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PREFACE

This handbook is designed to be  uged, not read and put on the

. .

shelf. The methods and techniques presented here afe dedigned to in-

-‘volve students in a variety of learning activities in order to broaden

-

their perceptions of tbe world in which they live. The activities\are

3 [}

) '
student—oriented and, in particular, are intended to encourage group

v )
discussion and a high degree of human interaction. "It is ?hoped tALt

'

educators will find the information valuable and useful in their work

and that both teachers and students will find 1earning more interesting

and stimulating through the use of their ideas. |

Educators recognize the need to 1 move . beyond a few "time-teégii:

tecliniques. Students today need the stimulation of a great variety\
ot
of learning methods. Yet, often educdtion coursgs, in-service work~

shops and commercially ‘proddced materials fail ‘to deal with the "how- °
- A . ’

to'". The emphasis is often entirely on the'content without recognizing
. @ ) ¢ s ,
its relationship to thsrahocess We hope the handbook can gerve ag a com-

-
[

panion to the content material - -

.

The hoor is divided into four sections, The firgt 1s a brief

AN -~ - - .
overyiew of variopus approaches to teaching about the non—We;!ern world

This“F followed by several sample models of non-WesterQ studies programs.

.

While these are not complete, they should give the ;eader an:adequate~
id of various ways non-Western studies methods forwteaching non-Wesgern
stjji\s. These have been designed as instru;tions with appropriate ex-‘
amples:§% t teachers should feel free- to vary them as they wish The .

a

last sectiom\is divided” into tyo parts. The’ first is a listing of. gome
Y - ' R

H
-




. . ’ / € - . . T v ; )
. . , . « v ' . - ‘
) . of the major resources in non-Western studies. It should be noted. that

/ P . . ¢ ‘

this is. not a comprehensive listing, but representg some of the major,

, N . .
in our opinion, best resources. The second portion reviews some of the
. ) . 1
. \ . \
major curriculum projects presently available in non-Western studies. *

\
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" know best and to move toward ap understanding of the globe.

;
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. APPROACHES TO TEACHING ABOUT THE NON-WESTERN WORLD
. . ’A-

., There once may have'been a time when "growing up" was a matter -
learning about an ever widening circle of people and places,
an

the traditional method of teaching was to progress from the known
. 7
to the unknown - that is to start with those- things the students

[ . . N

£ 4

Today ‘this is-no longer true for we live in a world'made smaller
1 1

through a massive communlcation system and modern transportation‘ No-
longerds it possible to have students ggow up in their .little corner

unaffected by what'they see and'hear all around them; for voung students

P .

as well as adults participate~in an ever increasing range of circum-

*» ) ¢

$
stances which are world-wide in origin, Thisa.is especially true of oos

DA ‘ "

o~ Y

. events which 4ccur today 'throyghout the non-Western “walds
’

N

¢ . \in people fho appear to be different, it is to the teacher's advantage &

13

¢

. Most 'students have a natural induisitiveness when 1it, comes to

4
the non-Western world, Whethe" the inquisitiveness stems from i

a ' ,

student's interest in his’ heritage or whether it is based on an interest

-

to capitalizz on' this inferest. If a teacher wanted- to compile a 1ist

of reasons why studentszake interested in the non-Western world you

~ PR

could f£ill a couple of;pagesr‘ But the most difficult task is to struce

wture this 1nterest into a meaningful program so that students, who are,

» . g, P
. already inquisitive can have. their awarengss channe}ed- in order that ,

+

certain educational objectives can be'accomplished. o 24

=~ Iy , . -
-

One of the major problems facing the teacher who is interested

. . '1 N . " - .. '
in exploring our planet is one of organization. The non-Western-

world{is made up of an incredibly diverse/ﬁopulation, No single teacher )

. 4 ’ - + . . -
' % . "
3 . .
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| or program could grasp the total complexity of the culthres which in-

habit the worldﬂ Scholars spend a lifetime co ing and analyzing
materials in order to better understand the divergent customs, values

. . ! ] [
- . ’ . \ !

. and, institutions which exist. <11
odnt of time and a great deal they want °

Teachers haveva limited am

LS a

. * / ‘e .
to accomplish, As a consequence it becomes. necessary to sezzct ways

in which diverse cultures can be apptoached in order that patkicular

objectives can be met. Perhaps the mogt difficult task in structuring

a non-Western stldies prog*am is in selecting realistic’ and viable

}
N obJectives, and' then clarifying them to the point that decisions re~

A

garding the choice of materialsp\instructional strategies and evaluation *
l - o
proceﬂures can be made responsibly. , .« ° ) o

-,
~

The developer. of a program must be aware of possibﬂe ways the
nofi-Western world can be approached - within a limited span .= 1in
order to help meet specific objectives. No matter which approach is

, utilized it will have its ownvdistinct advantages and disadvantages.
/ .o !

Few programs can be a1l encompassing.

‘Listéd below is a series of approaches that might be consddered

in structuriﬁg a'pxogram.i-fone/ot—the ways are.especially right~or
r ~— : h

. wrong and-none are mutually exclusive. In analyzing the various
. . . ' P

o approaches it should become clear that specific objectives and goals
Al A A3

' would result from the approaches selected. The task, then, in analyzing —

these approaches is to make unconscious objectives conscious- and ‘to aid

n . & (, L
\\
in structuring a realistic program ‘designed to, accomplish specific goals. ),

1. Students will/learn to recognize 7nd understand common stereo- 7

types that are held about people and areas of the non-Wegtern

*
- 4 ’

VAR world. A cur culum based on this objective would focug on

. - . ®

/ . - - ' 7 -
. f
. , ,

s A
8(//’.,‘ . i

’
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6s

N ship, status, and family. .

, culum based on the comparative study of peoples an

- both our society and on other continents..

.
. L .
@ N s N
\ . 3 b »

students' and socleties' attitudes towa lg ‘culturally

Al
.

ethnocentric view.
Students will recognize the possibilities

styles thtouﬁh a study of $¢he alternatives o fired in other

. [

and the values they have toward su'ch things as

R ©

larities

3 i £

Wf a curri-

would

, ’ P 3
Students will learn about the differences.;and S
- . . .

o . . f
of Western and non-Western ¢ tures. 'This would

[y
5

hd -

systems-and cultural valueg. . -
s -

Students will understauﬂ.nan as a species, evolviné

worl 'society. ‘A cﬁrriculum such as this might begin ith a
stu of map in relation to other biological organisms,

3

to a’'study of'man's ‘evolution, the proliferation and di

of cultures, and the present movement towarq a‘world:wid

’ *

society. ' : _ Tl;\ '..

an anthropological approach in whichﬁstzaents would- lea(n of the

forms that education, religion, marriage, and work play dn’
- [y

LN

Students will broaden their factual knowledée about, the non- P

* .

. Western world. The emphasis would be on bﬁilding a-factual base

-

.
.
+ . .‘
9' P ? .
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from which gener 1izations would’ be made. The disciplines

» . . ' \
- . .

would include’7conomics,'geography, political science, .and
o |

.

demography. .
. ] . ]
7. Students will understand the ‘major problems facing the non~ ’

v

Wegtern world in its move toward modernization. These pro v

‘ ‘blems would include: population ;rowth afd "control; agri-
[3 v N\ A -
jfi~:- , cultural producgion, attempts to broaden the bassé of . ' ~

education, the problems of political control and'stability, SN

and buildirg a.national identity in the face of tribal and

: sectional loyaltiess g ‘e o
\ 8.  Students will gain an understanding of the complexities of
foreign policf decisions. Through an interdisciplinary .
- o 'Y

approach, and the case study method, foreign policy problems -

2 . v
of the past and present will be 'analyzed in detail.

e

\

9. Students in minority groups, particularly Black students, .

'y

' -wQKI*gain A sense of pride in\the past and’ cu;rent achieve- .

- . * ments of non-Eur9pean people. Such a curriculum would include
. ‘ - a study of_ancient African.civilizations,\the movement for -

. T~ independence and the establishment of ndtionhood in Africa,

If there are quite a few’Spanish-speaking students, the o

curriculun would includei material on Latin America.‘ l T ..

Once a series of approaches has been determined, and realistic ob-

—— e —— e ——— !

" jectives structured, the teacher must turn his attention toward ways in” t[_‘ww

e \ .
.- » which these approaches can be placed into ‘a meaningful context. There . w
. . i 2
v t - s
is not an established strategy for doing sq. - ot - ‘
> - . .

owever,- there are some general principles whiéh might want to be’ >

taken into consideration in planning a program in order to ensure clarity

% ~ N —




and the appropriateness of the obje'tives.

~—

call’ for a combination of approaches which would help establish unifving

The principles listed below ~

goals for a program, .

4

tic View»of non-Western people and.cultures.

They are designed to equip students with a realig-
The principles are: ',

1. Non-Western _People should be discussed on theig*6/”terms -

<

preferably in theirlakn words, through their own eyes. Y

2, - Some cuLtures should not be considered better
’ - 13 l

T. other cuéiures. Cultures are organized according to different

—_—
principles and'must be considered within the context-bf these ‘ o

. \ -

Yr worse than

principles. ) :

3. St@dents should be trained to view an event or culture from
. . L]

: more than one point .of view, ® ' ' :
_ - < . M v
4. _An examihation of a culture should be interdisciplinary in
approach . ) . ) -~
. * . - ‘p'& - -
"5. Material should be as current as possible or be directly -
relatedr to something current: History, for,example,.might )
" be most appropriateﬁ& examined in relation to some, current
~ ' . - " 'x - ’
event, .
. R ‘“ ¢ X . . . “
-6+ Cultures must be examined in enough depth to emphasize their .
complexity; cultures that can only be treated superfigially
should be dropped. .. C T

7.

e ——

world which -

-Material must be sdlected with which studenfb ¢an. identify.

&, . \b
‘when taught’ °

. - ~

(can be used to increase knowledge and

. -

There are also some ‘key concepts about.—the nature of the non-Western

- +

-

help change attitudes about our fellow human beings who not only live %

LR

on a distant continent, but also right down the. street from us. : ‘
L

' These key concepts focus on attempts to explaip:

—is




- establish a pattern for their usage.

\3concern

<

.
& .
. .

) ' ‘ 6
(1) the variations of cultures and peoplé in fhe mon-Western World{ )
(2)' the cultural patterns and habi;s'which distinguish one group-. ) :

of people‘from another; : ‘ ( / ‘ .
(3) - the;value erientation of .non-Western peopLe; Tel we .
:(2) the sociathransition now taking place throughout the world;' - w e
(5) the@imﬁact of Western influences,'both'negatiue and positive. ) %10 .

Q

‘street are just'like'him.

-

v -, The concepts are not 1nclusive.and na attempt has been ‘made to

However, their exploration°sh9uld
b .
help to achieVE'particular,educational objectives'which should be qf*- .
& . [ . B ‘

Let's leok. at. these'concepts one‘at a time. S

to all educators.

,. 1. The’ variations of cultures and- people in the non-Wdstern world,
P . .
A major .

goal of all classroom teachers should be-to break dowm stereo-

-
-

typic thinking about people‘; that is, to break down the misconception

’ ot

that students have that if you meet.an indvidual from a partiéular L

- 3 - - \

foreign country - that all individuals from that,country or town or

This kind, of closed generalization is all too
. . . 3 -~ .
typical in our classrooms. Youngsters normally have to be led to a

. F ,

position where acceptance of people who are ddfferent becomes part of .

their psychological attitude. -By teaching about the variations of cultures N
- /

. , /
and people, students.are helped to develop an appreciation and under—

o * .

standing for. the dignity “and worth of individuals who are different from o

NV -~ .
them'—~not only people in far distant. lands, but people night next door. .‘&jiﬁr
1 . . - - ) ‘_‘r'if
All too often prejudices are strengthened in our classroom. When a . -
v 5‘ b4 P S
teacher points out a few of “the’ misconceptions students have, students
learn the necessity of withholding their judgement antil more information Y
is obtained. . : L
.~ v ~ - P PO A
- * , L
. . M _ N \ ) _ . ) L 4
- \ V R [ N R
. v 3 12 ) s . -
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%

jdifferent wavs oflife than’their own, By showing students thatvpeoplefs
'ment, students can be taught to systematically observe these’ differences

' when youngsters learn to take into a¢ccount and reconcile the diversity

" develop the habit of inquiry -~ to ask themselves why people’ are as they.

‘ .
. impossible ‘to understand all of the value yariations found :insa given

.. 2, The cultural patterns which distinguish one gfoup of people

.o N

from another. In looking at the non-Western world in particular,

- sl

Jit becomes evident that there are\various patterns of culture which
&
help to distinguish one group of people from another such as language

religion work habits, and social cus!oms. By carefully studying these

s

patterns of different cultures, students can gain an appreciation for

.
~

characteristics and ways of «1iving are determined by custom and environ-

-

¥

and interpret the reasons fqr them,. Successful human interaction begins

< .

2
in people. Misconceptions over wh eople are different - whether they
seqcept ¥ peop

live next door or on the.other gide of the world = diminish if students
! ~ B

]

~ t O

are,
: . F t . ) - .
" .3, The.value orientation of hon-Westetn people.” While 4t is AN

Y P

- 7 ’ - .

.culture, it is important that students be made aware that such differences

exist s0 that they have some background for understanding the motives v

and actions of the people living in a specific area. Such a study alsov .
< > o
helps students look at their own value orientation ld makes them more

. i

aware of the limitations in perspective imposed by’ their ovn culture.

- s .

" When students take the time to view the world, ‘they- begin to recogni ’
their own\ﬁxgconceptions -and the role they have played in shaping thg 'L *
values. ’ ' : oot L

! l. ,& N > ) .

‘”An.ekpospresto the generalized values ‘which people‘have also helps

to place in context the wide variety of hugan patterns of behavior, ,Net *

. N . .-
1
- - . ~
. N - .
- . . .
B : » .
vy . .
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~  only does it show the differences in fellow human beings, but” similarities =

P

- as well Students can be shown that people are more alike than different

e

and that all human beings share certain attributes and aspirations.

Through teaching abeut the non-Western world the teacher can make students
'‘more aware of such commonalities-as their feeling toward family and..

friends, the things they enjoy doing and the search for beauty‘and happiness

1

4! found among all youngsters. Such a program is also intrinsically valuable

to a youngster's own self- image, for it helps him to gain a.better '»
’ perspective of himself. .
N

4=5, . The Social transitions now taking place tnroughout the Worlid - ' -

¢ P -

. impact of Western influences - can be placed in one category.

L] .

. # .
Increased scontact between the West and the rest of the world, has.

directly’affected the life of millions of people. Not ‘only has the con-
» N
tact led to a form of modernization, but it has alsc helped produce an,

o

_ arena for conflict .as divergent customsttinstitdtions and values con-
front one another. An awarefiess of both the pcsitive and negative in-

Y fluences which come from the West should help the student to recognize

%

and take into account the West's 1nfluence on the rest of the world,

It should also make the student aware of the sccial transition whirh

e d

hea occurred because of the contact other people have had with the West.

: By emphasizing the positive aspect of Westernization the teacher -

-~

can give to his, otudente a sense of ahared humanity which can assist

L3

- them in deveioping a cooperetive attitude with all’kinds of people. By
N f .

y'empheeiaing the negative aspect of Western influence, a student can’ ”

better understand when he forces his will and values on other people.

4

"1t will help to enable the etudent to deVelop sensitivity toward

. - . other humen beings. : _ { ;

PEY

' N ‘. :. B : lfi a ] C lq..,
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If we are ever to build and live in a decent world, it is éssential

that teachers help to develop attitudes conducive to better understanding /

. among all men,- Cre concrete method for promoging ‘this understanding is

by introducing a non-Western dimension into your‘school program,
I * X .

By adding this dimension, the teacher can ensure that §oungsters

.will be exposed to the kinds of differences with which students must

be confronted Hopefully the cumulative effect of this action will

. N .

be a constructive influence on the development of positivevfeelings

o o
3

AN
toward fellow human beings. Certainly it is one step toward pre-

paring today's students to meet tomorrow' s‘world problems

~ as we -
become "riders on this ‘planet together," . - ¢
>
. -
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' MODELS FOR THE IMPLEMENTATION

.

"OF A

: ' NON-WESTERN STUDIES PROGRAM . -

Non-Western studies programs. can be. found in a vafiety of forms

. in schools throughout the nation. The methods used to develop aggfiv- L

lement these programs are just as important as the materials that are
& . .. > P . \

ften, new materials are adopted and used by a school, or an en-

) f .

tire system, without full consideration to the way in which these ma-

used.

.
.

terials rrespond with the overall struéQgrg,of the program. .

- = - A

o+

Generally, non-Western studies programs- fall into one‘o§ several

4

categories: sections of individual courses, e.g., a three-weeks Afri-—"

can unit in a world history course;’a semester-long course, €.g., world

~

cultures, the non-Western world; or a ‘totally integrated curriculum,

- ]

Each of these has its'strong. and weak points and these should be con-

¥
L Y ~

sidered by school systems, curriculum coordipators, department heads

>

and indig‘?ual teachers when théy are establishing a new prqgram: ’

The ‘unit approach to “non-Western studies is probably. the most

o ~ N

common and the most popular. Because of the great amount of material

which teachers must coyef in a !pars'fféee,‘éé often is diffioult to
devote toiany one\shbjéct, gére ;han'a few weeks stpdy{ The short,
concéntrated unit exﬁoses the students to tﬁ; éhbject matter but does
not require' those students who may not be iﬂtefeated tb'déVOte‘? long
period of time to it. There ar; certain:dréwﬁécks to the. unit drt

section approach. There is the danger of dibbling and dabbling in a

great many subjects without much concentration -on any_particular gne

+

, long enough to give the students a feeling of ﬁaateryﬁ' It also exposes

L]

. - -

i 16 .
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Ky s /
students to the dauger of ‘having to move~on to a#other ‘subject when

va
€

they may be quite interested in the .country, or area, wh1ch is being

studied. This approach also ‘segments the educatio of students, makéng

it a great_deal moro difficult to integrate and i ter~re%ate the various

.
© ~ { [

subjects covered. ) o
= ’ . <t . B
The semester—long cours \with a special foc s on the»non-Western

world is fairly popular in the schools of Massathusetts. In those

’

" “schovols surveyed there were ‘over 260 one - or, -'two-semester courses .

* 1n*honfﬁéstern studies, world cultures, ‘or subjects®with a similar

=g .
label. Often,_many schoolsohad an %rea studies course in African,

Asian, Latin American or Middle Eastern studies. The basic advantage

in such an approach is that it gives the teachers and students time .

[

N

to pursue an area or subject in some depth. Thus, the tedcher is not

forced te devote ouly three or four weeks to the non-Western world,
”

. N . ‘ ’

¢

but can investigate the field {: some detail Too, it affords the

-

opportunity to integrate some of the materials which are covered in

3

- the course so that the students can begin to see some of the relation-

N A

ships between the various areas of the world. Drawbacks.of the one-

semester course are that, as always, there may still not be enough

. time to cover all tbat the teacher or the school wishes to cover;

"1

~

more importantly, there is still the danger that the course will be-

u N . " .

—
come an- appendage to the total school curriculym and not be related to
the other adademic activities within the school. When a special course
s, established, there 1is always this danger. School personneI”Should

be especi lly careful to gee that thig .does not happen. '
L X

While the totaﬁly Integrated curriculum is the most difficult, it

may reap the greatest rewards of the three. This approach‘attempgh to

. P »

‘l‘ B - 7 L
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relate the materials dealt with in non-Western studies, to every :

h
course. This means that each. subJect will contain some instruction,

N ’
v < R

\
qf non-Western concerns. In effect, this is a totallysinter-discip-
»1inaty7curticn1um where everythiné is related to everything else and,
hqpefuily, the students will begin to draw some relationships Be-

twéen ,what is studied in math,‘socﬁal studies, art and Engiish.

[y

0

L N ' . & ' .
. \;;e\aifficulty,in\atteﬁﬁting such a program should not be min-

v -

< -

imized. It requires a great deal of coordination and extra effort on .
3 ¢ "( Ao
frthe‘part of‘ the teachers.. It means that the curriculum materials

must be carefully selected and arranged. It requires that. there be

a great ampunt of communication between teachers, administrators and

< ;
students. And it?also means that teachers will need re-training and
e o

continuous in-service programs.’ The major drawback to such a totally

integrated program is 'that, if it does not ' sdcceed, 'the work of re-

>

organizing the curriculum can be more painful thanywitﬁ the two above-

.
v
L]

mentioned approaches. Also, the larger the‘scHool, the more difficult

‘

this apﬁroach becomes.
\

While many will be skepticel of this direction, and pressutes
will mount to’return to tfied and tested progréms, if‘the participants
ére committed to such a new program and are willing to chanée direc;
tions and modify as the need'arises, then the\possibility exists for
a tru1§ inngvative agd exciting program.. While the task is a difficult

B

o
P

one, even a Partial éhccess will -e ablish a new direction in the
teaching of the?sodial sciences and the humanities. *
. . B >

- . , . \ , \ - ( , 3
" Examples of how -3’ non~Western .studies prog?\ can be organized

.

are listed on the f_oliowing pages: . 2 '18 '

[} * . . B
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SEMESTER COURSE APPROACH

The' following is an example of'an African Studies program that
-would be appropriate in secandary school. This program is presently
being used in the Las Virgenes Unified School District, Calabasés, ‘

California.

I. " Course Overview \

° ¢
The overall purpose of this course is to provide. an understanding

and appreciation of.African life, -south of the Sahara, and to develdp

a sense of importance about this part of the wérid in the minds of the

gtudents, A1l aspects of Africah 1ife will be studied, i.e.,, social,

political, economic and cultural. It is hoped that this course wilV

widen, the students’ experiences and expand their understanding and, — -

awareness of themselves and the world around them. .

) o ‘ : ’ SR
+ II. Objectives N & '

A. To provide students'with'a more thorough and objective un7
derstarding of Africa than may have beer previously presénted.

\Bj . To provicde an appreciation and understanding of sehe leading S
aspects.and achievements of African 1ife and Civilization,
before the coming of the Europeans. -

C. To provide an understanding of\qb]onia] development and
- nationalism, . i .
> . . o . . ,: s ° re ®
D.* To introduce students to the pﬁbblem§ of adjustment from a
tribal to an urban society. : -

E. To'iqtroduce_students to the problems of African nations
in the modern world. ,

1

F. To study African Art, music and dance in order that students
. may develop a greater apprecfition of Africam cultural | -

.achievements,

'

G. To focus on only the most important realities of Africa; oo
making no attempt to "cover" the area. : g

v

H. JTo develop an undensﬂénding of,Africa in order to:”

- 1. }gliminate ethrocentrism, and

Q\‘\ N ¢ T
: S
P

. < : ! ‘ - 1)
. . . . \ :
N Lo i L .
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e \ been do1ng7 What dfd he find out7 o “

-

v

e 2. Helo® students ‘examine ‘their own society more ob-
T Ject1ve1y by comparing values and life. sty1es of
. Varzous African groups with the students'.
_ Iﬁl To" emp1oy the various d1sc1p11nes of the social sciences in \

K examun1ng Afrlca and in giving students the too1s of analysis.

3

L Un1t Descr*pt1on1

‘4 A, 0venv1ew of African geography and anthropo]ogy 1nc1ud1ng the
significance of anthropological findings over the past ten
~ to fifieen years. ,

. -
- R , N
-

ACTIVITIES
‘ 1. Descr1be the surface and climate of Afriga, south of the
. Sahara. What regions are similar: Different: What is

ﬁ1fe like in the highlands: The ‘Rainforest? etc.

R ‘2. Where is the Nile, the Congo? 0ther major features etc.?
. : LI} ’ v
3. Where-is Oldavai? Who was Louis B. Leakey? whathad he

1 4

g , . . e '
) . T .

B. Com1ng of Age in Africa! Tradition and | Ghange

-

- ®  This unit deals with the process of grow1ng up in Afr1ca
‘ The students will get an inside view of how African children ,
are socialized,-and how they learn the rules of their culture.” o
“Therefore, the students will get a basic understanding of
. why Africans behave the way they do—-from an African point of
view. .

s .
\ACTIVITIES v . e ;/ - oo // t.
- ! * P \ . *
J 1. Write a story abqut what it would “be Tike to grow up in
. traditional Africa. Write aboyt your fr1ends and‘fam11y
“y i . and your relatiogpship to them. )
8 . ' . :
Y . 2. Make an African ¥illage in miniature or cook a traditional
‘ -~ African meal or do a project showing some aspect ofs, °* 4
trad1t1on;1 African 11fe t o,

>

RN

. L3 Write a report on the trad1t1ona1 life of some African tribe,

Include. customs‘such as marr1age, inftiation rites, and form

” 1

] Units B-G after Clérk, Leon E. Through African Eye§, Vols. I-VI.

. i * P '
¢ + « ! - -
. i
L 3 tn
.- L 26, - .
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C.

Lo ' ' . Ty ) 4 v
ACTIVITIES  » s _ \

[N

ACTIVITIES © S oL T -

of government, = -, . T ‘ - S

The Af(%caﬁ Past and the Coming of the Eurdpean

In thig unit. students-will look at African history through
AfriCan eyes, wherever thit is possible.. The first half -

of the unit deals with the ‘African past up to the coming -

of the European, around the year 1450, It also explores

the value of the oral tradition and of archeology in re- * .
constructing a-peopleds history. The second haif deals .
with the Europeans,”particularly in the §1qve‘trage, up -,
to the beginning of the colonial period,:intthg second

\

half of theenineteenth cegtury.

-~

-

. *1. Pretend YOu are a 15-<18 year-old African living at the

-time of the coming of the Europeans. What .would you thifik~
about them? How would you regard them? What effect on
‘. -your life would these newcomgrs have ™ g

2. Pretend you are a European seeing African vildages for tHe
" first time. How would you feel? What would you say (if
you could)? What might your thoughts be? . .
L, & ' N - Y
= .

B . ) ’

- ‘Prom Tribe to Town: Problems of Aajusfhént

"This unit deals with the problems faced *by Africans as tra-
ditional life for them ‘changed. The students wil] Tearn '
how traditional values came into conflict with urbanization. # J

)

L 4

\ 1. PreteAd you are a‘'15-18 }ear-o1& who has Teft his. tribal, .
home te make* his way in the City. Where would #0U go? o
How would you-1ive? What kinds of problems would .you-face? .

°
*
* %

E.i The Colonial Experience: An Thside View © C

-

“This unit: presents an®insjder's view of the colonial exper-. -

< ience in Africa. .In a sense, what it says applies to the - *.

" colehial experiences of people everywhere in the world. Stu-
gehts will learn-how the Africans bitterly resent the intruy~

<~ sion of the West, and at the same time, avidly seek the. bep- |
. . efits of Me _ "L

ternization,
)

b -

I
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ACTIVITIES

-

s+~ 1. Pretend-that you are,a 1§1T8 year-old Af}ican Piving

\

. e .
F. ' The Rise of Nationalism: Freedom Regained §§%?%35b

‘time of,
think you would be facing? -

would you have?

I

gountry,

~ M e
. . -

1 » N
5

.This unit presents the growth of and the reasons far

3

L~

¢
-

<

q

rd

nationalism. The students will -see how the strength of

an idea- can be transformed into the most
political activity.

- -

ACTIVITIES A

/

///

LN

-~

to :j;p,insight into theacomplexity of these problems
ACTIVITIE ' ‘

K. African Cultural Achievbments

B

L2

1. write'a story about-life

the independence movement. Pretehd your
in the movemént, A -

~
IT up to Independence.
problem--organize demqnstratigns; etT. |

o v o T
Nation-Building:

“a
-

L

é} the

'

/

2.7 Write a report on the co]onia}iexperiﬁnce;of En,Afrféan
- ¥ 3 B ’ R

! ¥

dynamic kind~of 4

the colonial period. " What sort of problems do, you
wh{t'kiqu‘bf hopes and feats

4

2

Jin some country of Africa.during .
her is working

«Students role play the pp}itical{situation’aftéé‘wdrﬂd waﬁ :
Writé~a position paper om some

“World -

>

?

N

a -

This unit presents’ the many. political, social-and economi¢ . -
problens faced by African nations as they attempt to

access into the modern world. r
Tanzania, South Africa and Nigeria, the stydents wjﬁ

v
-
v

. » N 4

; gaih - g,
By ifocusing en *three, countri esa-

1 be able

-

1. Také a country and write a report about some major problems

facing that country 1
th solve its prob]ems.

-

and what that country is trying to, do v

2. Pretend that you are an Afrjcan 1eader23 What .would. you do

to help your country and its many problems? " ..

g U ' °

~

whis unit presents the many- cul

i
¢

S

6o

1

‘ SN N
tural achievements in African

. { - - e
The;Problgms of Africah Ndtions in the Modern

a

,\/"_

©
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art, music, and dance. Students will gain, not only an ap-
preciation of these arts and an awareness of their role-in |
African life, but their efﬁgct_on Western cultures as well,

. ACTIVITIES

1.  Prepare-an dkt’sﬁow demonstrating exampies of African Art. |,

-
& ' .
o

2. iDeomonsﬁrggé how* African Art and usic have influenced -t
Westerhs, t and music, o .

. 4 hd »

3. Make a collage exhibiting facets of African 1ife.

4. Present an audio-visual show ,on some aspect -of African art
and culture, «= . )
« r 3 . I

‘IV. Teaching Aids . ) P

A. -Books L $\> ‘ e i -

- . 1. Clark, Leon E:g Through African Eyes: . Cultures in Chan e,
R (Six volumes), New York: . Frederick K..Praeger, 1969, .
. . - N T
2.. Africa:* Emergin Nations Below the Sahar »_Tucker, Richard,
‘Managing editor, et al, American Education Publications, ."
© Middletown, 1968.‘ .
3. Colonial Kenya, 0liyer, Donald W. and Fred M. Newman, Amer-
Education

- Jcan Publications, "Middletown, 1968, ~
4. Things Fall Apart, Chinua Achebe, Fawcett, Greenwich, 1989,

® f . < :
5. Cry the Beloved Country,. Paton, Alan, Char]eiigcribner's Sons.
© New York, . . g ‘ ’ - '

B. .Visual’Aids )
)

/

. . . . . ¢

1. FMims = - < . . e
a. "The'Nile", Nat}dpah Geobraphic ‘ ,f\f _—
b. African Village E'?ﬂfFilﬁé, International Film Foundat;%n} "

4

New qu

‘ A n . . [ o A : ) o
’ N <:::,o ) c. “The Anctent Africaqs;‘lnteqnﬁtional Film Foundation" N
. . " , ‘. " T L - od
d. Nigeria: Culture in Transition :

x - . . .
2. Filmstrips e T
. %I: Living World of Black Africa;,Co111er-MacM11f$n,
A New York.” ‘ T CT s : .

w; s »23 X ‘. ' \':’
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'

3.

4.

- ~
o~
-~
— 5
.

6.

>

= X% ‘ / .
b. Zanjafrica, A Study in Interaction and Inter- *
degendence;ASt ‘Pau?, EMC Corporation.
c. African Cliff Dwe]]ers The Dogon Peop]e of Mali,, ’
EMC Corporation
S e
d. African Life Along the Nile
e. —South Africa and Its Prob]em%, Life )
f. Contrasts in N1ggr1a b ’5
g. west Afr1;an Mask, UCLA '
h;« Drums of Ghana, UCEA(
r S1ides \
¥
a. D1scover1ng¥the Art of /Africa, UCLA
bt ][easures and Trad1t1ons of African Art, UCLA

c.. East—Afr1ca and Ethiop1a (persona])

Records

a.

L

b..

c. "Hygh Masé£;1a", Wing
d.

"Miss Luba", Phillips
"Souﬁdg of Africa", Verve

gV s
Traditional Music of Africa, UNESCO’

.

Tapes | o : '

a. . "Prehistoric Africa" - /

-
I~ 4 »

Maps ~ . ‘J T .

a.* Large map_ of Wor]d Whenshau ’

b. Wall map of Africa Wenschau .

c. Individual 8 X1 maps for chart1nq, f1111ng in,

locating, etc. ) “

24
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&JNTT APPROACH
- NN
"~ The fo]]owind is the first unit .of a tenth:grade Non-Western

L]

* . History and'Culfure Course* t;ught in the pﬂﬁ1ic schoals of Spring-
field,fﬂassachﬁsetts. ' ‘ :

-~ % ‘ r /.

Unit gl

2

znit Tit}e::\Ide"tifjcatibnfbf‘Term "Non-Western"
ws -, . ) € . h
/‘i?;‘lntroaﬁbtioh ‘ - ) ) ' : ‘ .
r — . R . ] . ‘
) | (\ ';‘( o~ | ’ ) i N ‘. - .
‘bejectives“} owp . . o N

N )
\'1

. tl; To idbnt%?&zygh;western cultures-and ﬁecoghize the
/ ‘ %jﬁd? difficu]tie§q%nvo]ved, . ST
. 3

. *To dévelop some orientation to-a geod?aphica] settiﬁg,

L- SR

To deve]op map skills and concepts, o

2

X .o, H K
3. Td evaiu tgﬁtﬁ%ﬁreliability of generalizations,
4

5

To pro ide/knowledge of resourée materials on subject.

¢ -How can we identify Mon-Western areas?
. .. ~—

1. What do yod think theterm ©_ Have students write brief statements:
"~ "Non-Western" means? deseribing "Non-Western"--discuss
. N statements--classify information (on
“ o, o board) .as geographical or cultural.
o B - : - Define terms:  culture, society,

4

. + . geography.
]

2. ‘Can Yyou identify a Non- -~ Have stydents;? wall maps-<point
h

. Western nation using ‘ to nations t elieve to be Non-
only a map? Why? Western, Hav® students make 1ist of

were selected. e
" ' A

4

*chiél Studies Curriculum Guide, Evaluation Edition, Grade Ten,; 3
Non-Western History and Culture, Springfield PublicSchools,
Springfield, Massachusetts, 1971. -t :

"

. Y o \
B 25
C - , ”

N A
e S

) ‘. - ' [ " Y - - . - s . *
-. Questions and Opjectives J Ag—t1v1t1es e o

countries named--discuss why natiops




Materials .

Top1c, A Journal of: the Liberal Arts, Nash1ngton and Jefferson é
C011ege,*Wésh1ngton, Pa. (Article entitled The Liberal Values of
Non western Studies by Yu- Kwang Chu)--helps to define Non- Western,

- /. .
. . ) v

Questions and Objettﬁves' - .. Activities

.3. What other factors must . Show pictures, unlabeled, of people,
be used to jaentify Non- * architecture, landscape, etc., from
Western cultures? * various,parts of the worid. Ask stu-
> ‘ \ _ -+. dents to identify the country or-area
represented by each. p1cture. . Show - .
ictures a second time jn same order .
‘Q%ying the names of the countries or
areas involved. Have students grade
their own answers.

B
I.

Mater1a]s C L N
" Life Warld L1brarx, Tife, Inc.., Nzy., N.Y. (check school . library)
. (Large pictures” and’ summar1es) \ T

et

' . Picture resource files ; Springfield Library,

3

Story of Nations, Holt, Rinehart, Winston Inc., N.Y.C., pp561% -

¢ . - .

Questions and Objectives “Actiyitias t*
. , ¢ vt
4., What effect does climate. Map work - world map - have students
have on cu]*ure which . draw, latitude lines - Arctic circle,
might make ways of life - Tropic of Cancer, Tropic of ‘Capricorn,
‘different around the world? - Equator and ARtarcticCircle. Label-
. o RS climate regions between 1ines and,
brief descr1pt1on -of what climate is
like in that region. Have stuqents~\ .
1ist, names of ‘colntries in, each c1imate~
region. Have students tomparé this
Tist with list made for quest1on #2
aad #3. . ' .

< '}.-‘-

D1scuss hew c11mate may affect the
cu]ture.




R
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a World Studies ‘Inquiry Series
A . Latin America pp 33-37 N
Asia pp 34-37 -
Africa- pp 26-33
' (geographical charts and maps) )
Latin Amenica, Stavrianos . — . )
Allyn and Bacon, Inc. . . "o
¥ - N - . - .
A.E.P. Series - Latinm America, Asia, Africa. ""‘*\"} .
Quest1ons and 0b3ect1ves . . Act?vities . )
5. what countries of the Briefly discuss cross-cultural
world do. you fin - influences - difficulties
cult ‘to identify as Non- involved in classification of °
Western or Western? Why?  ° cultures.
‘6. Do-you th1nk that the Have students draw a wor]d map ! %
people of other nations centering around an area other
-refer to themselves -as than North. America. -
N “Non- western? why/// ’
Have students read case.studies
in World Studies Inquiry Series,
p 99.° Discuss readings. - .
Materials--- o
", o r
Exploring the Non-Western World 7 ) ;
Schwartz & 0"Connor, Globe Publishers, Inc. PP, 35+ .
" World Studies Inqu1ry Series, Latin Amer1ca Afr1ca As1a ] .
. e T AEVAC Educat1onal Pub11cat1ons, 1970 - Transparencies Series KS-50,~
o GT-36 AF- 43 A
. - . - , N . . \ , ?
LY .
\Egesxﬁﬁ’“—“nd Objectives - Activities ‘ ,
7. MWhere caﬁ you f.ind more Teacher, should make ava11ab1e a]] ma-
information on Non-Western ,terials in room--Shown and discussed. oo
. cultures? Let students scan material. Visit
2 : . : 4~ . school 11brarya-L1brar1an cou]d pro-
‘ tvide he}p
2! *

- Materials
Other texts cited in specific units.

&
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UNIT APPROACH S ' \
The following is an example of a one- week unit on Industﬁ1a11zatlon ‘
in Asia. ' Key mater1a1$ for’ the un1t come from As1an Stud1es Inqu1gx A
f Y
Program.2
INDUS‘I’RIALIZATION
) " The Onited States Japan, and China
) Area of Application
a. United States History 1: "Rise of American industry
before the Civil War.
b. United States History -2:( U.S. invo]Qement in Asia in ,
X\ the twentieth century. d
c. Asian Studies- ‘ B
N | Objectives \\\*___—;*
Content ) .
a. Understanding of the nature of an underdeveloped country.
. | !
- b. Understanding of what the experiences in industrialization
. <have been ih the United States, Japan and China,
- c. Awareness of the factors necessary before any‘country can
1ndustr1a11ze. 4 N
d. Eva]uation of ‘the relevance (6r Tack of relevance) of the
experiences of the United Stetes Japan and China as pat-
terns for the growth of today's underdeveloped nations. '
skills: =~ . = ) | "

-4

a. Reading analyt1ca11y to_isolate key elements of a prob1em
from several sources:

4 -

b. Ab111ty to apply these elemenTs'to other different situations.
' ) L R

R

"a; Appréciation of the unusual factors in United States industrial *

.

From Preparation of Teaching Guides and Mngr1als on Asian Countr1es .
“for Use in Grades_1-12, John V, Michaelis. U S. Dept of HEW, 0ff1ce of
Education, Bureau of Research. 1969,
. §BE§“

Ny




' g
development and of the difficulty of generalizing from our
example,. . ’ T
AN - o .
© Materiall

4

T

'a: A copy of thefreadings for each student.. e,
v b. A large w811 map of the world (not absolutely esééntial but
most he]pfu]); . . '

C . . Procedures R

- The unit is designéd for three-five class periods but can be ex-«
panded or contracted at your descretion, The following are suggestions
which may prove useful in teaching the unit, . .

~ —- The kinds of Questions which a teacher asks his'students may be

classifiec degree of complexity:
* A, Knowledg nd'Comprehens%on: these range from recall of

specifics to~translation and interpretation of materials,
These ‘are usual sked in the order that they arise from
the material,

B. Analysis: these include key ments and relationships. They
> are usually asked after the last ~item or elem nt appears in
' t¥e the material, -~ " : i

C. Application, Synthesis, and ‘Evaluation: these include problem
solving, pulling ideas together, -and Judging-by internal and’
external standards. Such questions are usually asked at the
end of a Tesson or unit and may be used as. essay examination
questions., ' : . : .

“

-
£

‘ Questions concerning this unit haye Qeen classified according to
, type, and the type is indicated by the ]ettﬁr A, B, or C.

A Y

a

a. Opener (last few minutes of period before beginning the
unit): What is an underdevel oped country? If you yisited .-
such a country,- what ‘would you See - or not see - -around
you that would tell you it was underdeveloped? ‘(Write all
answers whichare volunteered on the board and save. for
discussion,) . . ’ . o

Distribute the readings tQ{fﬁé studerts, briefly explaining |
that the purpose of the &ﬁ§¢.is}to'§xp]ore the. reasons that
some countries haVe become “industria® and modern while others -
have not and how industrialization is accomplished.,

< v . ¢




c. Assignment: Students are to read the Introduction and -
Part 1 (3 pages) before thé next class period. Write ..
questions for discussion (see d. ) on ‘the board, if you)
i *wish or simply bring them up in class o \

d. . Discussion (one or two dayg) - - . o ;
- “ ’ ) ' \
: - - 5\

-

Part I gharacter1st1cs of an Underdeveloped Country)
What is meant by underemployment? (A) : .

How did” the peasants usual]y spend what 11tt1e extra
money they had? (A)

. . ;

How did lack of modern tranSportatdon affect trade? (A)
Make. a, 1ist of some develdped or partly developed countries.
~ (A) (Western Europe excepf Spain and Portugal; United R
\ States, Canada, USSR, Austra11a Japan, Argent1na, Repubtic
of §outh Africa, Israel) o o

2, \ i

Is every part of each country developed or are there under- .

. developed areas within countries? Name some, (A) (Asian . -
USSR, American South, tr1ba] South Africa, northefn Canada,
1n]and Australia) - ‘"‘f

. In what parts of the wor]d are-most of the underdeve]oped
countries located? (A) (Asia, Africa, Lat1n Amer1ca) ..
From the read1ng and comments fel1ow1ng, make a Tist.of the .
character1st1cs of unde{d@?e]gped nations. (B)

Compare thé“Q1st with the one,mad391n class yesterday

Nhlch of the character1st1cs cannot be eas11y seen by a . v
v1s1tor7 (B) -v

Nate: Another way of approach1ng the character1st1cs of

' underdevelgped countries is by using a series-of ’ R

~overlay transparency maps of the world, showing -
popu]at1on, per cap1ta income, rivers, natural

° . resources, ‘etc, - N >

/ ¥
-~ B < N z z M - *
N : \ . w

e. Assignment: Students beg1n ‘reading Part II (5 pages) in K~ ‘
Class (if there's time) and qomp]ete the reading before [

f the next class period.. = . .

J\ .‘ 4 - ,?

f. D1scussion (one or two days)

(’\
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“"What was the d}fference in. the role ptayed by government in

%

g.

. "‘.‘:&- \ .
LN > ey . ‘. i 25
< LY Y . .
- b .‘ ‘ - ’
. ~Y 1. R N
(The Process of IndustrialiZation) ' ¢ : -

2

What is an ehtrepreneur? (A) (Man willing to take risks ;
to start a business) ' X Lot

'What are factors of production? (A) (Whét.goes into the

finished product: iron ore, coal, power aWd 1abor - steel) '

What crdps do big commercial farms grow? TIWheat, Eorn; coifon}
livestock, etc.? Where are they located?- (West, South, .
Middle West) ' .

2

™ “How could the government ]eésen competition? (A) (Allowing

monopoly, raising .tariff on imported industrial prpdbcts)

What were Japan's prob1sg§ in tryiﬁg to industrial%zez (8)

_. What special problems did- China have in trying to industrial-

ize?- (B)

the United States and Chinese development?” (8)

\i\Note: In ﬂapén the govefnment.started some %ndustrjes, then

turned them over to private owners. Others were

kept; there is more government ownership “than- in the -
United; States. - ~ L. 'oe

bhina was able to borrow from fhe USSﬁ. From which. countries

were the United States and Japan able to Bfrrow? (B)

t S

P \

Assignment: Beginning-in class, each student-is to make a

+ chart showing factors which were “important. in United.States,
Japanese and Chinese industrialization) Probably thé easiest
way to do this is to first 1ist those factors (both directly.
stated and implied) which were important in the United.States,

adding.others which .appear only “in Chiga or Japan (or both)
at the bottom of the list. A sample gigrt follows.

n

Factors - n U.S.‘ Japan xph1na .

.Raw material and power'resources " yes. - yes ~o.yes
Large cheap labor supply e . yes . yes yes N
Domestic and foreign capital - - yes ? . yes .,
Entrepreneurs ) ‘ yes .no - no
Energetic people yes . yes ¢

" Transportation system ] yes yes 2 ’
National market i . yes A PR ¢
Specialized .Jabor . yes 'yes ho
Commercial/farming ' yes no no
Government/ favoring industry . yes - 7 /yeg

.No wdrs S ‘ ‘ ? yes F?
International market . no yes ‘.. no

. Borrowing from others ' 2 ? © yes

<

<

-

- -

.
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.7 h. Discussion (one ortwo days)
. , \ ’ g X \ . ¢
1 T Coe e
. . From their charts ask the studentS $q pick out ‘thoseé factors -

which are essent1aJ for industrialization. Make a-1ist on
the board from volunteered. student answers, ask1ng volunteers

- to explain why they §Q1nk a particular factof is essent1a1 ~ .
(G) dere is a'samp1 1ist of.essentials: .

o " "' 1 A strong. gqvernmgnt’Tn\tizgr of 1ndut3r1a1?9at1on
0 - " . ) N . '\K
DR e

R . 2. A group of enterprising men to lead country toward
- gl ;. . _industrialization. .

.

3. Skilled local or immigrant workers. o
e . 4. Natural resources or ways of importing them.
- = * . R - ¥a . ) R \
5. More farm products to feed industﬂia] workers, s

o
I

. © - 6. Private, 'government, and/or ‘foreign cap1ta1 to be in- :
. **,.vested. ‘ \ - ,

o ‘ '7.‘!6 rational or international market for brodutts.% ) .
A

= .- 8. good transportation,system inside and outside’the
’ ..cquntry. o -

X 9. ‘A breaking down of the old ways of th1nking and ed-
{ / T " ugating the people so they will accept 1ndustr1a11zation
+ te ,
- . . NoW ask why the United States, Japan and China actua]]y
s oo T st rted the1r 1ndustr1a11zat1on process when they did.. .°

. ——
> v
¢ . ) ¢

o oo 10. *A-sfituation wh1ch .pushes the country toward 1ndustr1a1- -
B - ization, such as a new technical development Tike rail-
\ ) -} d bu11d1ng, fear or envy of a more developed country,
. j; ‘a o11t1ca1 revolution, a new foreign market or-loss of
' + amold ope, foreign a1d or 1nvestment i g

Discussior should now center on how these key elements ‘
.o < provided for those -countries lacking _them, relationships
’ of internal to external means, type: .of economic system
) . most 1ikely to succeed in groviding them, whether a
- . . standard answer is possible with different situations
e " in different countries. °
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6. That Ehe.étudy of Jﬂother culture. shou

1d inb]ude_the study‘of

the student's own culture and

his feelings and attitudes to-

wards ‘it.

The study of the Jtwo cultures can and ghould ‘re-
inforce each other. . . :

<@
a

f attitudinal change, as subjective as it

7. That evaluation o
may be, is essential for effective teaching.
+ 8. Thatsan interdisciplinary approach should be used iﬁ the
s stddy of anothér culture. ‘ . :

e

n to Africa, but wh

0 enjoy

hat teachers who have neveribez

learnigg with their students and who do not impose their
value gldgments. about different 1ife styles on others, can
be e tive teaching about African people. - )

L4

{

* General Obj%ctives'for IﬁtrodUttory Lessons

The Tessons are clustered around the following‘objectives which the
authors, from their experience, consider to be:the most important: intro-
ductory attitudinal objectives: Co. )

S co
The student will identify and examine his perceptions of )
.Africa and Africans and examine the sources of these im- ' )
» presgions. ) ) :

/

[ ed
1

The student-will respect African institutions and 1ife
styles as the responses of African people to their

' social and physical environment. .
) . . L N
(f"' . The 'student will Mentify with the roles-of members of

the Africg? family.

- v~ The student will identify with Africans experiencing
_+social change and recognize‘that it is a universal -
phenomenon which he himself is experiencing. . > '
. - Jhe student will appréciate variogs African art forms.
The following lessons ére offered oh]y as suggestions for the O

teacher and are especially directed toward the American teacher who has
had Tittle or no opportunity to study Africa and may feel uncertain about -— ™
how best to introduce Africa to his students. | ' )

-]

. Se]ectioqi}ﬁ>kpecific lessons and objectives should be based on

°  the students' dfiterests anli backgrounds, the-learning objectives of
the class, and the individual teacher's style. Since the lessons are in- .
terdiscip]ina(x; they can be easily integrated into the existing curriculum, "

» . X *

e
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AN . *

LESSON APPROACH - -
) , .

4
*

+ {he following are the first two lessorfs of an African Studies cou{?ﬂi <
Jprepared by members of the WOrbester/Unive}sity of Massachusets Teacher .

Corps Program for Gse in the public schooTs of Worcester, MaSsachuseftsnag

iee

The lessons M 1ize an-affective approach centered around performance ob-

¢ Al

Njectives., ) <
) oo _

Ty . - ;
_Rationale to Introdducgory Lessons L

. ) * . Q g ' ) \
Part I is a collection of introductory lessons)about Africa. They

have been taught successfully by a number of teachefs - both black apd '
%hite - in the Worcester Massachusetts public schobls in integrated and
all white classes.. Students have responded-to the activities enthusias- °
tically, they have evaluated themf{as "good" lessons, and the majority of
students have-reached the learning objectives. These lessons reflect the
author's goal - to develop positive student attitudes toward African? -
"and the following assumptions: ¢ - N

-

-

.o 1. That students can identify* with Africans, 6r'ény people of
) a different culture, if preseatedayith the appropriate kind
of learning opportunities. 7 - : .

2. That.one of the first steps in developing positive attitudes *-°
. towards Africans-gs either to respond emotionally or to par-
ticipate physically in African.activities or simulations:of
these activities. I

|

»

3. That attitudes develop cumulatively, not jsequentially. Thus,
. it is possible to meet attitudinal objectives in a variety

} ’ of seqliences, no one sequence is prescribed, nor can 3 tea- .
cher expect the' student to meet the attitudinal objective in
one lesson. . ‘ -t

4. That affective experiences must be more than "fun" experien-
ces: ‘they must b geinforced by the Yearning of skills and
concepts. y .,

5. That, for both relevance and motivation, lessons about Africa
should begin "where the kids are at"; by either relating to
the student's immediate environment or actively involving him.
3 African Studies Handbook for Elementary and Secondary School Teachers,
Part I, University of;Massachusetts/worcester’Teacher Corps, August 1971.
*It has the flavor of "empathize with", "respond to emotionally", "have an .
emotional feeling for". . ) T : -
L R R
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.The lessgns are approximately 45 minutds in lenqth, but it is to be
, expected tha thgy will -take more or less time, depending on-the interests -
i experignces of the students. The format of each lesson in-
cludes ttie folldwing sections: a rationale of the lesson, specific ob-
""Jectives stated in behavioral terms for evaluative purposes, an interest.
" approach (sometimes ‘referred to as motivation or set inductien), the pro-
cedure of the lesson, suggestions for-alternative and follow-up activities,
the comments of teachers ‘who have taught the lesson, and resource materials
for teachers and studénts. SR ) . s ] .
;\ . ) - N / to . ., R .-,
.,.' ) - . . s “ ~

‘  Resourcesy T+ 4

-

Beygr, Barry K. “Africa South of the Sahard. New York: Thomas Y., - ’
. .Crowell, 1969. .Hardback, $4.65. (TJ¥ o A

Fantini, Mario D. and Gerald weinstein.' waa}d a Contact Curriculum,
“New York:" Anti-Defamation League of B'Nai B'Rith, 1965. Paper, §.90. (T)

s ) \ ‘,
Krathwohl, D.R. Taxonomy of Educational Objectives, the Classification
of Educational Goals Handbook 2: Affective Domaim. New York: David
McKay Co., 1964, Paper, $2.50./ (T)

-

‘Raths,“fg:is et al.” Values and feaching. Cojumbis, Ohio: Charles Fe

Merrill, 1966. “Paper,

s

-

Webb, Eugene'J. et-al. Unobtrusiye Measufes: - Nonreactive Research in -
the Social Sciences. Chicagce Raﬁd\gc Nally; 1966, ~ Paper, $3.59. (1) *

(

- ® " '
- M 4
- .‘% '
. 4 . .
. ; * . . .o

’ *{, fea;ﬁer reference: ﬁ, high school: J, junior high;-é,-eTEmentary ?

» -
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K N P Examing Perceptions, of [. )
: : , c
- - AFRICA.+ AFRICANS . < -

Word Association Pre-Test

-

N\

"An assessment of the students knowledge and: percept1ons of Africa
is h1gh1y recommended. The teacher <an use the.students' respenses as
a guide in the selection of topics ot objectives he will emphas1ze
when teaching about Africa. The students should”be assessed again at
the complet1on of the study of the continent to determ1ne 1f the1Y im-
pressions of Africa have changed N ,

o Q .'. ) k4
*.Since students. often-are reluctant to, express their 1deas abdut the
unfamilfar, this test requires only a one-word ?esponse While_ this
lesson was originally used in the sixth grade, it could probabTy be
used from the t ﬁ1rd grade up.

3 Pl
. !
' . < ;q “ ’ .
. General -Objective . oo

0

¥

‘The student w111 identify and exa ige-his percept1ons of Afr1ca and
Africans and will examine the sources)|of his impressions:

. . 7 (. « o
Specific ObJectAyes - ".~? ;;Js . “P, C
1. The stuﬁent w111 state hZ: own unpress1ons of Africa and -
Africans in a word association pre-test and will learn ‘ <
- his classmates' impressions-through a tabulatioh of the’ }
results -of the word association-pre-test. | ’
’ g ot T TR ’ ,
2. The teacher will assess his students' perceptions of Africa | -
. by tabu]ating‘thé\(esults of a word association post-test.
'Materials * .. (t'i“‘““f L.
—_—— N . .
v , 1. Flash cards of a- few well-known words words from the -
. . ;> association exercise, - 9, . .
* Interest Approach : SR . '
o .]’ Make some ’f]ash ca'rdQ with such words as "food", "TV'.', ifm‘end"‘, . -~

.

(X




» and "game" on them. Tell the
you the first word that comes to their minds when they see' each

- <+

&Léss that youant them to tell

. +. - fipsh card. Accept responses ‘from all studeﬁts’who want to YT
oL - give them. S o . v
£ . . : 0 N o )
' . . « &>
3 2. Tell the-class that the;CLre going to play a similar game in .
Ty . making word associations with Africa. ,
Procedure . o . ,
—_— - - i e .
L/ ~ 1. Tell the students that you are going to show them a flash card.

(Or, use the chalk,board-insteadf),‘They are to wrife the first - ! .
word that they think of relating to Africa. .Assure the stu-
dents that there are no right or wrong an§der§ for °the exercise.

’
" '
-
¥ .
L.

! The words are: .

-

. Africa house : .
.4 animal work ;
¢ “. kand ) resource .
_‘ . , ' people S leader f
- - clothing game, o
: transportation color , .
communication country
’ veather recreation . . .
Ld L]
. .
2. Have the students pass in their papers. Tell them that to-
<, L © morrow you will let them know how the class answered the * ; °
~ questions as a group. _Save the students'’ papers.so- that you,' | . '
T © can compare their associations at the end of the study of .
. . Africa. T k 4
* + 3. The next day give each student a copy of the tabulation
b ; 4 'Y .
of the group's presponses. Ask them if they have any comments.
F Have them discuss their responses with each other. Ask them
,ﬁ%at an outsider could®learn about the class by looking at
the summary.. Guide them to recognize that he would know some '
oX&heir ‘ideas about Africa. - - ‘
] v ¢ - A -
X Alternative and Follpw=-up Activites - —_ , L , <o ,
‘ 1. . For the classes above the iqxefmediate grades, flash cards aré’\\ o
. not necessary to introduce the lesson,
) - . . . . o - . [ ' ’
» ©2, Discuses ‘stereotypes and how they- are formed. ° v -
n . L
: 3. Tor high school students teach the.lesson "Introduction to ,° <L
. the study of 'other" people"; for elementary school, teach .
L L S ) = ; L.
;o o -‘\ N . © -
. ’ v, 4
. oy . ‘ . Y~ S— : .
- 3 ¢ . . ’ ! ’
. * Lo T
, ’ ' . 37 b e ¢
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- "Films a;d Africa." (See Table of Contents)

4. Choose the next top1c by 1dent1fy1ng the areas in which the
students have the most m1sconcept1ons about Afr1ca -

Teacher Comments

6th grade: It was essent1a] to emphasize that the students should
* write the first word that.ceame to their minds and not try to find the

“pright" answer. My students thérough]y enjoyed shar1ng each other's -

responses; it was well worth nding the time 'going ovér responses to
each word. Dur1ng the discussfon, the students again had to be rem1nd-_
ed that there is no single r1ghf- swer.. . o

After studying African rural fam11y life for three weéks, I re- -ad-

.ministered the same association test and tabulated the respopses. .The '
students compared the two sets of responses to see how their 1mpress1ons
of Africa had changed. Following is a compar1son of my students' -respon-
ses to the item "work" before and after study1ng Africa. Although they
still regard Africa as primarily rural, thefriresponses are somewhat more
representative of the occupations and‘rork activities of Africans.

-

Pre-Assessment T Post-Assessment

rubber plantations . '36% farming
hunting antmals . 15 planting
pottery 12 -teachex

- gathering fool cooking
dishes - . i office
weaving | . . get sticks
food * harvesting
plantation crops’ " fishing -
slave . . not too much
sheep herding " easy
making baskets .
playing
picking berr1es
trading
packing loads on camels
gardening
no preachers
occupation
not much

3

.

W W W W W W W W W W W W W oYY

Resources -

AR . -

Beyer, Barry " Africa South of the Sahara. ‘New York: . Thomas Y.

Crowell, 1969.  Hardback, 36.95: paper, %4.65. p. 8-15 (T)* .

A tggc er reference; H, high school; J, junior high; E, elementary
Nt

—

’
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Are You Going to Teach About Africa? New York: African-American
Institute.  Paper, $2.00 (TF) * ¢ L




= LESSON #2

o
Open- ~Ended, Statement Pre-Test
\

. ° A

' q assessment of the student knowledge and 1mpress1ons ‘of Africa -
and Africans is highly recommended.” The teacher can use the students '
responses as a guide in the selection of topics or objectives he will em- -
phas1zeeuhen teaching about Africa. The studerts can be assessed at the
complet1 n of the study of Africa to determine if the students' impres- \
sions of |Africa have changed. .

: This-éxercise documents the students' immediate, reactions to the
words "Af§1ca" and "Africans”.~ Although it is subjective in sty]e, 1t

may be one of the more re]iab]e methods of determining students' per- .
ceptions of Africa. . , - : ‘ T

1 \
{
.

General ObJect1ve, B !

The;student will 1dent1fy and examine his percept1ons of Afr1ca and .-
Afr1cans and exam1ne the sources of his 1mpaess1ons

Ty . AN ° 4 ) -

-
-

Specific OéJect1ves _ -

£~r 4 i ~

1. The student will state his oWn Jimpressions of Afrlca and .
Africans on an open-ended-statements pre -test and w111 Tearn®.

. his classmates' impressions. ° .
— . ~J R

,“ 2:, The teacher wilEg;izesé gés students percept1ons of Afr1ca
\ — B ‘ : s =

Interest Approach e <

<)

v
LIEEEN - ~e
A -

1. Exp]a]n that the class w111 be study]ng about Afr1ca and that
you need some 1nformat1on before teaching the material.
s e B
v . - ‘ * v ’ T
* Procedure . . o v L=,
JAACISSELU LA ) p . :

- 3

1. Ask the students to tqmg]ete the following statemehtsl

" a. Africa is ... . ‘ A
. - . - 7 ~
) .. g - “w / .
' b. Atrican people are ... - . ,
& » ! - . ;_f‘_,;" R
, c. Mhe 0 I hedr the worq.efr1ca I tﬁ1nk of - .
/
d. Afr1cans probably think Amer1ca is .... ? ,
> . "r:\(. . /\
7 -—

-

'
R
PR
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e. Africans probably think'Americqns are ...

k4

_ f.. Some things I know about Africa are ...

9. I would like (I would not like) to go to Africa because ...
’ ‘ o !
2. Look over the Papers when they are handed in. Discuss som of
~the statements with the students. :
3.. Ask the-students what an outsider could learn about the’

class by looking at thei
- that he would know.some

” . .

r papers, Guide them to recognize
of their ideas dbout Africa.

Alternative and Follow-Up Activities
9
L.

A
2 2. For high school, teach th
Study of 'Other'People. "

Discuss stéreotype§:anqlh

3.
- (See Table of Contents)

. 4. Lhoose the next topic'by
T students have the most

o : -
ow they are formed.

"An Introduction to the
ble of Contents.)

e lesson
(See Ta

For elementary school, teach the lesson "Films and Africa".

a ¢

identifying the areas in which. tFe

a

misconceptions"about_Africai

Teacher Comments

.~ 5th. grade:
because there were d
Africa indicated én

“11th, grade:
constantly that ther
be graded, .

. Sth: grade:

on the African family,

* students' changes in
more definite ideas
which were positive

T

It seemed to be an effective

efinite changes in.th
the post-test, -
When I gave the test

€ are no right or wro

I used this exercise
It was quite.easy
attitude by reading
I counted the number
(i.e., indicated a re

pre-test/post-test
e students' impressions of

-

» I"had to reassure the students
Ng answers; it was not a test to

before and after a two-week unijt
to get @ general“idea of the -
through the tests: To get some
of responses on “Africans are.,."
spect for a different culture or

recognized the variety of Africa), neutral, or negative (1.e,, used pejor- .
ative terms or stereotypes). The results were: st !
Pre-test = - Post-test - ,
Positive 8 L2 . - )
Neutral S - . 8 -
Negative =~ 11 _ v
' \
Y ; .
o’ “ (X S
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I divided the responses to "When I think of Africa I think of ..."

into geography and animals, people and social structures, and technology.
The rgsu1ts were:,

Pre-test _ “Post-test -
re-test FOSt-test
Geography... 19 _ ' 9
People 7 3 L \
Technology -0 . 6 . ©
kY
Resources .
Books:

o

Beyer,‘Barry. Africa South of .the Sahara. New York: Thomas Y.
Crowell,- 1969. Hardback, $6.95; paper, $4.65. p. 8-15. (T)*
A . -

.Hall, Susan, "African Mythalogy", in African~Ame?%can Institute,

Are You Going to Teach About Africa? New York:. African-American

Tnstitute. Paper, &2.00. n . .
R . . ]

£y
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Of all the fields of education, the area of the me ods of instruc-

™, -

tion has received “the greatest amount of attention, Practi

certified teacher has had some instruction in "how to teach' \\ften, N

-

these courses are the most practical of thqse which a prospectivb tea-
s

.cher has, but they are also often’ the most disliked. In the a7ﬁa nf non-

o®

L4

Westeérn studies the case is just the opposite. Most of the work has been
i

in curriculum development and planningt.with little or no att%qtion given -

;1

to the methods that a teacher can use in the ¢lassroom, .In aédition it )

is often assumed that the same methods apply to non-Western ]

I

tudies that

"worked" for other parts of the* curriculum.' . \)

o . / s
¢ H

oo often, classroom teachers resort to the 1ééia£3, question and -
agswer answer-the-questions~in-your-teatbodk" épro? for bhe~lack -of
anything better to do.’ While they spice up the clasﬁdbccasiona i1y with
Something different, the same format }ssfrequently used for e grything

that is taught in the classroom, Most of*these current techniqueg de-

J N

pend upon a more traditional, academic exchange rather than,giving the

T

students an opportunity to be involved in the learning themselves. 4

-

3

.Thig section presents a8 variety of methods which are appropriate to

the teaching of non—Western studies" n the schools. Many of them are

Al \

but rather are an attempt to broaden the repertoire of techniques and

activitiee which a teacher .can utilize,"

3

Why do we suggest these for "non-Western studies''? Because the

“ N
«
~ .

| 4!:3 T - | S
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study of other cul ures and peoples often has little to do with the fac-

<

L

" tual knowledge which a student learns. So muqh iq related to the feeling

-

‘thatwa student may develop for a particular country, people or cg!!!g. JIn-
formation transmittal, while efficient, often does not provide this other
level of learning which is important for the students. h

a . N v \
¢ e - - - +
¢ . . -

Many of the methods are experiential. These techniques go beybnd the

\

A .

a
-

purelyicognitive level. They deal with the-affectiue do?ain of a child's

learning as weil. Thus, the learging which takes place may be differeat

Y ’ % ol i
‘ br different students in the classrqom. Sbme may get,info;gation out of

.,
. -

- the activity; others may “learn more about themselves and their feelings.
The teachers who will use these methods must be prepared for this difference
1 *
* // in student reactions and learning and must be equally prepared to deal ‘with

their own reactions. ) ) T ’ /
. * —" &

/‘ e s e
Some of these methods require extra effort on the part of the teacher.

Y

They are not.oft\h easy to organize and conduct. They may~require extra

research and thought, as well as some creativfty that will make them both . {<

relevant and interesting to the students Hoyever, the results frqp these

+

‘should be well worth the effort Additionally?~th§ students themselves .

may, at first, have trouble with some of these. "new" ways pf‘fEarning. \
¢ 4

. . .- |
When students are accustomed to a lecture-discussiqn ,type classroom, it is e

often difficult to make the change to ‘a’'more involved way of learning that

requires more efort on t~heir own part “ . .ot ”,/ ,
5 “ R - ‘ '

, /‘c. ° T ‘_.. .: .'6 ’ ’ T . ¥
* Each one of these wi#l'not 5E”E*riioundin§“§ucée98‘the first time
you try it. As with anythHing new, you-and the students will make mis-
® ' ‘ a . ¢

takes. The hardest part y be to try it the second time. Analyze what .

v
’\

' went "wrong and how 1t an be improved. Get. studente opinione and then
o . . R . b ) Fl
give it another chance, ) ) \

. . . [ i . A
s 44 .
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. We.do not want to over-emphasize the difficulty with using these ) :

methods and scare off good teachers. On the other handn we feel it ig = "1

hecessary . to point out some of the hazards. .We feel, however, that

«

once teachere become - accustomed to using some of these '

newer" methoda ’ :
H H ¢ *

<

they will find them more fun for the students and for themaelves. . r

.

] ¥ N
R . - ”~ ~ -

We recognize that not all of these methods are appropriate to every
, .

classroom andﬂ/o every teacher. Some teachers will feel more comfortablé

<

~with sohe thi ith othera.

However we would encourage all to experi-
ment. with theae techniques and to see what differences they might make

in the learning tha. takes place in their classes.

3
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CONTENT ANALYSIS

] \'
Genefa1'Descfiption' )
.“{ Al .
3
‘ - . Cdﬁtent analysis re11es on ana1y21ng reading materials, f11ms, gra-
hics, etc., for their content and their approach. Students are asked to

1[!

'
i

,\~/?

-

Took at d1fferent examples of -these, some obviously biased and .some not,
} and are asked to arrive at some opinions about the material agd its "s]ant"

This method 7 ‘designed to increase students' and. teachers aware-
ness of the.bfas, value orientation and- tone of materials, €specially
textbooks and newspapers. By critically examining various points of view, -
tze students should be better able to recogn1ze how they are affected by
them. R

-~ Group Size:

This can be used with an average s1ze class, althdugh a small group
'will allow more student part1c1pat1on '

. - LA

~

-

s

Time Requiréd? s L : o :

-

There is no specif1c time required. . Much depends oh how the teacher
wants to use content analysis>and how much t1me he or she wants to spend.
It can be a part of many d1fferent .lessons and, in some cases, might be
the start of a semester's or year's work. _ . '

\ . . [

.

-

Materials Uti}iied: .

\

1. Content Analys1s Materials (readings, films, pictures,‘records,

; ‘etc. ) .. - . . |
- ' v . L \ "
_ Physical Setting: - :
\Vg
A normal classroom setting is adequate 'Moveab1e chairs would be an
asset but are not necessary.. ) Te
3
Process: - . ‘ . o RS
' v = . i ]

1. Hand out or show the examples to be analyzed. If the ;students
. are exam1ning written materials, they.should read them and mark
-, ,the wérds or, phrases which reflect bias’ or are value- 1aden .as
) we]] acgnake notes on the overal] tone.

N




~

2. You may want td write on the board the things the students

- should look for. Among tkem are: "loaded" words; Pparagraph Y
or phrase bias; selective use of facts; half-Qruths; stylistic )
peculiarities. ‘ .

.. After students have .examined the matérials, they should share L

their-analysis withother class members and discuss any dif- )

ferences «in interpretation, If they do, you should en rage ..

them to look af EEX they have different ‘interpretatiof
R .

. 4. Other exercises.students can danre: . - -
a. finding and aﬁalyzing their own passages from ts and +
. . other materials,
{ o . ‘
b. . re~writing selected passages to make them more "“fair";
L3 e
) c. taking an incident or subject and writing their own passages,
- which the class can’ analyze to see if=it is biased, ’ “
P N T ) & ;
. , A ,
Special Instructions: © T , : i o
- Readings are the most convenient material for content analysis but o T
films and other visual media are quite good and should be- used when pos- . \%. X
sible. When selecting a passageq be sure to select one- that is not so | o
" obvious that it is "eagy" (although you may want to start out with one).
Students will cétch on quite quickly and it is the subleties which we ° i
oftén miss, - .o ' - :
Resources: Yo ) o R . ,

LS ’ . ‘ e ¢
Fersh, Seymour. "Semantics and the Study of Culture". Social
. Education. May 1965. d

>

" g o

" "Looking Outward."” in International Dimen- L
sions in the Social Studies: °38th Yearbook, Washington, D.C. - . ﬁ \
r
¢

National Council for The Social Studies, 1968, - ggv

. .Forefpn Policy Assodiation, Foreign News and World Views.” New v
N York. Foreign Policy Association. 1968, . <f/
‘ e -

Examples: f 7 - )

@ ~
The following examples illustrate one way content analysis can be
done. Passages dealing with the same event weré taken from three text-
books and these were used for comparison: : ‘
. ~ ~ &
IS X4

. .
+ ! * “
. .
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_produce the Sepoy Mutiny (1857). During this uprising many Se

L The final transfer of power to the govermment took place following

* the new cartridges were the spark that set.off the mutiny.

SECTION A

1. The Sepoy Mutiny

British annexations in India continued to be challenged. Differences
between the practices of Europeans and the beliefs of peoples of India were
major causes of tension. In 1857 a number<8f Indian troops (the Sepoys)
became angry because they believed that the rifle cartridges given to them
by British officers were coated with cow and pig grease. The Hindus con-
sidered the cow to be a holy animal and the Moslems considered the pig to
be' too unclean to touch. This grievance combined with other fagtors to

5 :5}5 mutinied
and massacred the British of Delhi and other cities. After a number of

atrocities by both sides, the mutiny was brought under control. Roselle,
A World History, p. 537. ' ’

™

14

-

2.+ A dramatic eveé& now occurred which ledeto an explosion, 'the Sepoy™,
Mutiny of 1857. The British had begun to make use of a new rifle in India.
Cartridges for tnese rifles had heavily greased ends. To get at the powder
in the cartridge, the soldiers had to bite eff the greased end. Rumor
spread that the grease was made of the fat of cows: This was very upsetting
to Hindus who believed the cow to be sacred. Another rumor said_that the
fat came from pigs, an animal considered unclean by Moslems- Inﬁ?ap .
soldiers of both. faiths became even more distrustfyl of t tigh. Their
syspicions that the "foreigners" wanted to convert ‘them to Christianity
grew. Even though the British said that vegetable fat, not animalj -
.be used to make the grease, the rumors were like "straws that bro
camel's back". For Indian soldiers it was 1ike a spark setting off an ex-
plosion. Koleyson, The Afro-Asian Worid, p. 428. '

3. The Indidn Mutiny /4}

the Indian Mutiny of 1857. This revolt began When a new kind of cartridgég

- was adopted for use by the British Army in India. The army consisted: of.

British officers and Hindu and Muslim soldiers. These soldiers were dis- B

. turbed by the fact that the new cartridges were smeared with grease and - .

had to be bitten between the teeth before being placed in, the rifle,<The
story spread that the grease was a mixture of cow and pig fat. For re-
1igious reasons Hindus could not tough cow fat, and Muslims,.pig fat.., So
) -~
\ . %/. ¥e * "/.[’. ! S
+ At the center of the revolt was somé 1n§gnore important. Many Indians
Joined the rebellious soldiers because they hdted changes that the British -

were making in India. Mughal aristocrats and Maratha chiefs resented having
been displaced by the British and they hoped to recover their lost power and -
/, Soldiers from the ‘disbanded armies of the’aristocrats and chiefs

prestige
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>

\

~ ..
were angry 4t thei{loss .0of employment, ,ﬁho,dox'liindus were upset by
Christian missionaty attacks oh their religien. And-learned Brahmin °
Priests and ‘Muslim scholars felt threatened byftecbnological innovations
which were undermining people's respect for the sacred knowledge and
ceremonies. How could a peasant believe that -all knowledge worth pos—-v -
sessing was in the head of a Brahmin when he saw a steamboat on the-,
Ganges or a railroad with its shrieking iron horse which ‘belched flames
and smoke? Stavrianos, A Global History of Man, p. 488, -

« 4

: . . G .
SECTION B, - - t \>
1. In June, 1967, the Egyptfans closed Ehé?ktrait of Tiran le ding to
the Gulf of Aqaba. " This Gulf served as an outlet to.the world for ships”
sailing from the Israeli port at Eilat, After several days of waiting to
see if the nations of the world and the United Nations would undo what
Egypt had done, Israel decided. that she had to solvg-her own prqblems: ‘

On June 5, in a powerful and lightning thrust by land, sea, and air,
its military thundered against Egypt and ‘her allies in Jordan and Syria.
In“three days the back of Arab military strength was broken and, their arms
and supplies lay 11 over the desert wastelaﬁds.‘ Iéraél”@&pve helming
victory wrecked the efforts of the Arab nations to rally -togefher-to get
rid of that small nation,onceand for all. . Kolev§on; The 42;5~Asian World,
p. 572 . . . .

[\ <~
-+

The combination ofs the closing of the Tiran Strait and the concé}ied
-mobilization led the Israeli government to decide on preventive war,

- Beginning with air attacks on June 5, the Israelis in a- few hours, destroyed

half the air forces.of Eg{pt, Syria, and Jordan. ' Then their, armies quickly
advanced, and by the ceasé fire on June 10, they had reached the Suez Canal
and the Jordan River, and occupied Jerusalem, the Gaza Strip, and Sharm el-
Sheikh on the Tiran Strait. Israelf losses totaled only 679, as against
10,000 to 15,000 Arab casualties, Once. again the Israelis were the victors,

thanks to ir interior ‘lines of communication, ~their Superior officer corps,”

and: thep high morale born: from-the knowledge that they were fighting for
sheer survival, Stavrianos, A Global History of Man,~p. 648,
. o - N > -

»
. .

. ’ . . » ‘ . -
3. War broke out on" June 5, 1967, each side char ing, the othér .with-re-.

- sponsibility for starting hostilities. Vowing to-Erush the 19-year-o1d

nation, Egypg,?Jordan, Syria, Iraq, Kuwait, Sudan, Tunisia, Morocco, Lebanon,

" Saudi Arabia; Algeria, and Yemen Jofned the conflict against Israel.. Arab

radio stationsspoke of a "Holy War", and IsraeT's 2.7 million people faced-

p. 711.

- over 100 m1111§§;b05t11e Arabs surrounding them. Roselle, A World History, B

¢

~
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‘SE(ETION C { iy . ‘)

1. I‘n\the early 1960's Africa had a.population of nearly 275 milldon. |
0 !

About 70\pex cent of the inhabitants.were of Negroid stock; -about 22 .
per-cent were Europeans, Most of the people in Africa were engaged ‘in

. agriculture. - Cotel ‘ ' '
| Ty .

'In -the second half of the twentieth century ma?y old ways of life
continued in Africa. Yet Africa was changing rapidly. Students were
studying at the University.of Ghana. Farmers were.beginning to use sci-
entific methods to plant cotton in the Sudan. Africans were 1 arning that .
.a serum was more effect{ve than a magic mask in guarding against disease.

Yet many problems remained in Africa in the post-Weorld War Il /period. In

the 1960's the people werg still fighting poverty {ayéras arly income ;

per person ranged between $89 and $132), i1literacy/(about nine out of t ,
¢ were illiterate), and disease (average 1ife expectancy was'40 years). \%%

They also had to establish new rklationships with foreign powers. Roselle,

A World History, p. 719. ' ) : T

. » 8 * . . ’)
of the United Nations flew tq Leopoldville on the: ) .
€}imbing out of the jet airplane, he_stepped: into
azmodern city. .On each| side of the streets in .the .,

h

sawf%’éhi ny ggte‘ls, newy o ice~buitdingsy tall apart- .-

/ stores: ¢) - e ’
s ‘

2. A representz
Congo- River in A
a car and drove
center of the city h
ment housés, ‘and £i

dw

K few days \gter his j’au_&n{g§s= ;géok him ;into the interior. As he
stopped at a village:just’a.short drive from heopoldville, he immediately.

\noticed the mud hygs.af the.villagers.and: the simpJe :costumes they wore:

Many people had nggﬂeamedﬁthat theiy country was.now independent C, B
from-Belgium or that leopoldvil¥e was amew apd’fodery city, bursting .-
with activity. Their_chief interest was in-geftingsenough feod to.eat or
hunting down a leopayéthat had -been kilkFing ‘$ome; f their. cattle,
. LA B L :
.+ Today, Africa is filled with contrasts, for it has one foot in the )

- past and one foot in the future. The "old Afgpica"’is changing so rapidly’
that it-is difficult to keep up with it. »As changes také place in the -
cities, they begin to have a greater and, great&r effect apan the “old
ways". As a result, all of Africa is beginning to ghow change: . In some
places the change is considerable. Kolevson, The o-Astan World, p.-580.

] e ‘ .- P 4 f ; A‘m‘" o \
3. A T\ announcer advertises a program set in}thé grassland g’ar,nef reserves -
of East Africa as a "story of jungle adventure"j a magazine article refers’
to the "stone-age natives” in.a West ._African country where Africans have
been using iron for many, many centuries. * Such inaccurate ideas persist

I in spite of ‘Africa's increasing importante in wirld affairs, Millions of
Americans still think,of Africa south of the Sahara as.a vast, steamy

P .

,“

/
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ignorant of the 20th

[

NN

;9 inhabited by man-killin
century world we share
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g beasts and naked hunters -
. “Only by learning more

about Africa can we begin tomdistinguish the facts fro

myths.

Mankind's first g
shape stone into

>

ten long-held .

'

y Africa has long beed important to the world and 't

A v

reat technological revolut
tools, occurred in Africa.

the United States.
ion, ‘in which people T€arned to
Much later Africa, like

| Europe, contributed -a large. number of its people to pioneering the New
/f!gﬁ%ﬁf) Abayt half of ;the world's peo
of Europe, wh{le abouﬁ a third of the

other continents.
Africa has more vo

.
‘From the very filrst dec
the effortSzoF‘Africahs as
the -predominant role
tory of frade exfsted bétwe

played

Now that. most of Af
l‘in the United Na

le of European descent Tive outside
people of African background Tive on
rica has regained its -independence,
tions than any other continent,

ades the American colonies were byilt through |
well as Europeans, and these twogiroups have

s in American ‘history ever since.
en the United States and pre-coloni
he slave trade was outlawed, Americans in their

A long his-

al independent

*
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Today more than 11

cestors, and in their strugg

1

in a Western culture, liberty a
anos, A Global History of Man.

for equality they\gre testing whether with-
nd justice can ‘encompass all races, Stavri-
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Critical incidents are short, one- to two-paragraph accounts of a =&
s~ cross-cultural event’or situation.- They usually contain a problem that
« 'must be resolved in some way. The jncidents may be taken from the teacher'
or students' own experiences.or from the experience of some other resource
person, such as a foreign student, a returned.Peace Corps volunteer, etc.
They may also be adapted from textbooks and su pﬁementary readings. (See
Examples.) ’ ’ ' -
\
They aré\qrimari1y discussion tools, used tg summarize and highlight
a particular problem situation, Because various members of the class will
have opinions on how the situation should be resolved, the technique also
helps explore different values and attitudes of individuals in the class.
The teacher can also choose tto use them as a devicé to teach the process (
of consensus reaching and compromise. -
~ - &
- [ ’\“\‘:‘;

Group Size: . - Y

. b] 7\1\\ . ‘._ | .
This can be used with a normal class~$ize or stugents can be broken
into smaller "problem" groups. These groups should ndt be of more than
*8-10 peopT%$;}Ihis size is best for the consensu$-reaching activity.
. 1 } ‘
k e . x\ L
Time Required: - .. LT '

| -,

Most critical incidents can be discussed in one c]gas peridd, an
often several can be discussed in an hour. Depgnding onithe groip, however
“the examination of an incident can-run into several gériods. Consensus rea
" ¥ng may also take a little longer. ' ) -

. £

Materials u£411zed: " - : v
/ . o {
1. fritical Incidents ’ ‘
- : - & ' =
~2. Rating sheets (if uded) )

Physical Sétting:' . - i R

\

Any stqndarJ-c1assroom.\zMoYeab]e chairs are higﬁ1y deskrab]e (almost
essential) for the small group work and for large group disclission.

a LY

+ | A
. N e’ “».
- : L

\ 3
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‘ ‘ CRITICAL INCIDENTS L .
S A E Q
Generdl Thscniption: e ;} \ :

S

2

b

4




A

1. The written critical incident should be handed tg the students.
After they have had a chance to read and think about it, the teacher
&

5; should ask for d4 ferent opinions as to how the problem should be ‘e-
N solved. . , . ,
" ’ . . * ¢ - ‘ .

v 2. As the discussion continues, the teacher should step out of the - <
role of lTeader and allow the students to debate the ways of solving the )
prob]em. Remeerr there §s no_one solution so the students shouldn't be
~109k1ng for the answer. ’ q '

= | I ‘
. ' [ 3. After there hds been an adequate amount of discussion and most

» of ithe major alternatives have been presented, the teacher should step in
and: summarize the variogs alternatives. You may find additional informa-.
tion is needed abgyt thé:cufture, and the students may want to do some re-

~sedrch of their own. .
| L ~ §

— = . . ! ‘
%;2 4. You may want to Use a critical incident as a consensys reaching
deviice and, if so, yourshould add to the incident a resolutio solution
to ﬁhe problem. This can be ghe you already know about or(eﬁz\gﬁich you :
write yourself, . T

L

. Y ° . . h
a. Divide the class into small groups of.8-10 students and 5
. give them the incident. Tel] them they have’a time limit .
. td reach a decision aboyt what to do. . .
T

b. They are.fifét‘given a.rating sheet that Jooks’11ke'thds:

- ( i , . ,%L‘
: completely - completely .
" agree : . disagree
\ . - ' ) ) -« N
, LA e e M S VS-S :
. ] z 3 4 5 6 8 9

task of (1) arriving at a group consensus. rating; (2) givipg a mutually -

agreeable reason for the rating and (3) an acceptab]e,substitutefhction -

in the incident. Voting or averaging is not allowed. , When this. is fin- .

ished they are to bring “their results back to the iarge-group-foﬁ review -

and discussion, . .. ' - ¥ Lo
o 0T 5

* - - ). . L

-




" present a prob]em s1tuat1on which does not have an obvious answer

Special Instructions: . ‘
. S, .
Critical incidents can be taken from a]most any situation, whether

from "real life" or from readings. They should be clearly wr1tten Qnd .

©

. There are some thqngs to keep in mind when wr1t1ng a critical in--
cident (or case study):

& &

£

** Decide what "po1nts of view" you want to use- -"I" (conversatipnal

. or autobiographical) oy "he" or "th1rd person (conversa¢1ona1 or
., - biographical). . . o

(b) people represent differing points of view: {¢) issues are-
cultural,

**‘Make sure to choose a s1tpat1on'where (a) value conf11cts exist: \<::?\__»

political or econom1c

-

** Balance "good" and "bad"gpo1nts so the thoices are not® obvious.

. ** Decide: on the specific point or purpose of the critical inci&ent
«  (or case study). .

"Socratic", "Devil's
o —
T ' )
" %% Think about how the critical 1nq1dent (or Lcase study) w111 f1t 1n-
to other parts of the unit or lesson you are organ121ng

%

** Decide on what the teacher's role will be:
.Advocaté”, "Neutral Observerm=t ot

+
.

Rgsgurces:
* Wright, Albert R. and Mary Anne Hammons..
Cross-Cultural Training. Estes Park, Cplongdo: "Center for Research

"and Education, Hashington, D.C., Peace Corps, 0ffice of Training -
Support 1970. .

o o -

Example: Cr1t1ca1 4neid§ﬁtﬂf‘“*“~ a@ﬁw

[ st o °

The following is an examp]e of a cr1t1ca1 incident developed fromga
passage in a -textbook. . J < ‘ )

"In the countryside the village hoja or preacher: still has

a strong influence over the peasants. The nature.of this .-
influence can be seen in the following sermon preached by AN
a hoja before a congregation of women whose moral§ he feared. .

M youldﬂsuffer from contacts with the city:. .

Guidelifes ‘for Peace Corps °

k)
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?

A certain army officer had a éister whom' he allowed to Jive %i!

/ in evil ways. On her face she wore paint.  Her hair was' cut
- short and uncovered to the eyes of men. Her dress was in- .
. X . decent. She displayed bare arms and naked legs to the pub- =
- e 7 - .lic gaze. This indecent woman soon sickened and died--a Lo
- Judgment of God-,' o . . S
- . =-A Global History of Man--pgs.. 504-505 i
. Critical Incident: - . _
- _ . " . "I am proud to say I am a free gir] who comes from a 1ib- - .
' erated family. I am allowed to dress as city people dress
- - and wear short skirts and have my hair cut short. °I like'
. ‘ the new ways. One day, however, I got into- trouble.” When:
" L I was coming out of my house, a crowd was gathered in- front
and a’preacher was speaking to them. He was ‘speaking a-.'
: " gainst a modern girl: -'On her face she used paint. Her
hair was cut short and uncovered to the eyes of men. e
displayed bare arms and nakeM legs to the publie gaze.'
As T came out.of my house, the .preacher suddenly pointed
to me. ‘*There is one',-he said, "there ,is one of those
girls.' I didn't know what to do, whether to advance or’
go back into the house,twhether_to speak or be still." *
3 .
¢ . * *
S °\ ik « Other Critical Incidents ) ?qﬁ ' ‘
’ ”wii i 1. After going to school abroad for five years, Sutira returned to ‘
her country, where her large extended family lived.in the capital city.
- When Sutira told her father that she wanted to find an apartment with a . .
- friend in another part of the city; he was troubled. _He had plenty of
-, " room here and, besideés, she was part -of "the family. Her education was a
- ;thingégf prestige to the fami®y. Sutira felt she wanted -her own life,
R G howevéw, and procéeded to find a new place, eve though it cost her_
< ™. much of her savings. - - .o
. , “ — A
- 2. Mr. Subramaniam- is a senior Indian Goverpme t Ofﬁiciajufﬁﬁb was
- attending a conference in a ‘European capital. /Lo ely one gvening at )
' : the hotel, he saw a. European seated nearby in the lounge ahd struck up
. @ conversation, - ~ ] - A ,
The man, a Mr. West, was unfamiliar with India but was nontheless e

@ amiable and expressed interest "{n Mr. Subramaniam. During the conyer- °
K sation, a friend of Mr. West's ssed by. Mr. West introduced Mr. :
R Norton (the friend). to M. Subramaniam, and Mr. Norton said how glad he
was to meet Mr, Subramaniam, and/so on. Shortly, Mr. Norton asked Mr.
West if he could have dinner with him the,foHowing'-everﬁng.‘L Mr. West .

¢
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I 20
;. . _ accepted enthusiastically. Neither man asked Mr. Subraman1am who was
. right there, 1f he wou]d like to go.

€

*  Mr.. Subramantam, feeling unwanted and ashamed asked fo be excused
. .and left 1mmed1ate1y

3: My father was an important chief in our province during the golonial

. " period, so I used to accompany him to jmportant functions. One of these
was the coronation of our Sultan. When the Suitan entered ghe great hall.
everyone *else stood; but the British officials quickly sat down.' I was
shocked, it rem1nded me how our roles are ma1n.y for show, while they -

! have all the power. ‘
. . I'am a mature civil servan% now, and have been .able to send my ‘< .
three oldest ch11dﬁe\\to England to study

‘ . . "‘\' - .
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GrouE Size: g

Materials Utilized: = -

CASE STUDY '

N .
: . @
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¢
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General Description:

[

d s

The case study is similar t6 the critical incident but is much .
more extensive and detailed. Where the critical incident highlights
a situation, the case study explores it in depth. The case study is
more like a story, with chapters, than one vignette. As with critical
incidents, discussion is an important part of the case study method _ .~

"where the students can express their opinions and_explore different’ X

values and attitudes. 2
Case studies are eité%ded explorations of a particular sithation.(
They can range from several to many pages and may become very complex,
with many different characters and points of view. -They may or may not
demand a decision or resolution at the end. There are some seurces of
case study material but they may also be constructed from one's OWD X~
periences or those who have had cross-cultural experiences such as,
foreign students, returned Peace Corps volunteers, businessmen, etc.

»

Y

“

. M ~ ‘ ,/. (\u
As with' eritic

¢ éggﬁncidents,.case studies can be used with a normal
class"size; but theyiwark better in smaller groups , where students.can

X

A

participate ma}e'iﬁgghe discussion--ten to twelve students would be ideal’

P k3
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Time Required:y - . y@% SR
B3 A ot E

Normally,“a §§ﬁ§§t césé studies would: be used over~a long period
of timé--several weeks perhaps. A single ¢ase study could be the basis

.for one.class peried or could extend Tonger, depending upon the class and

the case studxéﬁateﬁ*&].

- s
P .

$

&

I..: Case Study Material

-

}‘\/
A

i
L4

Physical Setting: .~ . o Lo :

- Any siqndard'c1assroom. "Moveable chairs’are"hi?hlx desirable, es-
pecially if’the;group is broken into small groups. it is a" Targe )
Z:ngle‘group,‘aqranging the room in 3 single circle is important for the

scuss¥om, - ' . - .

L] 1
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Process: . . - - - . .
Frotess ] ¥
o T A T. The written case studies should be handed cut to the students.

and after they have had time to read and think about the particular onéyg
appropriate for this class, the teacher should begin bv asking*for dif-

@

ferent opinipns on the case and the reso]ut1on ' . ‘ BN

T . - 2..” The teacher may want to step out of the role of discussion
- ~ leader bnce the conversation gets started.” He or she may want to rewain
, only as a clarifier, or if the discussion-lags, as an-initiator of a -

o n , d1fferent point of v1ew . .

3. When it seems as if the d1scuss1on has come to a satisfactory ",
end1ng point, or eveny before that time in some cases. the teacher should J
summarize the discussion and the major points. As with the critical in- >
cidents, there are no "right" answers and $tudents -should understand this

T 4.7 At this time you may want to proceed to another case, or you may
want to relate the discussion to other parts of the lesson or unit—

- N
ros
!

Special Instructions:

s -

s L . In many instances case studies ard gathered in a single booklet-
around a central theme. However, they/may;a]so be solitary cases which .-
. fit into other materials. . . , N o

i - ‘ >

To wr1te case ,studies will requwre some extra effort, but -it will pay
_off in the‘réa11ty a.case study brings to "discussion. When developing
your own, you shoyld keep in mind the po1nts l1sted under this head1ng in

S

,the "Cr1t1calggm£jdent" section, . o .

. Resources: \'izul . : ' o ’ T .
s \ .
- . Wright, Albert R, and Mary Anne Nammons Guidelines for Peaceg_____#__L_—_———-

Corps Cross-Cultiral Training. Estes Park, Colorado: Center

for Research and Education: or Washindtom, D.C.,.Peace Corps :
Office of Trainﬁnq Support, 1970. - ( /// <. 0
. _ ' Spicer, Edwagg ed, gProblems in Technolog1ca1xdh§nge ’
| e ¥ New York“uARusseIW Sat dation. 1952, < 7 X; 17 " | \
) - " B AN
a Niehoff, Arthur. A Casebook of Socia] %hangg. Chica90' Aldine - { A
" Pub11sh1ng CQ., 1966. ] , ; \
. \ ° [
@ . \ :
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Examb]eé: Case St

‘ .

d, a
(Tocal village) st
One day the v
She lived by herse
‘how ;she obtained h
ceived food when s
¢ children, and the

The nurse sou
solved that she wo
fare which would b

At each week]
a center of attent
increased prestige

udies ~ L1
, dmost tota]fy blind .'1a'dy appeared at every “c'h‘n-ic y_f
the dirt floor enjoying the activity. She was dirty/
nd obviously had veqy little, even by Malaysian kampang .
andards. . : ! A e
.. . X \ 4
isiting nurse happened upon this womah,i% her kampong.
1f in a rundown shack about 10 by 10 feet) When,questioned
er food, she said she was often hungry, as she anly re-
he worked for others -=-pounding rice, 1goking after the .
Tike. . ' :

f

E
It was finally re-
e Department of Wel-

s
v

L]

ght to obtain he]b for the woman.
uld receive a small pension from. th
e ample for her needs,

She ﬁad become
and obviously enjoyed her
hysical status, however.

y clinic, fhe woman continued to appear.
ion, laughed and joked freely,
No change was°noted in her p

She continued to wear

the same dirty black dress

and looked no better fed. .
The nurse asked ha
woman needed help in
in need of.

one of the rural health nurses to find out if the
getting to a shop to buy the goods she seemed so sorely . ..

"the. woman, the rial
"Wah," she said, "

In squattifg near
in the woman's basket.
nothing. Why is that?"

health nurse noted a wad' of bills
is all here. You have spent

*

The woman laughed and then explained: "I am saving it all for my

funeral."

| Discussion Guide:

&

How do people approach activity?z - .

What are the important goals in-1ife? .-

What is the nature of humour?

e e o

What is the nature“d¥\soc1a1 recipybcit&?v~ .
What is the attitude tow&?d-prob]em solving?
What is the nature of property?.
What are the reTatjonships between man and nature?
4 o ‘
99
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.- she had screamed and bec

What personal qua]ities'are valued?, -

What are -the attitudes toward change? ™ -

. ‘
~ - g

-

Case Studx; ) . 7 ,f ’
2. During a busy clinic session, a mother brought a girl about ‘four ,f ¢

years old to.the nurse.
had a fever of 103°F.,

days.
to take rice for "some time".

and had been suffering from

/
The mother was adv1sed that medication at .the

.~ She must bring the child to the hospital for consultation.

When quest1oned the mother said that the child had been unable

Upon exam1nat1on, it was found that the child

diarrhea for three ‘
i
!
I «

clinic would not suffi e.
" She was advised’

that she and the child could go +6 the hospital that day in the medical ,

vehicle,
she would first go home and arrange for their care
later. nﬁ_ .

The following’ day, when the nurse checked the
not there.

wered that the mother had brou child to the

As soon as she could, ]
discussed the matter fuyther with the mother.
was learned that the’'chfild's older brother had had
two' weeks previously.
another child in the f
pital of "fever". ,The n
ture now to be 104 °F,
danger of convulsions and further complications
the' child.
but the ¢hild refused.
cided thit she would return to the clinic, get the

sonally take the ¢hild directly to the hosp1ta1

That afternoon the nurse returned to the, vill
She proc eded directly to the house and found seve
women sitting on the floor near the child. Some b
a small Burning Tamp were op the floor néar the chj
to be;ge ting.quietly on her mat. The usual greet
the nurse took her place on. the floor near the mot

When shé asked the hospital attendant about the case, he

During

However, because she had other children at home, the mother said

and “go to the hospital

/
hospital, the child was

‘dispensary, bu

village, and
conversation, it
similar symptoms about’

It was mentioned by the child's grandmother that
ily had died two years before in the district hos-
e-examined the child| and found the tempera-
She explained to .the mother:and grandmother the

then personally sponged

oFinally the mother agreed to take the child back to the hospital
Therefore, nothing could be done.

The nurse de-
medical vehicle and per-

.
ge with the vehicle.
al neighbors and older

tel.nuts, a bottlevand . -,

d.

The' child appeared

ngs were exchanged and

er.

offered ome coffee.

v -

Short]y she was S

The nurse then suggested that they prepare to|go ts‘the ‘hospital.’
mother wjtched quietly as the nurse went to pick up the child who now ap
peared a3leep on the mat. The grandmother then stated that it was not.
necessary to take the child to the hospital since 3$he was no longer 1]1
The women sitting near the child nodded the1r heads in agreement -

L4
L3
.
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‘ The nurse examined .the child and found her temperature now to be
101°F.  The child roused at that point and the grandmother proceeded to
feed her a bottle of water which the child took, along with a banana.
<" The grandmother commented that there was no need to send the. child to
N . the hospital since the Tok Bomoh (traditional medicine man) "had taken
care of it". The mother nodded.agreement and the conversation turned
~ to sgmething else. Shortly thereafter the nurse drove back to.the clinic.

The following day she again returned to the child's :home. The child .
was up and about, and eating small amounts of rice. Although the child .
appeared to be recovering,, the nurse was convinced that a relapse would
occur unless.preventive actions were taken. Despite her efforts to con-
vince fhe mother that continued treatment was necessary, the respopse was
always the Same: "Tok Bomoh has taken care of it." The nurse tried sev-
eral times to explain why 1t was impossible for the Bomoh's treatment to
be effective, and that although the‘child. 1doked well, it might actually
be sick. Finally, the nurse gecame adamant in her concern and demand®

< that the child be sent to the hospital for "proper" treatment. Yo this,
the .grandmother replied: "Proper treatment has already taken one child

-~ from us." Insulted, the nurse left. : ‘ ‘

ime the nurse visited the village, she was approached by
ge chief\before making her rounds. He assured her that everyohe

ana~that her services were not required, saying:. "I'm. sure
2 hds better things to do."

lla

v

‘ . . ) # ~ -
: Discussion Guide: - . W . e
. - .
. What different attitudes toward health and;, healing are demonstrated
- . ¥ . here? ’ ‘ . Y

Whatzaie the differences perceived between a hospital nurse and a.
village spirit doctor? ‘

How are decisipns ﬁade in different societies? What constitutes
authority?

rd .. .
. What different attitudes toward child rearing are suggested here? (‘
Al L
What relationships are perceived between man and. nature?

. N - -
t ' - o
R M . R -
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+
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*.  SITUATIONAL EXERCISES

General Descriptijon:’

g [

This is essentwa]]y a short, free-form skit, partially written in
advance, us1nq one or more "actors" who have had time to rehearse their
parts. It is similar to the role-play, but does not require the partici-
pants to behave in a certain way as the role play does. "

- The student is given only a general description of the setting, and
Qe mgst rely on his knowledge of the culture and his wits as he thinks and
a on his feet in an unfamiliar situation. The "actors" need to be peo-
ple of some self- confidence who will*help move the situation_along.. For-
eign students willing to participate would be the best "actors", but this
may- not always be possible. Good planning is a must for the success of
situational exercises.

Group Size: . . .
There 1s no particular group size, but it would be difficult to have

a successful situational exercise in a class larger than 25-30, s1nce the

participants.may feel threatened by a large group. s’ .

L] L] 3¢

Time Required:

No part1cu1ar time. - S1tuat1ona1 exercises can _be dgne in 2-5 m1nutes
or can run 20-30 minutes, depending upon the s1tuat}on and the participants.
One class period would be suff1c1gnt

y

4

Materfa]s Uti]ized:

haY

1. Scenario

Vi

1

Individual Roles’

>

2.
3. Pnnps (dress, art1fa¢ts ett.)
Phy51ca1 Setting ~ F ’ '

. Any standard classroom.

Procggg?

One with moveable chairs is most suitable,

3

°.

s

“

The initial steps in setting up situational exercises are similiar to

those of constructing a role play.

7S

A scenario should be decided upon, roles
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]

constructed and written out and, when possible, a.consultee with some-
one of that culture to check out the details. The situation should be -

. «onstructed to highlight the differenges between -the culture being studied
and th; students’ own backgrounds, and should poée,.imp]icitly, some problem

needing resolution (a'white' youth in a 'black’' home, a Westerner in another.
/ country, etc.). L '

1. fB?stribute the scenario to the entire class, who wi]]-pe'bb-
:'servers. This is the only information they will receive,

2. Distribute the roles and a scenario.to.the "actors" béin{\tare- S
ful not to expose one role to the other. - : : '

{ -t

3. Set“the stage both physically--with props, furnitureﬁ etc.--and
educationally by preparing the observers and participants for® what they
are'going to do. (There is a tendency, especially ‘at first, to treat
role plays and situational exercises lightly, so the teacher's role is
very important in setting the right mood.) ’ / ”.

‘4. When all are clear on their parts, start the exercise Let it

run as. long as you feel it is productiij}’but generally when things begin- o

to lag, 1t should be stopped.

k3
]

.5, Follow With discussion, perhaps 20-30 minutes,woréanized around
these suggested topics: ¢

/

a. What was each of the individuals.trying to accomplish?

b. Whatiwere the problems? S )

0 A

' c. Whaﬁ?diffeﬁbnces did you‘notice in éach ipdividué]'s be-
havior? What non-verbal differences did you observe?

d. How do you think’éach felt during the scene? T

. 6. After observers have shared their ideas on thgse, allow the
participants to give their own reactions to the same points.

c

*

Special Instructions:
. 7 ‘
 Care must be taken in writing the situation so it is believable--

and performable. You.might have to.try several situations before ydu get- }
the right one: Be sure that the.scenario is written as non.value-laden as
possible. It Should:be a simple description of the facts and should not
bias the reader-on¢ way or the other. Make sure the roles are clear and
descriptive, but do hot make them so rigid ﬂhat the participants have ng .
freedom of action. ‘ .

Try as hard*a§;possiﬁ1e to check*the accuraéy of the exercise before

‘s
. Y
%
g’l

-

. .
' ]
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conduct1ng its This 1s a owerfu] teaching dev1se ‘and stereotypes ‘and
inaccuracies are.often e aggerated with these types of“methods.

When se]ect1nq a/student for the s1tuat1ona1 exerc1ses do ‘not ne-
cessarily chase the
persona]]y from the experience.

The exq;cf 4 could be used again with an observer, and ‘even though he
would have more-information and benefit from-the first students’ part1c1-
pation the exercise can still be a valuable comparative tool.

/

If v1deo -tape. equ1pment 1s available, the entire exercrse can be re-

corded and/then p]ayed back immediately or at & later time.

- .« " - - <
/4 8 . .

Resources:

~

Qright, Albert R. and Mary‘Anne Hammons. Guideiines for Peace Ccrps

, Cross-Cultural Training. Estes Park, Colorado: Centerfor Research
and Education; or Washington, D.C., Peace Corps, (ffice of Training

. Support, 1970. . . . g
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A Situational Exercise- -

{
"The Situation: A Tutoring Project

%
{

Because it is a large urban schoo] serving a somewhat unstable |

population, Bourdin School. has. found it difficult to maintain close re-

lations with members of the community. . One part1cu1ar aspect of this

prob]em is the 1ncreas1ng number of 1mm1grants to the community from .
different ethnic and racial backgrounds whose .Children are often very
unprepared--from a cultural and language standpo1nt--for the academic .

* . N - .
and social expectations of the school. Y

A
The principal, in an effort to improve the schoo;ngsgrvice to the

community, set to work with members of the Eng]1sh department and student
leaders and 1ntroduced a program whereby older student‘yolunteers would ’
offer tutoring to younger ch11dren\{rom immigrant fam111es These 1esso#s
onu]d be given in the family's home \\The school hoped that the service
would resu}t in more rapid a justment to school life for the new student .
and 1ncreased conf1dence 1n the school on the part of the new parents. It

~might also offer a goqd cultura] experience for the tutor : k

3
!
- I’ h

-

* Mee Loon is 15, Herfparents hggé very recent]y emNgrated- friom Hong
Kong Her Eng]ish teacher at Bourd1n observ1ng her d1ff1cu1ty with. Eng-
1ish, recommended to hen the student tutor1ng;serv1ce .and suggested she
exp1a1n about it to heH pardnts. If they agreed to the sessions, the
school would select a'student to come to\the house and arrange a tutor1ng‘

schedule suitable to/the fam1}y B : .
) \
) , AN

2
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John, a 1Z-year old student

’ : o " 60

- .

in his findl year of secondary schbo1, .

. was told yesterday that the parents of a ghingse girl, Mee Loon, weié

. / .
. _ interested in someone to tutor her in Enﬁ]ish._ John agreed to visit .

.

ing her as soon as possible. ,

\ ‘ ) -

/ . .
the house which"was”located in the Chinatown district, and start tutor- |
; . .

/ _ ‘ ~— -
/ - .
/ '

;

.

?
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Roles ‘for the Situational* Exercise

'
Mo "
4

- _ .
Mr. Chow (Father) . N

.

S . . ."‘L

You are the“bdhlute head of the family in the trad1t1ona1 manner.
‘ A]though you had 11tt1e opportun1ty for formal educat1on yourse}f you -
are qu1te happy that your daughter Mee Loon, is getting educated You

try to br1ng up your daughter according- to trad1t1ona1 ways .Yeu have
/
had*very little contact w1th Bourdin Schoo] yourself

“ a . -
. .
- ‘ Al ~ ) .
‘e N »

. It made you apprehensive to Lparn that the~schoo] was going to send
N

instead of a teacher, a,young man--a tudent--to-teach your daughter
It also seemed uncomfortable for you that this young man would be coming

to your house for fear of what the ne1§hbors.m1ght make of it. " *

-

Q
L 4

When the young man armives, you will be further concerned aboyt the

\ length of h1s ha1r h1s c]othes, ‘and perhaps his unusual glances

©
v
F

Mrs. Chow (Mother) ‘//’

2
./\ o ° -
. . . . ) .
° . - o

o

.

You have observed with keen 1nterest the developments concern1ng
-/

these English ]essons since they concern your damghter You are a sym-

: /
pathetic person althoygh you are re]at}vely unexposed Your husband 1s '
e

usually the spokes osjthe fam11y to the outs1de world and you are

therefore not ou 5 th important matters * You welld, of cpurse, ’

abtde by any decision youm husband makes. You are always courteous.
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Mee Loon (New Student) . > ' o R )1 T
e .' P . N - . -
S e . You are rather quiet, particu]ar1j in the presénce of a teacher or
- e o n . . oy
your parents. You have been having a d1ff1cuTt't1£g with severdl subJects
Vo at Bourdin School, in large part, becausé of the need for Engl1sb 1essons.
Your English teacher seemsﬂ to want you to start. taking lessons but you
_ —do not feet strong1y one way or the other. You have been brought Up to
“ . respect ‘authority, . . -
i ’ A - Vs ,f" ot . s
/ , . < - (
~ . v i
) ;&% (Tutor) : ’ 9 ‘ .
.ol . ¢
' A You are eager to begin this new project, Bes1des the tutor1ng, you
. +look forward to learning about Ch1nese cu1ture. A]though you have studied
}‘?.\
‘ ) j about other fore1gn soc1et1es you know.]1tt1e ablut Ch1nese custqms and- 7
O ‘ \ :«
e érad1t1ons fou surmise that Mee Loon and her parents will wel come you
‘) .t z;r. P -
' as someone, whoﬁpan 1ntroducg_he§ﬁto your coﬁptry and 1ts customs. You are
N e | .
' . good studentiand a respons1b4e young persén. - \
. L] - . A .}g ) ‘\“;‘ * — ;
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. ROLE PLAYS
.

¢ > - ‘e

General Description: : ' ' . .

E L]

Situational exercises and role plays.are véry similar and are often
confused. . The difference is mainly in the degree. to which the individual
"actor's" personalities are allowed to be incorporated into their gples. :
In contrast with situational exercises, where the participant is encouraged
to improvise and act as if he is in a real situation, role plays are more
Structured and the roles are much more detailed.

As with situational exercises, role playing can bé ah ¥tremely ef-
fective technique for having participants experience, at first hand, some
of the aspects of a culture which they may have only read about or discussed
in the abstract. It is a chance to translate these ideas into action. Es-
pecially valuable is the opportunity for the participants to be emotionally,
as well as intellectually, involved in inter-cultural Jearning and to be
able to reflect on the experience. Role plays also provide the opportunt}x
for students to act the part of someone different and to gain new Eerspgc A
tives through placing themselves. in somone else's shoes. = ° . ,/r : .

In role plays, there is often a scenario as well as the roles for each ~
of the actors. The roles are descriptive of how the person would behave in
this situation, and the participants are expected to conform to these "in-
structions”. Because of 'the roles, it is not necessary that the "actors" be
foreign students. - _ o , 2

. N

Group Size:

There is-no particular group size, but it would-be.difficult to have
a role playing situation in a class of more than 25-30,\ since participants

may feel” threatened by a large group. . o .

Time Required: _ i . . .

S -

. SR
No particular time. Role play situations can be done in 5-10 minutes

or can‘run 20-30 minutes, depending on the situation and-the participants.
One class period would be sufficient. - '

, ] .
Materials Utilized: ) '
1: Scenario - i
2. Individial Roles Y ° oo hd

3. Props (dress, artifacts; etc.)




Process: i
~ g LY

The 1n1t1a] steps-in setting up a role play are similar to} those of
constructing a situational exercise. (See "Situational Exerc1sé) The
: d1fference is-that the role play will be much more specific in the defini-
tion of the characteristics of each role. Because of.this it is almost .
imperative that a representat®we from the "other" culture work with you,
or at.least revise.the roles you have written. Inaccuracies and stereo-
types are very easily conveyed and, 1f so, the role p]ay may do.more harm
than good.

1. D1str1bute the scenario to the entire class; the members will be
observers. This is the only 1nfonnat1on they will receive. 4

2. Distribute the roles and a scenarwo to’ the "actors", being care-
. ful not teo exﬁbse one role to the other. . .

3. Make sure that éach person Understands his or her role and that
there is no student who feels so uncomfortable with ,a role that he doesn't
want to proceed. There is often some natural, initial reluctance amQng”
some students, but there are others who, for a variety of reasons, do not
" want to play a certain role. They shou]d not feel forced to do so.

-~ s, Set the stage, ,phys1ca11y and educat1ona11y (See "Situational
Exercises')), ' .

. 5./ A role play can continue as 1ong as it seems product1ve--or until
there is an impasse in ‘the s1tuat1on }

6. Follow with a.discussion,. perhaps 20-30 minutes organ1zed around

these suggested topics: ’ .
a. What was each of the individuals trying to accomplish? . .
> ‘ - . —
’b. What were the prob]ems’ . -

N
| c. ‘What d1fferences d1d you notice in each part1c1pant S
behav1or7 What non-verba] differences did you see?
’ o d. To what extent was the behavior of each person su1tab1e
K . to hs task’ How effective was he or she? .

e How do you think each felt during the vencounter? How

cou]d you tel1? _ .
f. How m1ght you have aioroached the role? (any oﬁei

7. Aliow the participants to Share their react1ons to the sage po1nts
and to the other "actors". Their comments should indicate (a) how they

“felt and (b) how they m1ght have conducted "themselves to feeT mdre comfortable-
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.Spegial Instructions:

o

[Ty

L Roles just be written
the-instructions can be faiily

structured, it is necessary to

A
4

The sceqaf?o‘should be as

clearly and credibly.

In situational exercises
loose but, since the role play is more
be explicit in the roles. -

neutral.as possible. It should be a simple,

. objective statement of “the situation and should not bias the reader one way

orsthe other. |
) i

. “Check the aq%uracy of the

Wt

After us%ng ihe,éituation}
roles and run through it again,
-4 M )

As with situational exerci
tool. . \ S

2

. Wright," Albert R.

* Support, 1979.

Resources: . ;

role play before conducting it. .

once, try having the-same "actors" change
0¢"have new ™actors" try their hand’,
o

ses, video-tape equfnnent c{n be a valuable
S . s
Cos ) :‘ ‘

. =
¢ . =

'and Man§ Anne Hammons. Guidelines for Peace Corbs

Cross-Cultural Training, -
and Education; or Washington, D.C.,. Peace Corps,

Estes Park, Colorado: Center For Research’

Office of ‘Training .-

Stewart, Edwérd C.: Danelian; Jack and Foster?'Robéri J. Simulating -
~Washington, D.C.,

Intec-Cultural Communication Through Role-Playing.
’Human Resources Research 8ffice, Gebrgg~Wasﬁ1ngton University.
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Example: ,

Y
The following rofie play,
.Peace Corips volunteers, is an
' app
cluded a scenario; you may ‘want
situation. . o -

&y

while it deals with
i1lustration of what
rs to’be a’fairly simple problem.

"

Y

a situation faced by
can be done with what
In this example, we have not in-
to try your hand-at writing one for this

) v ‘
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e 3
Volunteer Dick . o .

-

-

My-seventh class-had jno books. Nearly every day at various times for
eight weeks I went to the storeroom where the supply of books was kept.
Each time I:was told that/the storekeeper was out and that no one else, not,
even the principal, had a key. I gradually began to visualize this keeper
of the keys as a mythic man of giant proportions. 'But one day he actually
e appeared at the storeroom--a wrinkled 11tt1e man Hea grey turban.

— I told him that. I eded 120 English Book I's for my seventh classes.
I could see the books piled in neat but dusty stacks on the shelves. He
looked.at me ‘in a puzz] d way. '"Where are-your books?" he asked. Thinking
that he had not understpod my Persian I said, "No, you don't understand. I

, do not have any books. That is why-I am here. I need to get books for my
three’seventh classes.| I need 120 books." .

|

’ -, "No, no," he sa1d, standing, firmly 1n the doorway. canhot g1ve
you books unless you, give me books. I am respons1b1e for the books in
this room. I am a very honest man. If¢I give you the books then I won't
have any books and how W11] I exp1a1n an empty storeroom tha ’was given to
me full of books?" !

I tried to be pak1ent with the old man. But I had to make h1m under- }

stand the necess1ty f my qett1ng the books

I had worked orally with my students a11 this time, but :each day they
asked me, "Where are our books, maalem sayb?" (teacher, sir). They were
eager to have them, particular]y sincg all the upper classes had books. I
had tried various ways of writing out“exercises from Book I as I rémembered
them, but the school had no duplicating machine and this meant writing out’
120 papers by hand / ' :

/’/// The textbooks had been printed by the’Ministry of Press, with the he]p
of vo1unteerwpr1nt rs, and the government was most -anxious to distribute

- them all over the ‘country in an attempt to standard1ze the EngPish classes.
The Peace Corps wds a vital part of this effort. It was hard enough to .
_have to 1i§ten ‘to,my students c]amor1ng for books every day, but it was .
even harderﬂto accept the fact that because I-was unable to get bgoks.for
my classes I was’going against the goals set up by the Peace Corps\and the
ministry. .

When my kid went on to eighth grade they would be poorly prepare in-
- deed if they had/ never worked with an English text, never-learned to fead
type-printed pages (students have a hard t{me mak1ng the jump from hand-
, pr1nted to typeZprinted words). , )
. N & was responsible- for* teaching tdese boys and I owed them my best
efforts. What would I have given them if,-at the end of. the, year they
didn't know how to read and they were unprepared for the work of the next

} s
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The most frustrating part of all this was that the books were there "
in the very same building as my students. The books were sitting in the
. Storeroom waiting- to.be used and my ‘students were sitting in the class- -
X .- room waiting to use them. All that stood between the books and the students ¢
s . was a locked door and an illiterate man with the key to open it. : .

The storekeeper was unable to accept 'my, reasoning, was unmoved by my
pleading, and when T told him that I would tyke all responsibility for the
books and promised-him that every book :would ck in place at the end
of the year, he merely laughed as if he thought I were mad. He, could never

understand that not using the books was the same,thing as not having them.
' 14

f:// AN I went to the principal .to see if he could interveﬁe on my behalf, but
thre was nothing he could do since he had no key and the inspecter from ~
the ministry would probably not come for several months. R \ /

, Time was pagking and I was getting more and more desperate. I talked

. @nd talked to the storekeeper but he remained inyincible. i :

[JEN
-

~ We could have a tEousand PCV teachers in thfsicountry buq'ff there
was a storekeeper behind each one, nothing would get accomplished. I don't
~see-how Afghanistan is ever going to progress if everything is kept locked

ug/tofrust and mold. It's enough to-make you give up and go home.
. \ . . . o ‘

? . ~
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- hess makes him d1scontent w1th our

Kubhan A1
s .

Y

It is not every ¢ay that an old man 1ike me has the honor of being
appointed to a government job. The people of my village are 'very poor
and we have much difficulty in our lives. [ willi do this job well and.
the government will perhaps 1ook with favor upen ly son. Qur people are
used to hardship. My many years of life~have seen many evils and have
given me some knowledge of the ways of men. If it be the will of A]lah
I shall do my work we]] and bring honor to my family.

Truly, 1t is a great respons1b111ty for me to he entrusted with the
room of mapy fine books. I have not seen such boloks before in my life.
Even though I must travel a great distance from mk village to the school
I am proud to do so. Certainly this school is a very finersschool to have
so many books. -

There is the man from Kabul who comes to the school during the. year
to look at the storeroom. He wears a llestern coat and leather shoes. He,
is an important man with a high position and it is my great onor to
please him. Should he take a good report of my work to the Ministry it
will be very fortunate for my son, my fam11y nd my people. It is a
great pleasure for me.to see in my 11fet1me such, things come to pass,

Allah be praised. L T -

There are some things in my work that, w1th my humb]e bacquound .
are difficult to,understand.' How can I exp1a1n to the young and impatient
man from America\about my position? He has very strange ideas. He does
not understand that these boys will 1gse the books. They are‘\e]] meaning
boys but they are mischievous. When 'the inspector from Kabul comes to see
the books and finds that the books are not here I will have to pay for them
and how am I to do that? What shame it would be for.my famify. What .. °
should the man from Kabul thihk of me when he finds that some of these

- valuable books are Tost? And what should he think if he comes to see h1§

humble friénd Kubhan Ali and finds -instead the young man from America
sitting by the storeroom with the* key? He should think, now my friend
from the mountains has gofe back to the mountdins. These people are notr °
suited for such work as I had suspected-all along. That would “indeed be -
a terrible thing. I would disgrace my family, my son would. have to be &
content to farfi, his children would be unhappy. No, su¢h a thing will not
ogcur. By the gu1dance*of Al1ah, I am a good and honest man and I will
11ve up to the re5p0n31b111ty given to me. A

I do rfot understand what that young man says about his students,, I
know his students and they are very .content with him.” He is indeed &
strange fellow. Imagine, a man from America becpm1ng a guardian: That is
truly a strange idea, He seems unhappy %ere--such a’village must be dif-
ficult for him. In America, 0111ag§”~are very large. Perhaps his unhappi-

€ople. . . _— -
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He does not understand that my responsibility is to make sure that
. hothing happens to these books. He wants me to have an empty storeroom!
What should I do if I had no books to look after? Each time I come I .
count the books and make sure .they are neatly stacked. Fach time all the
books;have been counted and I-have not lost one book. .This is my responsi%
bility. How can a baker make bread with no flour? .
. ry . « R
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. district?"How~§an I write my report and say that we

The Inspectgr

) [4

g’ . .

It is very difficult to deal wéth these people who keep our store-

rooms. They.have 1ittle dnderstanding, no education, and cannot be

trusted, One must be very firm with them or else there would be all

kinds of corruption and dishonesty.. It is my responsibility to see that

such corruption does not occur. I have forty villages to inspect in
~_Province--~indeed a great responsibility.

4

I must $‘!g hy-eye on old Kubhan Ali--he.is the newest std?ékeeper
in the distrfct and, as they 'say, a new'servant can cach a running deer,
but®he is on1¥y Hazara and .his family is poor. Those people must be watched
because we cannot expect very much from them.

Also many new supplies were recently sent to that school and it is
necessary to make sure that they do not get misplaced. The migistry has
been able to increase the production of textbooks, much to the benefit
of our country and we must see that every school in Afghanistan has the

new Eng]igb books. . . :

I am very careful to keep records of what has been given to the
schools in my district. At the beginning of the year we supplied a total-
of " 300 books to-.-the school-where Kubhan Ali keeps the storeroom. Each
time I go fto that school T must make sure that none of thie 300 books has

been mispifaced. cThe people in the smaller villages are ignorant and do

*not know hpw to care of books and we must teach them the value of

haying these books.

I know only too well how difficult it is to make the students under-
stand this. As soon as they get. the books they sell them in the bazaar
and they become ]%iik They leave them outside and they become dirty. «
They make marks il ”pm with their pens., Therefore it is important to .
make sure that .the fine books printed by the ministry are not lost and
ruined. ’ Coee SN

M L

I'am not sure about this Kubhan Ali. It is necessary for me to be
very firm with him and to make sure -he pays for any booky that he loses
betause of his carelessness or irresponsibility. ‘If the ktorekeepers in

- my district lose books or begome subject to bribes it is because I have

not been firm enough with “them. How will I explain lazy guardians in my

at the beginning.of the year and at the end of the-fear there are only
2007 Truly this is not'good for me. The minigtry has' given very direét
instructions to all inspectors not to tolerat lazy-or irresponsible
guardians in-our district. It is necessary fqr our country to develop
responsible people. a : )

e - 76
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B S ; cis Volunteer Joe = ** ¥ ’ T
. As far as I'm concerned, Dick is.doing more harm than goéd. If he'd
e Just stop running around long enough to, realize how things really work in
- T this country, he'd be a 1ot more effective. If he's here .to help these
R -~ people learn how to teach English, he'si'going to have to Rlay the game by

their rules. _Afghan teachers certain]y'cdn'tﬁgo running to the Peace Corps

office every time they need books. A Volunteeér should be inventive, enough

to make good use of what he does have--even if it's only a blackboard. As

a matter.of fact, my students only have worn out copies of Michael West

Readers--that is, about one-third of the class does. So what I'm trying to

do is to take exercises out of the one copy of the English text which I

have and .tie them.in -to the work in the reader. "I've convingced Abdullah,
*  the other Englggﬂ téacher, to come in and watch my lessons once a week and

then I go watcH hi i i

He, too, has only one copy of the official text, and he uses his'one book

and his blackboard. I can't say I'm making tremendous progresgy but I

think I'm accomplishing something. R |

s ay

'iﬁhe~Book.Debate“exergise involves a common problem and one-
that creates much tension*for Volunteers. The role of the host
nafiona],;howeveg, is drawn with sympathy-and logic. .Contrast
N P this view of a host national's behavior with the description
' (drawn -from a Peace Corps Handbook) of "The Feacher" in another
-culture. This seco dy gives an “"explanation" of the host

~<

—

" . The Teacher - o

(Description of a co-worker written by a PCV for a Peace, Corps Country

Handbook.) - . , ! —
.~ For a Peace Corps Volunteer to tryiio influence the professional bes

~ " havior of.a hos country teacher-is-a little bit like trying to give‘direc- -

tions tora talking marionette. He may understan what you have to say to

him, and agree holeheartedly with your-ideas, but unless. you can get ] e~

through to theﬁgbppet-mqster way up there pulling the strings, “the marion-

-ette. is highly unlikely toydo anything you want him to. ¢

‘ (% '

%

PR
b‘q'\
Al .

N . s 1
This analogy is admittedly a crude and rather gessimistic one, gﬂt it
does illustrate some rather important relationships between the PCV, his
- fellow tedcher, and the educational hterarchy., For it is.indeed an Unusua?

3

- e
[£3 . 1 Dh
N “ i . . / v e
¢ ) ’ ~ - A
e .
- ) N ~ 1 . N . .
. ’

1
e e

-

B . “ . [
. ] g ) - ' .
. & .- . ‘ \,.\
. - . -
3 . - -
i *
.




. . : , K B 5
teacher who does anything differently from the way it has been done tra-
ditionally without the prodding of a directive from national or Provincial
vqfficialsﬁ - ) :
o - ol . § SN

; It is not difficult to understand this:state-of affaifs if oée\gpn¢ .
siders the nature of ‘teaching as a profession in this country. Tradition-
ally, the teacher has ranked in the highest social class@shin the country's
society-—-obvious from the fact that the respectful term of’ gddressing a
man of any profession is "Honored teacher". In modern times the teaching.
profession“spans the middle class socially and economically. .

° Working conditions for host country teachers, =although abysmal to
Western mentality are actually rather comfortable. While hours are
spent at school--50 houré)g?ek is common--the average tefching load ‘for a -
secondary school teacher is.20-25 hours Ber week, with 30 or 35 hours being
an unusual load occuring only in schools giving tiflggal but common and re-
quiredd extra-curricular lessons designed to boost their students'. per- s
formances on entrance;examihations. These classes usually mean extra pay. o
At certain times of the year teachers, especially home-room teachers, are ,
wgiyen large amounts of administrative paperwork to do, while everyone moans
and groans for a couple of weeks each semester over grading quarterly ex-
aminations. . But during the rest of the semester, thanks to a system that -
does not require lesson preparation, homework or quizzeg, everyone spends
3 of 4 hours a day between the moxning and afternoon teachets' meetings '
comfortably lounging around e- tedchers? room, chatting with friends;
. reading, or smoozing at their desks. In the winter the pot-bellied cogl :
stove becomes the center of everyone's life. .

(R

* Peace Corps Volunteers jnevitably prove inc atible mith this co
%ociety, and with few exceptions have arranged tgzgr teachinqucheduleiygn
.such a way that they leave the school on certain days of the week, for- <
saking the sewing circle for projects elsewhere.. This certainly puzzles
most of the faculty members, who consider socializing amd staring at the ) »
ceilipg as valid a.part of their- 1ife as the oral textbook reading that '
constitutes a lecture to their students. -Without centuries of the Chris-
tian ethic to drive them (for host national idleness is not only not a sin,”
but is preferab]e to labor) what to the American teacher is.{ntolerable = . ‘\

- boredom is to his host national counterpart a natural state of being. And
thus the PCV jntent on making grassroots changes in host country education :
finds himse1f ‘floundering around in the wide gulf°that separates Eastern ’
and western cultural q}titudes toward work and education. ‘ ’
For it is a plain fact that in its present stage of Westernized de- ’
veFemnent, this country has not gone very far towarg adopting our@ideal-
ization ‘of educagion as an adventure and work as a fulfiliment of one's’
potentialitfes. For host nationals education is boring.drudgery that-one
. endures in order to.get a job that is.gothing more than a rice bowl,, plain
-or fancy. One puts as little into_both.as is required to get by, and
. ﬁ:?igVﬁs sat;s;atiozhin,life :roﬂ camaraderie, from.the achievements of
ons, and ,from the rest of the web of human r i i
. up the essence of society. ° . g]a;1onsh1ps that make

1
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impressed by the meri

ideas?
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As soon as the Ministry

of trying new ideas or approaches

1

s

Hence the individual teacher does not ‘often consider the
» even though he may be aware

ts claimed by foreigners for such techniques.
Ts~to prepare students to pass?

ways been done byilectures from the textbooks ,
. most effortless way.to teaéh; as
isfied, why should he go to the t

gives more than 1ip

techniques and curricula, however, the teacher r

73

possibility
of and even
His “job

the next entrance examination; this has al-
which happens to be the -
long as the Ministry of Education is sat-
rouble of worrying about these imported.

‘service to new teaéhing
apidly becomes concerned.

Then this becomes relevant

to his rice bowl,

his compliance with any order that is issued

and there is no question of

and enforced from the .
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SIHULATIONS AND GAMES

| v . ‘

t

- -

General Description:

The difference between games and simu]ationS‘isryéry small; games
usually hage some scering -system and are played with tokens, where sim-
ulations normally do not. They are both related-wlosely" to situational

- ¥ exercises and role playing, since there are elements of both of these in
games "and simulations. . T . o

The general definition'of a game is that it is a contest between op-

ponents for an objective controlled by rules; a:-simulation is an opera-
ting model of a physical or social situation. This is a technical dif-
ferentiation, and you will often’ hear them referred to as simulation
games. : - C - A
. ”
They can be purchased ‘through a number of* designers, or you may want

_to develop your own. They can be used at almost any level and in most
subject areas. They are especially useful.in the study of other cultures
and’ systems and have the advantagé of invelving larger numbers of studefits
than role playing or situational exercises. y ]

L . ) : .
Group Size: \ < : ; B

This varies depending upon "the game. Some are designed for:as -few
-as two people and others have as many as thirty. If the simulation ga
has a small number, you may want to set up several versions of the gaple
going on at the same timej S - .

'

LIS
-

.

\

Time Required: -, - .

»

" Most simulation games take over an. hour, and some can be.played for
days or weeks. It would generally be'a mistake to try to shorten a’ game
‘because-of time restraints. - ’ -

-, °

. v

£

Materials Utilized:
~ ; r - . ¥ . ' .

. This depends on the game and what is provided with it, if it i§’
commercially sold; or if you design. one yourseif, whatever you decide to
include. In either cases be sure that you have all the .materials needed
before you start. ) ‘ oo .

g ' . . P
Physical Setting: . o ) e

S ‘ - ) .

Again this depends in large part on the simulation game, but gener-

« ally the normal classroom is adequate. Moyeable chairs are an gsset. In
some instances, you may have to-find®a larger space, such as a §ym or audi-
torium, or- s€yeral classropms. - : R “
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Process:

»

he specific ﬁrocedure depends upon the indiviﬂua] gémes or sim-
ulatio you are using. Commercial games have their, ‘qwn instructions
with a defailed sequence of events, There are, however, some general

, comments that.can be made. .

N . e . . ‘ i
%™ 1. Make sure ydu are clear on ali instructions ‘and detaily
of the simulation or game ,before. introducing it in class. Check
the sequence and scoging system, if any, so that you -can answer
any questions. ) s . .
. 4 5
. 2. Hand out materials and explain rules or details of the
game. Give the students time to leok over, the materials, read
* the instructions and ask any questions before the game starts,
3. Set up the b]aying area pﬁysica]ﬂynand have all equip-
ment needed ready for use. . : d
4. As the simulation game progresses, ybur role as teacher
* will be that of a game master or referee--interpreting thé rules, ,

keeping "time, settling any procedural disputes: You should be -

absolutely necessary..! *
N NG

"available, but do.not inject yourself into the game unless it i§/// -
. - " / . e

T ' - et
"5. As the game cénéludes, collect the materials apd total the
score, if any, and rearrange the room for, discussj nfzéghe discussion
is as important as thé simulation ‘game itsé] f,~dnd you should be
prepared .to spend a good amount of time di cussing the game.. Gen-
erally, the discussion should touch-em these points:

-~ . ' « . X ° \ N
a. What happened during the game?" . ,
// .

-«

.“ b. Who "won"&nd who "lost"?

.C. How did you fee] durihg the game?h How 40 you feel now?
‘ J o —_—

d. How do you feel about the others? '

e. What would you do different[y? ‘ RN -.}-

. L° ;e
- f. Why do you think.people actedlgshghey did?-

o //;T What was inevitable about® the §ame? What was under the
participants' control? . ’ .

-~

If a simulation, how atcurate do ydu think it is?.

i PR - ~

Ml ’ /',
) 3 -, 7 T . L 2
. o
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‘ Spec1a] Instructions: o ’ .

Ao < . > 4 },;.
a ‘e

As ment1oned before, it 1§§1mportant %0 be clear on. ru]es aha pro-,°
cedures before starfing so there are-no m1§sups during the simulation or
game. If yoy- are désigning yolir own, you §nou1d play it. several times to

might ge in the ga@e ' ) -

Games can be a powerfu] 1earn1ng dev1%e, but this depend% a great
deal upan the kind of discussign f011OW1ngsthe gam®. You should g1ve as
much thought to the discussion’ as the” p]ayang of the simulation game it-
self. Wr1tten and tape recorded 1mpreSS1Qﬁs would also be valuable.

An 1mportant part of the d1scuss1on shou]d be the emotional aspect
Simulation game situations can_become ,very serious and intense, and br1ng
to the surface strong fee11ngs Ta1x1ng abdut attitudesnd values 1s im-
portan; and shou]d be g1ven attent1on equal to the.content of tn% game.

work out any bugs. t

Des1gn1ng your own game or S1mu.at1on 1s not difficult but does take
time. There are some bas1c guidelines- to:follow: ~

1. 0ef1ne the obJect1ve )
2.. Determine the coge oR the game
4 §. Identify key actor .
&2

4. Determine the actors' objectavey.

5. Determipe the actors' resourz@i.

~ 5.

Determine the interactfon sequefice amond the actors.
¢ ® V

-

7. Detérmine the decision rules or 7riteria actors are to . T \_-°
st {Ol]ow ’ - /1‘_ " : .
L
8‘ Ident1fy externa] cdhstra1nts ofF the actors

L

L 4

9." Formu]ate scoring rules or w1necr1ter1a (1f app]icable).

10. Choose form of presentat{oh and sequence of operation.

Resources: _ o" R . " .
Gordon, A11ce Kap]an, Games for Growth, Palo Alto, California:
Sc1ence Research AssocTates, Inc,,‘1970

Nesbitf, William.” Simulation Games' for the Social Stud1es C]assroom, Yo

New York: Fore1gn olicy. ssoc1at1on,
¥

a» P O—
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Ten

' ' MIXED CULTURE GROLIPS . . .

3

General’ Description: ‘ . N

Mixed culture gr g are small groups organized for learning about - ~
aspects of various cultures from the members of the group. Typically, e
at least two different cultures are represented in the group although . =

* many more can be included if éo,desirgdz Often the members of the groups
exchange information, questions, impressions, and_feelings about the cul-
tures represented and about each other.

This technique may take some:special arrangements and a little extra
preparation but the results may be well worth the trouble. This would be
a supplementary, “real 1ife" Situation to study about'different cultures.
It woyld introdyce many students. for the first time to some:of the ele- ...

ments--and difficulties--of communication. —

[

Participants would be stidents from the class ‘on one hand, and in-
dividuals from other cultures on the other. The best source for these
would be foreign students from ‘area colleges. WhW\le there would be an -
age difference, in some cases this could .be minimiged. The focus of the
group would be on some of the customs and cultural similarities experi-

“enced between members of the group. . The group should move from the purely
- exotic or superficial aspects to more basic dssumptions about ways of life,
such as ways of'raising-children, work -attitudes, dating-courtship, cus-

/},5 ©  toms, respect for elders, clothes, friendship, etc.

The groups could be run on a continuing bagﬁs-fonce a week, twice a
"~ month, once a month--and could be done informally at someone's home, ‘if

-. possible, after:school.-" o .
. POSSD :

ﬁrbug'sizéz '_ - ﬁu@: C - : s _
. k The group should not exceed 12-15 participants;fpr some of the same
reasons as noted in MSmall Group Discussions™, .. .

L

r

»- + Timé. Required: . ‘ ; .
°. . . e , .
Depénds on group and~purpose of groups.. On the average, each meeting
should not last more than two hoyrs. = ;. - . - .-
. . N Al . .'p“ L3

-, ¢

Materials Utilized: ' . "‘ ' o o

. * - “ ‘Q ’ b ’ . i ' .. 3 o'
. No specific materials areé necessary. .They should come from within
the group. You may want to previde a reédiq?;or film to stimulate dis-
"y + cussion, howeverﬂ , -{ ' . ~. : .

L}

. . o
. . . .
. R ,
- Yoe . B . . R B .
i ! 83 ' <
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.
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. &,
) Ehys1ca1 Sett1ng N

L]

Should be as comfortab]e and nformal as poss1b1e Anything which )
is conducive to an ‘easy flow of conversation shot?d be tried: .comfortable
chairs, quiet surroundings,’ coffee and cokes, et

Procesé:‘A ., R T SUR

"Much of this depends oh where Ehe group wants to go.. Consult “the-
"Small -Group D1scuss1on" Section for specifics about process

; ~
. N . g

Special Instructions: D €

¢ Mixed culture.groups have a spec1a] funct1on and are not appropriate
for everyone. Proper planning and preparation are important for their \)
success. :
‘o
Studenii may want to bring questions and points of 1nformi;10n with
them to the®irst session: Be careful, however, not to let the "discus-'
sion" turn into’a- "Meet the Press" session where the students do all the
asking and the foreign participants do all the answering.
- - ‘ ‘ . “ . s
- N .Y ] . . .
Resources: © . N
T /. ' ' '
wr1ght A1bert R. and Mary Anne»Hammons Guidelines for Peace
Corps CGross-Cultural:Training. gstes Park, Colorado: Center for
‘Research and Education; or Washingtoh, D C Peace Corps 0ff1ce
of Training: Support 1970. ’

- ¥

;{oh//, David S ed Readings in Inter-Cultural Commun1cat10n,
o]ume I. P1ttsburgh Regional Counci] for InternatiohaT
Education. ' . ' Lo ’ .

S SECUNITUNE S PR \:‘ B
" “Doob, Leonard, ed. Resolving Conflfct in‘Africa: The. Férmeda
-Workship. New Haven ‘Ya]e University Press, 19/0.

UA‘
. ﬁ




T CULTURAL ASSIRILATORS -

General Description: .

Cultural assimulators are, in essence, a
learning about a culture. -They have been devel
University of I1linois| for trajning purposes.
from this group or.an xperien?éd tedcher could

: This techniqie can
direct’help of thé teacher.

the class can dgscuss detailé of the cases and
necessary. RN
Group Size:o—t TR

/ - =

——

Gg. "Can be o hﬁth’an§&qj&é§grbup, but discu
be in smaller roups. e . ‘

{
!

Time Required: *, ..

be used individually by students without the
“After completing several of the exerciises,
do further research;if  _

H

RFogrammed approachéto

oped by a group at ‘the -
They can be obtained
Write his ozg.- o

-
hY

=,
1 -

&
ssiorm afterwards should
v

h

~ Varies. ?hisuhépends on‘¢he‘jndividua1 studenfuand on how muqh‘time

is spent ig djscussi?n. .

 Materials Utilizeg; Lo

| [‘ .
-t a . Cultural Assimilators

2. Pape; and P?nci]

| Physical Sefting:. :

' “y °7. 7. strable for discussfyn.’%

/

. . . . i\. d
ProceS;: TS A
: i . o 51.- Hand obt the cutturad assimiTaior materials.

e :
N

: ,2'

i
4
¢ . .'\).

;A norméi‘claséno 0 settinq 1s adequate. Tﬁoveable furniture 1§ de- ’;‘f

-
%

-

-

Give students

time to examine theT and ask any questions they may have.

o 2.~'Stddents'shou1d

b R cording to the instructions. ) ) -
) oo Lo 4. .6 T N
. 3. When‘stﬁdeAtS are finished they may want to compare ansWé;:)._“
I and discuss ghy they answered ag they did. L T T
: R ?u. - : . L '
. | - a\‘, LR | 3 ‘ ¢ : Q ] ” )
N S 88 et L

go thyough xhe,a$§Jm1f3§or qtep.by’ffép.ac; .




§pec1a] Instruct1ons . e L (

L]

If one d vises cu]tgra] ass1m1}ator type matema]s of Kis own, it
) is very impontant tha\t their atcuracy be checﬁed thorough Because

« « of the type of materials, if there are “inaccuracies, these can _be it -
leading and can be more damaging than instructive.’ You should use the .
"Cultural ‘Assimilators" already published before trying your own.

LN
. e . y , R
Resources:: T .
e S — i| .§
"Cu'ltura] A°s1m11ators“ fOr various (;ountmes can be obtamed .
from the Group Effectweness Research Laboratory, Department %?
< of Psycho]ogy, Umvers1ty of ITlinois, Urbana I1linois.
° ’ . ~; N .
o U é : ‘
Examples: ~ . ‘ - . 1\ _
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An Arab studevft asked h1s co~workers { hlS lzab aﬁwstantémp. TN
. { -:..-.‘ —
if they wanted to g0 Lto! 1unch w1th h1m~at- ) tudent Umon f‘;fhey,_’ ST e Y
: AT .
g L
agreed adding that it was ‘time to eat, andxhey aﬂ chazie - ‘o

O'fox 4 .

/f'/ached the casmer s sta ‘on the Arab student who-was First 1n Jine, .
¢paid for.all of them. When

went to- the un1on where they got in hne at-the cafete& Mhen they g -
s

-

‘

Ke gmup got to the’tr table h1s two £o- -~: .
workers’ insisted. on g 'f’ng the Arab stude f the mney fpr theu‘ 1unches..

The Arab refused it, but the Amer1cans 1rrs1sted pnd— the oné» smttmg* *

.“

beside him swept the mong_sff the ta‘ble*and dumped at 1nto the, *Fpreu;n

» "k.:

B .

student s Jecket pocket L%er., ‘the Nnenr:ans domnented that the Ar‘é{b-{,’:".

'r" - i. s'l .
student had- been unu,suaﬂy qtn‘et- and reserved whﬂeuhf;ate lﬁ's ‘ynch -
.
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CIf the Americans had ana]Yzed thisiincident tdrrect]y they . :; T4

prodably would settle qﬁlwhich.qne of the following explanations for
. t, v . N
¥ the Arab's behavior during lunch? . = * =
: . —_
6 1. The Arab graduate student must have had an upset stomaeh
! Go to page I. . . 1 .
7\.} | \/~ . )
2. It is the Arab custom Rbt to ta]k during meals. ' "
» Go to page II. 7. ) ’ J

3." The Arab student had wanted to pay for the1r lunches and he
was hurt thaf’they wou}dn t let him. Go to paqe Ir. .

4. The Arab student fe]t‘%he Amer1cans thought he was too poor

to pay Go to page Iv. | o : 2 3
* el 5, _When he was away From the lab the Arag had néthinq to make $
) e . conversat1on about. - Go'to paqe V. : ‘
<&, ) ) e
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‘stomach.

-~

This is a bad choize. Apparently you missed a

A stdmach upset can c
ST

¢ L3

1
3

o

e

-

\

.
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R
= You chose 1: The Arab gradJﬁte studenf’must have

R ':\/ -
continue to eat apd watch others db the same?
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ome on suddenly--but if it fioes, would one
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You chose 2:

v

-

It is the Arab custom not to talk durina meals..

Q t

Somet1mes peop]e may want to eat 1n s11ence, Bﬂt if such 1s

N

the1r mood, why would they sugqest that other peop]e eat with, them? N
ﬂwh1le the members of. some cu]tures do d1ne in sf]ence th1s is not
- - ’ . !
the custom w1th members of the Arab culture. . :
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- rou chose\31 The' Arab studen ~had wa#ted ‘to pay for their lunches

3

and/ he was - hurt that they wouldn t let him. .3 \

-

;

- , H

v - :§ ;
L i - .‘3
Most Americans would not, under the- c1 c%mstﬁnces, i terpret the

Arab's 1nv1tat1on (an mb1guous-word, isn't {t’ as 1mp1y1nq that he

13

)
.1ntended to pay for their lunches. Ho?ever,é1n Arqé/cul/ure a suggestion

that

them

[ 4

© it really waé for the Arab bas1ca11y a case qf the guests%h:opply;nq

their own foodqafter they had accepted‘h1s 1nv1tat1on

’ .

apparent inconsistencies in the behav1or gf the Aher1can

‘alsg

tality--and, therefore of h1s fr1endsh1p as ye]l

others join you in eat“g is an 1nd1cat¥bn that youhare<+nv+t%ne~

to be your guest, it is a gesture of hof51ta11ty and qeneros1ty

- l
No woqoer the Arab student was upset'x As the s1tuat1o\\evolved
L \ =
L

1

Aside~fromethe confusion the student muﬁt have ?elt'over‘thé‘.

h érobably—

)

. - ?
) 5
) ) ’ § " . ' o, ? ‘hz ;
fqlt that the1r behav1or-was de11berate
¥ R .

S

jection of;h1s hospi~.
3

A1l over the world acceptancéK:; qenerggﬁfﬁfan h spita]zt}L‘n TR
" -

al .
vo]ves a, more or 1ess r1g1d db]1gat n to repay j: an-approx' ately sim-

j

S PR ' i":'e .-
A generous Arah when thanked’ may shy, "Don £ thank me, you will 4

[ < <
P

invidﬁtion to.be:;\guest is my¢h more 11ke1y
. y 3 .
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You chose 4: The Arab student.felt that the Americans thought he-/

- was too poor to pay for all the lunches. . -
’ ) ‘ . : *. [ 4
Indsrreét You have overlooked s1qn1fncant 1nformat1on wh1ch \
shoufd have 1nd1cated to you the correct 1nfonnat1on. oo :
£ N ' . O v

-

Th1s thought may have passed through the Arab student s m1nd but
vt\would probab]y-not be the first @gne, nor the one ma1n1y dwelt upon. "

One of the,other alternatives would proVRde,a better exp]anat1on of the

young man's behav1or . ot

. L]
o«

) .
’ ?

. . [ ) .
. ’ ¢ o . . .
N Re-read the passage,- noting cerefully what happens and how each of
the pegple jhﬁo1ved~behh¥e§ teward~theﬂ§thers at each point in the 'epi-.
,: ;.,4 }‘\ : P " . . . s
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N l

You'chose 5: When-he-was away from the 1ab, the Arab®had nothing

K =L

L

to -make‘conversatiogjaboqt‘. T e RN

\ Y . ) - . . T v - . ) .
~N  Wrong, Yohr}-answé’r"-is inconsistent with the~giv;en information.
- 4 - . .

‘ .
. s .
. 1
- . . ’
N -

. . "~ Since we've all.met some people as narrow in theireinterests as

this, is. this choice culturally rjelevant‘? - \‘ ' - : ;

2 ~

. Furthermorg, this choice practically contradicts the situatioh as .
. a descrjbed in the'passage. - . ’ ~ .




~ -l \\ . | - ~
* - Qutside a CLassroom durmq' ten-mmute break, Several Amer:icané £°
and an ArabTstudent were exchangmg 1deas about a prdject on wh1ch | 5
. they were workmq When they had first come out for the break rost . ) oL
of the Americans took out c1ga§et and lit ?hem - THE Arab stugent

o atch‘ed them “then, hes1taht1y he fmaﬂy took out his p?ck of cig- e‘* T

arettes and 1it one/ Aftar the break had ended and they returned to - .

'the1r projéet ‘work, the Arab s‘tuden{ was very qu1et,’and he ‘seemed

v
LR

shght]y hostile when he did speak N

- . * .
-
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’nw wn1ch of the foTtow1ng do you th1nk is the mest T1ke1y reason . ’
for the apparent change in att1tude on the part of _the Arab student7

M ) i ) —.. - £ X 4: '
\ﬁlL,L; He had sa1d all that he could Go to page, VI. o I :

2. He d1dn'* like the brand of c1garettes ‘the Amer1cans smoked

and was contemptuous of their choice of ciqarettes
. page vIir, -

American university; i e.:\his moods ch

. page VIII. ﬁ )

ge qu1ok1y

Go to - ,

. He was reactn§ in a natiral manner forgan Arab-student in an
n

Go to )

. \

.-&4. He was of fended that the Amer1cans had not offered.h4h a 2

cigarette, Go o pa e IX. .

3, ‘ﬁe thought that the
‘ 5111y Go to page X. A

. S co . g . .
. 5 '( ’ ' s :v
. 3 N ) ) . ; . -

) v ' il N //- >
- 3
W . , : N & ‘ - 3

. 3 . ‘ ' ¢ R
. I S 3
’ ’ 2 B - ~
X | ® - ;dm o K
A, ’ 4 ol >
Gt L)
/ ? . ‘g‘ 1
?j € 0
¢ "‘,i‘“ﬁ\\l"}
‘J" ‘ } Q
' »
. ! . Y ; "
¥ " ﬁ T
' ) - R
/ .
y A , . ,
. 95- »
R
"-{; B '&‘ .
: ) & ’ T

project work done af%er the break was .

.
>
/ N
~\'* o;‘r(
”
“ s w»
. ‘
.
- ,
-t
.
.
-
~ -
S——— -
v 4
M
-
.
* -
. '
-
. f -
PRI £ i
N
x "
L J}.’ o . e
L4 .
> . )
4
¢ ]
~ "
N -, [ 2
7 .
A}
. - . .
. I
. . .
v
a
-
A d M ’
' »
2




[

L
u’lo
=,

Your, answer was 1: He had said a]] that’he could
. Co v PR s i
It-is evideRt by your response that you -haves completely missed

the point. " ST o PN

p -
-
. - ¢ - Yy ¢ >
'-«-‘ -

The incident’ 1nd1catés t%qf the Arab student not on]y was quaet

.

»
bt he a]so showed s1qns nf host111ty If he had Just run out of

ll'q

ideas, would there be any reaeon tO"be hosti]e tg_the others?

“
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Your answer was 2: He didn't like the brand of’cigarettag the

Ameyicans smoked and was contemptuous of their choice of c{garettes.

Y
-«

No. Do riot. fall asleep on the job. -
_ ‘

-
——

This is an incorrect choice. Would most people become hostile °

4

r withdrawn over other people's brands o% cigarettes?

.

1]
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v

Your answer was 3: -He was reacting in a natural manner for an
N b

.

Arab student in an -Ame Tcamuniversity; i.e., his moods change quickiy.

il
-
. , -

_'A very poor answer. You are wrong.
Y — R . . .

-It is not natural for an Arab f1rst to be fr1end1y with a group.

, of .people and .mmed1ate}y afterwards to be hostile and'w1thdrawn A
‘change of th1Sasort is caused The quest1on is: Who or what caused

the change described in thenparagraph?

L
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o - Your answer was 4: He was offended that the American had not

offered him 2 cigarette. :
. R " \

' ) .
Good: This episode was fairly di_ffi‘;ult. The se]ecﬁon of this

_ a]terhative is indfcative of good judgment. ° -

e -
This-may seem like a trivial matter to an American since Ameri-

Bu% to an
!

Arab, offer1ng someone a cigarette or anything (e.g., food, drink, etc.)

cans are‘ sed to buying and smoking their own c1garettes

that you are about to enjoy yourse]f is only common courtesy, especially
2N
when you are in the role of host-~no matter how broad]y conceived the

]

role may be.

Americans are essent1a]1y -Seen as ﬁosts by the Arab student. An Arab

would only neg]ect to offer a c1garette to someone 1f he w1shed to show

his dislike of the other person *’7::)

- e ‘.

In this 1nc1dent' for examfile, in re]atwbn .to fore1gﬁ&rs,*

93
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Your answer was 5: He thought that the project work done after ‘
. " the break was silly. . _ . . ’
" - . What "happened? That was not a difficult choice. .
. . . ) k .’I . | , ' '
", Perhaps he did, but is there a statement to this effect? \ .
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Yo ) BN SMALL GROUP DISCUSSIONS - '
. roo- M -
- : R - ) .
w . oL . ' . b —
: . Genéral Description: !
v Nk e g A
Discussions are used by many teachers in many ways. Everyone feels Ke can
. . conduct.a discussion and, in one sense, he can. It is not difficult; But-there
. are some baeics to keep in’ mind whén having a small group digtussion in the A
classyopm. . o . o« . , 8
. Small gfbup discussions .are no;/appropriate for every teach;ng~situation.
You have to deécide when they 'will ,work best. Theyqu, However, have some
. characteristicg which should help you make that decision. Discussiqns place
more of the yesponsibility for learning upon the student; he or she must
. contribute or’ thére simply won't be a discussion.  ¥They use the respurces of the "
group, in large part, and don't depend upon outside stimuli for information or to

T do the teaching job.  They also provide a sense of participation among the group.

Group Size: , ' C ’ . '

i
- Ve

Discussion groupétéén.be of various sizes, but generally the best éize
optimum’ participation fﬁ%m the students is 8-12, 1In a classroom with 20-25

3

for

/

. . students, several small;discussions would be necessary, with non-participating students

engaged in other work. f%ny discussion group larger than fifteen begins to

Kl
I

- ' TiMe Requireds i N E

v

This varies with fhe discussion and the grhup. Yoy can have a good

-

get

unmanageable and increages the *possibility of noh-participation of ‘some students.
. ¥4 . .

. discussion in one clags period, if the topic is qpecific- enough. But others |,
can run to seveéral hoyrs and thus may require several class periods. This.is

\ Ve soyething-yog‘have tgfbe the judge of, as the leader.

¢ %

Materials Utilized: 7 ’ c L
Y - .

.
-

) ’)ﬁ“‘- o . g - N
This also varies with the discussion, but generally there would bé
- some stimuli to begin' the. discussion--a reading, film or experience. You
| might,wapt to provide back-up hateria}s to e?rich«the discussion. _

- »

had t

] o ‘

o

R \Physical Setting: - < » . ' Ve

This 1s an important part of~iiscussions,and one.often ignored. ' Below
“three commonly used models: _ :
/ =,

' > . \ -
o ! L 0 €
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X teacher
students

/.

In A, the teacher is at«the’ front in a traditional classrodm ar-
rangement. In this situation.it.is very d1ff1Cu1t for some students to
talk to others, espectally those “sitting behind 'each other. It is hard
to have an easy flow of conversation and, as a re 1t, the teacher be-
comas the-central focus,w1th the lines of d1scuss{gn to and from the
teacher. . .

In B, the teachgr still remains the central figure because of his
or her.position, but the students can see each other more eas11y and the
]1ke11hood of d1alogue should be increased.

In C, the teacher physically removes hnmself from being. the central
« focus and becomes part of the circle. Nath th1s-arrangement there is_the .
possibility for a free and &en exchange between the. part1cﬁbants and" the
teecher, if he w1shes, can almost bow out of, the discuSssion. :

‘
// : M
. . 5
. .

. . 7.
: There have Qg:n many books wiyi tten on groy§p process. you wég? to
find out more in datail, you ‘should/ consult these. However here afe a
few observations about group d1sc.ss1ons wh1ch may be he]pful f\\\

a

Process: . : : . o ,/

©/
"Subject matter--No matter how good a class or how excellent. tj .
Adeader, if the content of ‘the discussion -is®not 1n resting
chances are the, discus§ion will not be either.. cussions
are usually best when there is some controversy and several al- -
-ternative solutions whi the participants can choose from.

A

. Participant roles--In almost.gv grjoup then\\ere some standard
' roies which people assume and which the 1eader should be aware
~of. A few of these are: ) 3
a. The Au¢hor1ty--an 1nd1v1dua] who has all the "facts" and is
' anxious to Tet people %now, he has the answers. Someti
this can be helpful and other times harmful to a discussion,
* especially when he states. the facts, with such authorlty that
no one will’ contest h1m
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* ¢ . . 4 - >
The NoﬁrTaTkS%—«This s perh#pS a discussion leader's big- «
gest probTem: haow to det everyone participating, especially
that person whd just doesn't say anything. In some cases,.
this is an indicatien of shyness, of -not feeling comfort- N
able with ‘the group, or’of disinterest. On the other hand,

_the non-talker may be participating a great deal non-verbally, "
and this should be kept in"mind. No one should: feel forced

to talk in a group. y '

. s .

The Non-Stop Talkers-On the other hand, the non-stop taitker can
.be justas detrimental to a discussion, whether the individual
is saying something of substance or not. JIf an ipdividualeis

monopolizing the conversation--you, as leader, ‘may haveto  w

find ways to give others a chance to speak also. v

Fence-Bui1der/Medﬁator--This-individua]'can,be,he]pfu] g}%(/
times and at others, put a damper on the discussion. TFf he
“1s avoiding any disagreement and ¢onflict and thus tries to
‘mediate from the Beginning, the discussion may neveg get off
the ground. At a certajn point, however, an individual who
is mediating can be very helpful in summarizing the#discus- -
_sion and in bringing closure. B » - Ef

. Leadership Ro]es--As the teacher, you wi]i(find yo Eseif the

“leader™ of a discussion”whethér you want\to,bé g¢ not. De- N,
pending on the. studdfts’ relationships with ydu, this may be

an asset to a discussion. You should be aware, hawever, of .
several roles you cah adopt. v R ,/7/
. . . .

. » g .. .
(1)Leader--As leader you are in charge of the discussion, '~
: seefhg that it gets started.and keeps moving. You serve
as a sort.of switch board operator--lines of communica-
tion coming #o you and directed el'sewhere, Most of the, | .
\. time you are the center of attention and the sugcess -or
failure.of -fhe discussion is on,youh\shouldens.

(2)Facilitator--While you are still 3 part of the discussion,
you play the role of a consultant to the .process,’ you
interject yourself only when the discussion needs. help,

"gets bogged. down or strays too far away from the main -

- point. You are more neutral in this role, and because

. of this, some students may have a hard time accepting
you in this role> - ' § > S

(3)Information Source--You are é “content consu¥tant" in.
S position, a kind of information author{ty that -- ..
~offers facts™and data when called upon. It!is difficult

. to separate thNs role from that of leader, but as leader

you take on the function pf beihg respongible for both -
proceSS/;nd content. - . 4 -

-

<N




A Ydh»shou]d also cons1der having the d1$cuss1on led by students
" in the class. You may find discussion freer and more open a
it w111 be good exper1ence for the student. L

.

Resources: - . . . \

-

Pfeiffef, J? William and Jones, John E.,, A Handbook of Structured
Experiences tor Human Relations Training, Volumes,I, II, and IIT.
University Assoc?at?bn Press, Boxpel5, Towa-City, Towa. |} |

A number of materials are avawlab]e“from the National- Tr ining
Laborator1es, 1207 S1xteenth Street, N. w wash1ngton D.C.
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of the elements of small group‘discussion.
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THE FISH pouf/i ‘

{ . -

General Description: . ‘ , -

Watching people engage in discussion can, stimulate awareness of dif-
ferent .behavior of people in gsg:ps, as well as increasing observation -
skitls. This exercise provides ¥ means for obServing cultural d#fferences
and . the sources of these differences. It is best done with people of dif--

-ferent cultures but, this is 'not essential. ‘.

H
" This technique can

. iy

be used in conjunction, with qthgfs in ;h%s'manual .
or can stand alone. It might be helpful in intropucing Students to some
‘ Y

- Ll y
s - X - -
. .

Group Size: . .- ‘f« - ot e )
s . ) ) ) / . { " £ ’ .
Can be used with any size g;pﬁﬁzg;t each "Fish Bowl" should nat num- -
ber more -than 6-8 participants ard an ‘equal number of observers. '

Time Rngired: o ‘ ) .. . v
 Varies with the wgy'it isfpeing'used. o _ [ ..
- . ’ / {> v
Matgria]s Utilized:
‘ No {?ecia1 materia\;., - ‘ oo '
~ \/ . . . . .

LAY

‘Physical Setting:
KA

I

, Must be in a location where there is moveable furniture. Room should .-
be set up so there is an inner circle and an outer circle of Ghairs, -al
. though the inner-circle. can sit on thef?%%gfs\ii-desired._ . )

-
¢

Process: L ‘ . &
. ~ ., - .

1. Divide the class into groups of si ffq.eighfi The even numbered-.
groups are given a problem to Aisclss and resolve within a limited
period of time. The discussfon topic should be coptroversial

enough to engage all parti ipants. It might be a critical inci- .

dent or case study. .
2. The—qdd-numﬁered group sits outside the discussion group and ob-

. serves the inner group. You can assign each meqper'somegne in
] the .inner group to observe and report on later,

After the-discussion has run 20 minutes or so, the outsiders are

< o4




.
\ v * A}

. . _

: S -asked for their obser%atioﬁs.~ )

» , \ * »
* 4, The inner group then comments on their behavior and the dis-

cuss1on in general.. .

-

. o .. 1
. -5. The teacher wou]d'then‘smnnarize any cultural difference or
K o . . similarities observed duriing ,the session. -

'
WD

6. The arvangement can then bé sw1¢ched arounﬁ»and the outer circle ’
becomes the "Fish Bow]" ’ ,

> .

. g ' . .
7. You may a]so prov1de a check 11st for the ouber c1rc1e to use, 1n
their observations and the d1scuss1on afterward
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USE "OF OUTSIDE RESOURCES

\ ] . .
.

- General Descriptign:

’ -

. © Most teachers\hre familiar with the use of the library.as'a resource

. for studying about other cultures. There is another 1i ary, however, that
-is used less frequently--the human library. There are literally hundreds

-2 of people who have a wide range of cultural expériences that you can use in
a classroom. I . Lo ' ’

[

N . . . —

N . Usually, outside resources-are brodghtainto a cqus to give a talk,

. but-there are many different ways they can be used--in ro]e‘p]ays and sjt-
uational exercisW¥; as resource_pesple for case studies and critical in-
cidents; as part of the conceptualization .process for field experiences; in

" small’ group discussions. The possibilities are limitless and reguire only =~ -~
some imaginative thtnking on-the part of the teacher. . o ,
_+Group Size: o A
This depends on the activ{ty. Could be*from a small group to a' full.
class. - . . < . -
Time Rejuired: __— e
' X Bl

E Depends oh activity. . ’ i O

et ¢

‘Materials Uti]%;gd: -

Since the people are‘tse materials to be used, here #re some sugges-
tions of various kinds of people who have had cultural experiences ‘which Lo
yoy might use in the classroom: ' )

.

"ﬂ, Foreign Students—-you may already know of some, or you can always

contact a local college or-university's foreign student advisor.

- AN f ! L 4

- 2, Businessmen ’ — ) - .
3. Rsturned Peace Corps Volunteers Ea qﬁ?*
: v 4.‘/Tbur1'sts , o
' ; 5, Mfss%onsries ' \h-, e ' S N
M <.//6. State Department/AID/Interpational Orgaﬁi%ation Psrsonne]A'
I g, Mi]jﬁary ‘ . ' : . ) ’ .
8?2 Sty&ents who have stidied overseas. )
AN . | 107 . : ' ~; - ‘ .';“
\ - » ,




LEhyéiceﬁ Settigé: -

’Process- , oo . . . Cs

A 3. Give students a chance to ta1k abou¢ what the resource did (if

« b L . ; 102

Depends on activity. - . . ' .

AN
This again depends on the act1v1ty, but there are some. general con- N
s1derat1ons to keep in mind when using outside resources. i i t-

U Preparat1bﬁ of the. resourrces and ‘the class is important so. that
; "« there"are no misunderstandings or unrealistic expectations Too"
often, visitors have come to "part1c1pate" and felt .compelled tox“ )
give a lecture. In fact, there is often the feeling that if-the
resource doesn't “perform , he or she hasn t contr1buted i
‘ \
2. As much as possible, try to fit- the resources 1nto what the .class -
< is doing rather than vice-versa. This is not a]ways possibte,

. . but the effort should be made
&

it is that type of - s1tuat1on) and his point of view after he has
-1eft. ."For instance* there may -be somereal differences between

the AID and Peace Corps Volunteer's view of the country-or area,
and this should begome part of the discussion. . ’

N
~

4. Foreign studeﬁts andgteaqhers-qre very ﬂmportant resources and‘,

) can'add a "real life ension to the class. It does’ take time
though to Contact. theffi,” to ‘work with them on the lesson-and to
make arrangements. :As mentioned before, however, foreign student-
adv1sors at colleges and universities are usud]]y w1111ng o he]p

[ . ¥
- N ‘

Further Re?erence and Resources: - . L

L] . L}

" - “Grant, Stephan. The Use of Fore1gn Students in the C]assroom (mimeo),
ava11ab1e from the Center for Internatiomal Education, Un1vers1ty of
Massachusetts, Amherst, Ma 01002 ‘ .

M,

Informat1on can be.obta1ned by wrifing Ogontz Plan for Mutuad Inter—
nat1ona1 ‘Education, c/0 The International House of. PhlIadelph1a, 140 *
N. F1fteenth St Ph1Tade1ph1a, Pa. . 19102 .

. ‘ @,
.

LIRS
-
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> mough. . These can be usedeffectfvely for field experience$ with the

: o' _w FIELD EXPERIENCES REETY
. - w0y , :‘\‘rf v Aﬁ"f# .

General Description:

) \ !

, Fie}d'experiences are §hort-teym encounters with a real "cross-
cultural situation". The student is ofgen on his own and acts as a~
participant-observer in‘the particular area or situation he or shé enters.
They are designed to give brief contact with'a cultural setting signifi-
cantly different from that of tMe student. * : '

Field experiences are ah ektreme]y valuable technique for cultural
learning, but few, if any, schools utilized- this method. Field trips, .
which are usually organized group activities done as a class, are different
from field experiences. The former are usually structured.and directed - °
from the top down. This is not the case with field experiences.” They are
individual activities depending in a large part on the abilities and in-
itiative of the student, and provide the opportunity for studepts to test
their concepts;/;heorigs, beliefs and feelings. =~ = . '

. *
° ~

»-%; . Field experiences can be valuable learning tools for understdhé%ng'

®. our own as well a er'cultures. There are sub-cultures within the
United States and within olr own cities and towns if we 1ook closely e-

'

proper kind of preparation and follow-up work. i

. ‘ ) ‘ L

’ ‘Varioys €ypes of field experi nces are possible since the concept js

flexible €nough to.permit almost a ‘variation. The one chosen would de-

pénd upon the learning objective anll resources available. . '
_ S .

-
5 =

" “Group Size:s, .« cL . T ' '
. . oy, .

(5 ’

-Depending or the number of sites.and, the time to- set the@ up, any
number can -participate in field experiences.” Care should be taken, how-

. ever, not to saturate a commupity. \ PN . -
v e . ! . - ‘ - - ]
L , .. [ ~/ 'qw’ ”. . \R/) '
Time Required: . . . © )
3 . .

o

" on_how the experience is set up. .

S ¢
P

Varies. From oné afternoon t a'weekend to séveral weeks, depending

. . G - . -«
Materials Utilized: = . SR . — \

‘1, Cross-ciltural situation .

ey . -2;; Instruction Sheet Y » '

d e » vy

\‘ -~ . -
[3;z Diaries: - . -

. : .
’ . N
. 109 ‘.
. .
., - . .
. 5 ~ . . Lo
- . .
‘ -

p o . i \ La
- . - 4
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. takes place. :

Y * . ' LU

. “-,

Physicgl Setting:

e

Depénds on the experience.

Process: . T - . L
o Itis important to‘remember'fhgi.field,eiperiences should not be

isolated from other kinds-of learning which.go on in the classroom. In

fact, the classrpom parts comprise a significant part of the learning that

hl

» The process of experiential 1earniﬁg, which is what field experiences
consist of--(a) selecting objectives,: (b) organizing and preparing for the
experience, (c) fidentifying resources, (d) the field.experience itself, -and
then analysis, conceptualization and generalization of the learning exper- '
ience--is illustrated in the following model: - . - ‘

"~

- 0

- field experience

codification, clari-..

Questions; Preparatio -
fication of experience

for action |

_Generalijzation conceptualization of
R of experience ‘ ‘ experience; analysis .

*

Generally, this éan be summarized by three steps: (1) preparation;
(2) the experience; and (3) conceptualization.

« 31, Preparation:’ -There are any number of ways this can be done, from '

1ibrary research to class discussion to group projects. The major .

considerations should be’what is the best way for students to get ready for:
the experience. What will they learn the mosfffrom? And what .is most rel-
evant. to _the general catlines of _Lhe course o subject matter? - Remember
@ha? in :géld experiences the process of learning is as important as what
is learned. .o ‘ ; :

4

*, % You should spend some time before the experiefnce talking oyer what the -
students are, going to do and what might happen. You might consider using ..
some situational-exercises of typical situations that might occur in a field

- experience as one way of preparing them.

€ . .‘; .- Pl . * )

&7 °
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Diaries are a good way to keep a record of what happens and perhaps
_ students should have some practice writing diaries before they go out,
You may also have-to deal with some -fears and anxiety on the students’
part over going out:into the "unknown". -
N 2. The Experience: There are many typesfbf-experiences and the
. following is a brief Tisting of some suggested .ones: -

[y 2

) 3 h o, B - ~. ,
--spending a day and-a night, i¥.possible, in a monastery or convent,
=-spending a®*day in a local nursing home talking with the residents
--working a day or two with migrant laborers on local farms

B} | . --talking to at least two real estate agents, landlerds and tenants
: about having foreigners living in_their apartments 3.

--spending ar afternoon and evening (preferably Friday or Satqrday)
with a policeman and talk to him about his job .

--attend several meetings of the~Kiwanis, Lions, Rotarians, VFW, or
_ American Legion and strike up conyersations with the members

--spending a dai in an unemploymeﬁt‘or yg}fg;é office, talking to
those in the waiting room and with the office personnel <

. --stayingdyith a family culturally differerit from the student's own

. - for a ay and a night L : g
- ',1 ‘ N * . : N . J‘
--spending .a day with members of the Salvation Army, going to their f

“meetings and, if possible, joining them as they solicit funds on |

the street = S A

!
|

- ’ !

ke .

~-sbendiﬁg;}‘ﬁay in the County Court House sitting in the Dis?rict .
" Court'while it is in session >

LN

.~-spending a night in the emergency ward of a-local hospitaj

--Spendiné.a day and an.evening in the wajting room of the maternity . ~
v. ward of a local hospital. o ° B

.,
- " .

3. Conceptualizi'tion: This is an extremely important part of the
. process, but one which often is not.done, or 'not done well. - There.is no
: © .+ set way to conduct the conceptlialization portion; it is §s varied as the
5 © . experiences themselves. There are, ‘though, some general comments. (Seé

. “Notes from Feedback Session on The.Field Experience".) . -

o Students should have the chance to talk about what they havé done---
. whether it be in a largesgroup, small group discussions, or in individual
"conferences: Most will have had an emottonal experience and will want-to

Es




to;talk about it in some way.. L

- In addition to ta1k1ng, there 'should be an expectat1on that the te
students will alsq try to summarize the experience in some form of ex-
pression: writing, a collage, photographs, f11m This is one redson
why keeping a diary is 1mportant P . .

Some general quest1ons wh1ch you might wint students to focus on .
are: .

What did you find 6ut?
. What did;%ou see?
How did you ‘feél?
How dd you think others felt aboUt.you?
What did yog 1éarn about yoursg]fffrom_the experience?

t

Resources:
—_—

L "4

. Batten, T.R. Training for 6bmnunity,De9e1gbment,'London: Oxford*
Un1vers1ty Press, 1962% . .

wr1ght Albert R. and Mary Anne Hammond Guidelines~for Peace Corps
Cross-Cultural Training. Estes Park, Co]orado Center for Research
and Educational; or Washington, D:(.: Peace Corps, Office of Training
Support, 1970; or write, Center for I terhational Educat1on Un1-
vers1ty of Massachusetts Amherst, Mass. .

!
Wedge, Bryant. "Training for Leadership in Cross-Cultural Dialogue!
The DA-TA Model of Learning and the SAXITE System of Dialodgue",. .
Princeton, N.J. Inst1tute for the Study of Nat1ona1 Behavior, 23

Nassaw St., 1968 \ ]

Conner, Desmond. Understanding Your Communjty, Ottawa, Canada:
Development Press, 1964. -
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‘ FIELD "EXPERIENCE INSTRUCTION SHEET
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L] M ’ El ) N ' \:’“
This weekend you 'will be visiting . b :
Your task_ is to learn as much as possible about the tommunity to form

a picture of it yow can understand and can comunicate 't someone else.
Obviously, in the brief time you are there, you wemt find out every-

- thing theresis to know, but try to learn as much as possible. -

p . X v
?gg% will be .arranging your -own overnight accomodations once you are
in the comunity. We suggest you make the most out of the learning ex-

perience by staying with a family rather than in a hotel or rooming house

- (exgcept for those going to urban-areas). You will be Teaving Amherst =~ &

early Saturday morning and returning late Sunday afternoon.

- 4
» While .you are in your community, you should try to-use some ap-

.z proaches to learning.about it. There are a number of different methods

you can use: * A

“ (1) one broad approach would be to explore the community to
" form an understanding of what is important in.it;

(2) another is to|formulate specific questions about the communi ty

. and the people in it,and try to find the answers to those
questions; - s :

(3K=.a, third would be to-Took at'some of the-brmninent'institutionsﬁ
%ﬁthurch, school, etc.) &s a focus for information about wha't /
. is‘going. on; : s | 7/

’ v - v «‘ N . . Vs

(4) your own way. You'may think of a different approach from any
of ‘the above.. If so, use it. . ’

* In utilising any of these methods or approaches, do that'which‘ydﬁ feel

most comfortable with and which you think will work best. - .
Whichever way you go about finding out about the cbmmunity, we .

would Tike you to’ keep a written account of the weekend--a diary or ' ¢
journQ]. This is to help you remember what you found out when we\Q§gjn ’

our distussions next week, and secondly, we think it will help you “to. .
better.understand the experiences you have. >The journal chould be as

open as possible and should include (a) information lTearned; (b) how you ~

- felt about -the community. and. the- people; and (c) how you think they felt
-about you. A o L , N .

You ﬁrobably should do youf.Writiﬁg after” each conversation or at
.the end of the day rather than take. notes while you are talkjng to people

If you run iqid any serious difficylties or need to get in touch .
with someone before Sunday afternoon, call . ' _

» Good luck and hg&é fun! "~ " ' A

. » N . ’ N "
S 113 < -
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NOTES FROM FEEDBACK SESSION ON THE: 7.
. . s
¢ FIELD EXPERIENCE =~

_How did you view the experiean before going fo yofhr community?
_-"not going after "prima?y»fhformétian“'
B ¢ L . N P L

* had- no specific goal .~ ‘¢ ,

- it was a challenge ,f;i ¢5

-

v \t\aihted a lot of ba51CK?V ormataon on the town °

‘ .- wanted the values ;ﬁ/ghe peop1e concern1ng their lives
~didn‘t want JU f&cts
\
- wanted to obsere the types of ‘péople who lived in a small
. {town - L

/ .

"m‘x‘/ 1 "

i

N .
- wanted to test-my stereotypes of these people

¢
.
.‘ ] !

')
v s
A {

. What top1c5 ‘or %ctlons d1d the peop]e respOnd to in a pos1t1ve way’

- themse]v S (the1r personal Tives were the1r favor1te topic)

- htstcr of - the town (th1s was probab]y the easiest to get
‘ ",them 0 ta]k dbout) o

f‘;f" " what was/9é1ng done to restore “the town ~

v

- yoqth.p'oblems (drugs, etc%)

about th1s top1c)

\

ee_1ngs
R

ssip about neighbors

’ -/taxes LT s < A,

. . -

-‘travel (the youth of the .town were most 1nterested in- th1s topic)

- "noth1ng to dg{here" a favorite top1c of youth

. LI -

~farm1ng o TR

snowmob111ng o : e

what® they ve heard aboutjkhe un1ver51ty ,

114 .
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| What

What

'y

109

topics or actiens did "the people respond to in a negative way?

-

- téking-notes

[ 4

.- taiking'about myself ("not at a]l interested in me, beyond a few

superficialitjes")
- negative reaction to the miniskirt

A}

seemed to determine status inthe town? g

»

. * { . .
ddration of residence (if you didn;t have ancestor's to talk about
_you-were a foreigner)

]

newcomers who wanted to change things were usually ignored, even
if «their position was normally one of high status

amount of formal education didp't segm to relate much to status

the commuters were generally.regarded as willing to accept the
benefits of rural 1ife but none of the responsibilities * -« )

A
aspects 'of the peop]e's.behaqfo} did you notice as being different?

-t

.dress not an indication of formal education or status

some people seemed "cold" (very little eye contact with'me. .How

0y

about eye contact with friends?)

- eolors not bright, skirts. were long, dress 'in general not as im-
portant as in the "big city" : e ‘

$

seemed to Be a generation gap bedween those who wore hats to: church
and ‘those who didn't ’ ,} . :

A4 ~ .

the older. a person was, ﬁhe‘hardér'it seemed to establish com-
. munigation R '

generally people not used to relating to outsiders

seemed -"sTow" on unfamiliar topics but were "fast" on o hers
(which ones?) s

* *

" How do you feel about having gone'through’this experience?

-
A

PPN "

{
b: most felt very positive’about‘the experience

L 3

~

- yéut{sgrn as-much about yourself as about the community

- generally found the people to bé more "liberal" and well-informed ,

and T?ss petty than I. expected. '
. Y tha

115 -
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” "of these can be 1ncorporated into ro]e p]ays, situational exerc1ses &nd

-~

’

D , - P 110
o . NON-VERBAL COMMUNICATION
[} <., . . )
e . ':':h W .
‘General Descr1pt1on ‘ ) : . p

**How do you*show a Nepa11 that you are agreeing with him other -
than sinply. saying "I agreé"? Many Nepalis nod or wag their heads

which emphasiZes their agreement even though they might not say the
words very emphat1ca11y

.

**Some Latin Americans seem, to North Amer1cans, to stand too clgee
when they talk; the North Amer1can s propensity to keep h1s distance ap-
pears, to the Lat1n, to be reserved or even cold.

**[ western teacher in Eth1op1a may feel his’ stude ts are "sneaky" .
when they don't look him in the eyes, The Ethiopian isy ere]y being .
polite. o LS : .

7

There are various ways 1n wh1ch we speak and one of these i§ through
non-verbal communication. It has been estimated that over 50% of our :
communication is ddne through non-verbal means and if this is true, it .
would be well to help students become just as .aware of how we “speak"

“silently as how we do verbally. , ' A

. L3
”

There are several dimensions of non-berbal commun1cat1on wh1ch can

"be exp]ored . L ; o

a., 1ooks, dress and groom1ng, R
'b. the use of space between people ("proxemics"), . o -
c. . movements of the body, gestures, facial express1ons |
("kinesics"); .
' d. .teuching behavier of peoplé ("Taptics®);

. v

the mean1ng of time- period and duration. ..

Various exercises can be con ructed around’ these themes wh1ch ca
. Mlustrate some of the major elements of non-verbal communication. Many

s1mu1at1on games. .o
~

a . v ~
.

Group Size:

! 3
. d r
. [ . .o N - - ¢
[ - E . g J B
* 116
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_'/; Size of the group depénds‘updh the exercise to be done. Normeliy; an \h
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¢ 3 ¥ ' . N ) o o2 )
aVetage?E/aSS could participate-either as actors or observers,
T oy . . . ’ .
sl ' 4 .

" Time Required: : \ , ~ -
) Variesl ,ggglg;{e as little as 5- 10 minutes to several hours depend- ¢
" ing G

ing on exercis enerallyxﬁhorter than Tonger. : e

-+ A
‘Materials Used:

| 8 , \
No. special materials.

v.
L]

Physt Se ting:-

Thesaverage
~fu1’. 4

“ “

Ay

Process:

'y d_;here is no one \process”. Instead here‘are some suggest1ons for’
intr duc1ng non-verbal communication. -

1. Have students who: e observers. in a role play o By s1tuat1dnp1 ex- /-
ci for only the non-verbal.behavior and re-

this during” the\discussion. See if. the actors were aware'
they. were do1ng .

.

situation with a foReign student (or someone knowledge-
‘ent kinds ‘of non-verbal commun1cat1oh
tudents- can 1dent1fy them

he_game, y. Talk", and have,the students pJay " Have
‘others| as ‘Qbseryérs ‘sge 1f they spot- the ‘behaviors without being

-

2 K
Have astt enf dbserve_someone,taiking in a phone Booth'ond.see B
ink they "hear™. e ;
s

Resour es

L2

* .

Cahad1an JFiinr Board A Cha1r_)’ Tale

Fast, Ju11us Body'Language New York

Haly' Edward T., The Hidden Dimension, ‘New York: Doub]eday & Cos, 3969

s The Si]ent Language, New York: Doub]eday & Co. . 1959
‘\
Bodz Talk, a cuunerc1a1 game, Pub11shed by Psychology Today:

N
A17 -




-guides 1isted in this chapter. ?t is, imﬁtead inFénded to:highlight‘some
¥

) multi-disciplinary as well. . . ) -

materials, techniques and approaches for teaching about the various non-

Western areas; with an emphasis on the newer modes of teaching uhe social

INTRODUCTION -TQ "MATERIALS AND RESOURCES" .~ ° ¢
.- . ’ ﬂ? ‘ ¢ . " < . ~

The purpose of this chagter is tq direct teachers toward ,some of the :

» LY

latest materials and resources on the non—Western yorldx This is not inoended

to be an exhaustive biblio raphy, as that isvava lable in tﬁe many resource.
 ange g L gay

&

-~ -

L e Ry

of the latest and most innovativeggfterials available, ag

The chapter is divided into four parts. The first section describes

4 3

various high interest level materials, both written and audio-visual T ch

direct the teacher and students towardsaparticular approaches‘and goals (e.g.
#nquiry approach to understand traditional values and” rapid cg:nges in Africa.

- ' [ . .
This section ha;Lthe following categories: "General nontzsstern R "Africa" R

4

" A v

"Asia", "Latin America'; and ''The Middle East'. 'S
The second section describes resource guides whieh direct‘teachers to

~ . ‘ . O

» L

.. ? \
sciences in secondary school. It is divided 4nto the catagories-of "Generalw

. : > .
"Africa", "Asiad", "Latin Amgrica' and "The\Middle East". e ?" . zi W
- * L. ! v .
. ,Iheir third s;ceion is a listing of some: agencies, organizations and:
universities where teachers and students ray write for additibnaI ‘infermation *
- K . ) ,
\ ’ ) At

on each of the non-‘ stern areas.
The fourth sedfion is a critical review of the major,curriculum prsjects

in-the United States\which have a major portion devoted to non-Western studies
or areas. As it will be seen, these curriculum projects depart from the more

traditional approaches to the teaching of social’ studies and emphasize, inStead, o~

~

¢ .

new directions and dimensions in the teaching of the socia& studiep and human-t "

ities in Fhe schooler - - : L b S, y



Beneral NongWestern Studies:

Resources . ‘

1. Tfédition‘and Change in Four Societi

g;j Richard B. Ford, .~

Edwin Fenton,

New ‘York. .196 349 p. Teacher.Guide.

-~

genera1 editor, Holt, Rinehart and Winston, = '

. , . C L . . - ’
This book can be used with a general one-semester or one year course.

in non-Western Studies

., - four units:

particular areas of the world, e.q.
Instead. of twenty or thirty chapters

or its individual section can be used with

"Chinese Communist Foreign Policy"-
written in chronological order -

by one or two authors, ththext has sixty-four: readings arranged in

South Africa

/China--Traditional and Communis¢, India

and Brazil. -Each reading contains an article
of source material taken from a newspaper,-ma

-or at least one piece
gazine, book, govern-

.ment document or other publicatiof

An introduction, which connects .

" parencies and class handouts. \
. Study the chronological history of the non-Western world, each unit

" traditional society,

one reading to another, and study.questions that'aTert the student

to important points and issues’, precede the article or source ma- .
terial. Maps accompany each unit as,well as filmstrips, trans- .
While there is 1ittle attempt made to )
does provide a "sense" of histdrical Understanding by analysisy the
the impact of Western ideas and institutions, -
and one major contemporary problem for each.country, such as_econs *
omic growth in India, race relations in South Africa angﬁBrazil, and
totalitarianism in-China. Although-the :text with its s plementary

.materials is designed to be a complete teaching unit, other materials--
‘reading and audio-visual--should be employed, otherwise even this in-
“teresting text might become tedious and boring -for’ the student.

"{?‘ . - - .\ " .
’
. \ Vi - L] . N . \
2 N : ‘ '. +
\ .
’ L 8 :
’ a 4 + h ]
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. . . ' 7" )
2. American Education Publications (AEP) has a series of pam-.
- phlets which challenge the student {7-12) “in learning about thesagn-

Westera world. Rather than a straight chronologica} approach--these Lo
pamphlets use case studies to emphasize the cultrual, sociological, o
economic and political.aspects of a particular society. ‘In additiom, e

a short historical.description leads off each papphlet- to set- the
stage for a discussion oriented session which leads students to ifi-
‘quire into the nature of the people in a particular society: ' These
pamphlets are intended for use with .other materials. and supplement
both traditienal and inquiry materials. The following is a list of
those pamphlets which relate to the ngp-Western world:
a ’ :'. ! o
Africa: Emerging Nations Belew the Sahara, 1968

Colonial Kenya # 1969 R : et

Southeast Asia, 1969 . A T os

China: Troubled Asian Giart, 1969
~ India and Pakistan: Subfontinent in Trarsition, 1968

Japan: Asia's Busy IsTand Giant, 1969 ,

Latin America,. 1969 T

The Middle East, 1969 )

Richard Tucker, managing editor, et al. Amerfcan Education
Publications’, Middletown. $.35 .

)
LA

3.- Voices of Emerging Nations, Clinton E. Boutwell, Léswing’ ..
Communications. (San Francisco) for Stone Educatjonal:
Publications {Chicago}, 1971. Teacher's Guide.

This is part of-the Voices of Life séries, a new muiti-media social\\>
* science program for midd¥e schools or the high school low<achiever.
Each book is baced;upon thé(jnquiry-conceptua] apprdae#ito the study of

man, -h#s society, and his redationship to.his environment.

In most cases the teacher 'will probably want to use tHe Cearning Units
in the sequence in which they appear. in the text, but this sequence
need, Gt be -followed and the teacher's guide/is quite flexible in this
regard. The guide provides all the.elements”necessary for a complefe
program including behavioral objectives, sample lesson plans and ‘back- ‘ .
ground. information for the teacher. The readings are of high interest v
to the stUdenz\Ehd.include case studies, of people, situations and ex- . - ’
" periences, which encourage students to éxamine the values and various
cultural aspects of the people. :
. s .
“4, People and Places: Case Studies in World Geography, ° «
. J. G, Rushby, J. BeTl, M. W. Dybeck. Rand"McNaTly .& Co.,
Chicago. 1970. Teachers Guide. C ’

‘4 b . 4 ~
. M . ‘ "
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) ' This.éeries 1s divided into five -bobks, each with a number of studies.’ .
. ’ Book I'consists of .a series of case studies from widely diverse areas’ T
. he world--ircluding the Soviet Union, China, North Africa, sub- . -

Sahara Africa, Latin America, Japan, India gnd the Middle Fast. [t - ,

presents rea]“peop]e in actual places to describe man .and,_his-relation-

ship to his environment., Book I has-sixteen studies, wheré the pop- P,

ulation density 1s relatively low and where the inter~reJa§jon§hips

between man and his environment can be discovered. In-Books 2°and ¥ .
. (each with eight studies). the population density is moderate, while

in Books'4 and 5 (also with eight studies e ch?) The pdpulation den- .
.+ Sity.is high and the underlying factors cojglex. However, while pop-. -

’ wlation density is a theme, -it doés not,ne essarily determine the . "
e course, but acts instedd as an-aid to the teacher and student.

4 - . . . ) »
. “ £ . ’ . T
. \Affican Ares :

y -

. . \ 1. ThnougﬁEAfrican Eves: Cultures in Change, 6 volumes, Leon E.
‘ o8 arky=Praeger, New York. 1969.7 $2.25 fea) Teachers Guide.
R . s '
These exceltent texts are déscribed elsewhere-in the handbook. Teach-
. P ers and students who have used these texts are Favish in their prajse
. © T oas reportedAby_ﬁz chers=in the. schodls. These texts, along with the
| teachers' guide, repiefe with lesson plans, suggestions for using sup-
» plementary and audio-visual materials, and a good’bibliography, direct
the students with their teachers toward some basic goals: '

. a . "--Tg begin where the student-¥s; drawing on Ki%s own 1i e ex-
' . - periences. s
e . T ATo give ‘the .student a fee] for. what he is studying rather
"/~ than a mere descriptipn; hence the use of primary’ sodrce
. material. . - N - AN
’ . =-To focus on only the: most important realities of Africa,
’ making no attemst to ‘Cover”. thearea, which is both im~
possible and detrimental to, sound learning.
* =-To teach the.process of analysis as well as’ content, using
. the latter as a necessary ingredient of the- former. )
. ~-Jo teach values that tend; to %1) break down Western stereo-’
c -, - types of Africa,-(2) eliminate ethno-centricism, and (3)
o help students.examine sociéties objectively. )
--To find'data that is $e-dipteresting and rij that they will -
. . (1) attract the Student's-attention andgf?) yield general-
' izatibns and concepts that will be useful in studying all
Cultures afd societies. ' - ‘
) --To encourage the use of the inductive (discovery, develop-
' mental)- approach to classroom teaching. I .
--To employ ,the various disciplines of tie.social sciences in .
examining Africa and in giving students the tools- of analysis,"3
. . ‘ . - . . . \
I . : ‘ S :
, Through Afgican Eyes, Introduction to Teacher's Guide.
T .

: - 111:3:1, .~ / f‘
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This approach does not rely on exposition which supplie§ ready-made .
or neat answers for students. Rather, it uses primary source matep-
ials which-lead students, through stimulating discussions, to their-
own.conclusions.. Ipstead, then, of the inculcation of factual matér-
jal, students learn concepts which become useful in undérstanding all
societies,, including their own. , ) ‘ a

[}

~

f
-

2. pMorld Studies Inquiry Series, "Africa" by Stephen Marvin.

- This 1s‘one of the books in the series by ‘the-World-Studies
Inquiry project, John V. Michaelis &nd Robin J..McKeown, co-
directors, University of California/Berkeiey. Publisher--

&jon Publications, Inc., San Francisco, 1969. -

.This Series is the result of a pFUEect through the Office of Education
" {Dept. HEW) and each book ("Africa", "Asia”, "Latin America") is de-
" signed to meet the needs of ‘middle and secondary students who haye
reading diffituities ar who are. "tyrned-off" by traditional textbooks.
The books are milti-disciplinary and include most of the social sci-’
ences as well ds the humanities such as-philosophy. There is an ex-"
»~ cellent teachers’ ‘quide which helps provide a more flexible role for
. the teacher and students in a discussion-oriented classroom, .. .
v C L .- .
While the series has a 5th grade reading level, it also has.a‘very,
high.interest level and lénds itself quite well to a 10th-grade edu--
e-cationally handicapped class‘as well as to individual "problem readers".
. ‘. . (I - . ° "'-
The readings drawy their interest from human situations written in bi-
ographical or autobiographical style and include-background information

to.place the story.in social or’po]itiggl\perspectivet - \
i sl oTw ' A - .
v L} 6 - -~ .' . - 'r
3. Films ‘and other audio-visual.materials. -The list of avail- RPN

able films, Filmstrips, records, etc., on Africa continues,to grow -
year after year, _However, few'of these provide real insight into cul- '
tural values and 1ife of thé people. The overwhelming majority of. ‘
these materials are straight narrative, “telling" the student about
something, ratherthan -encouraging students ¥o ask ‘questions. '0f the-. .
- narrativesvariety, two excellent films are: The River Nile, a Nation- —
. al Geographic film-(color, 55 minutes) which traces the course and
history of th#t great fiver and Africa in Change: Confinent of Africa,
an Encyclopedia Brittanica film {cpglor, 22 mind§e§2,givés‘ﬁﬁe students
a\good introductionf and describes the various aspects of African life-
agd some of the changes occuring in contemporary African societies.
0f the non-marrative %ariety ‘there are several excellent.films: Afris:
can Village Life Films 'is a series.of ‘eleven color films produced by
Julien Bryan and thé Interhational Film Foundation, 475. Fifth Avénue,
Room 916, New Yorks"N.Y. 10017, ranging in length from 7-17 minutes

" . and all without narration. The .films come without explicative material

\ —-— LS A

~
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T4 Productions, 89415peffie1d Place, Thousand Oaks, Calif.

N

and prowide-students with a valuable opportunity to observe almost
first-hand, the 1ife of the peoples of Malig-particularly .the Bozo

and Dogon people--to discover their own questions about these people, °
and to answer Some of them from their own obsepvations. Included are
DaYly Life of the Boi@; Fishing -on the(Nigepzﬂfver, Building a Boat,

Buiiding a House, Herding Cattle.

}»
A vexcellent’ ffm that has some ,nérr‘a'tion is Africa is My—Home%’

60"
Atlanti$ has a series of excellent films and Africa is My Home 1 Lone - s
«3f the best. It portrays the life of a young Ipbo girT of Nigeria® ‘
caught betyeen the conflict of traditional and modern life styles.

Another excellent fi r oy the BBC-TV, is called White

Africa (40.minutes, black & white) and is an honest ; engrossing docu-
mentary which actually enters the mind of a white South Afgican. We
hear his arguments in defense of the Apartheid policy: that he is
historically justified in claiming ownership of the land; that blacks
are\inferior. This film will disturb many and elicit much discussion-

-There are excellent fi]msf?ips, records, slides and tapes which are
listed elsewhere in this”handbook and are intended to encourage students
to raise questions and’experience some aspect of African life. Two =
such filmstrip/record sets by EMC Corporation of New York in a number

h)

of ways meet those réquirements: ; -

African Cliff Dwellers: The Dogon People of- Mali °

.This is a case study with a unique and informative look
at an’agricultural people of West Africa whose pattern
of living is strongly affected by their religious beliefs.
Bath the photography and sound reproduction. are excellent.

Zanjafrica: A Study-in Interaction and Interde endence

15 1s an excetlent set inclu ing 'six- color sound f3Im-

_ strips withwecords or cassettes. -Along with a, teacher's
o= gujde‘this~§etopﬁovides‘an in depth anthropological study
o 0f the peoples of Coastal East Africa and the country of

- iKenya.. . o
\/Tf ) :

4. -Literature:™ Whether the course is integrated with the human-
ities or nat, novels about Africa‘can be an exciting stimulus for a

-

* student. Novels by African writers such as Chinuya Achbbe (Things Fall .
i iFeo Te

Apart, No Longer at Ease and Arrow of God) and Cyprian Ekwens

of the City) have been used with great success jn the classroom. Novels
by ATan Paton (Crv, the Beloved Country) and books by ‘Colin Turnbull
(The Lonely African} also are excellent for the.classrooms as they pro-

* vide insight. into. the lives, fears, hopes, and aspirations of the

African peop1§s.

. . . .
»
. N -
B
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Asian Area s’
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"1. The As1an Studies Inquiry Proégram,.John V Michaelis ard™
Robin J. McKeowen, co~ordinators and co- d1rectors of the
Asian-Sfldies Gurriculum Project, University _of California/
Berkeley. Publisher--Field Educat1ona1 Publications, Inc.,
San Franc1sco 1969.

These interesting inquiry materials were developed as part of an
Office of Educat1on ?Dept HEW) project and represent the latest ideas
in Asian Studies ‘Mnquiry concepts. The series is multi-disciplinary
and ircorporates art, literature, religion, Philosophy, history,
%ociology, geography,.qovernment, economics, and their jnter-relation-
ships in Asian iife. The fifteen booklets are arranged in.three ’
clusters: R N

Cluster I: Asian Thought

“Confucianism and Taoism"
"Buddhism"

"Chinese Painting"
"Chinese Popular E1ct1on
"Ghan,d.l ]

c31uster II: Asjan.Life

"East Meets West" ‘

"Mao Tse'tung and the Chinkse Revolution”
"Life in Communist China ‘
"Modernization in Japan" .

"China and the United States" -

Cluster IIl+ Traditional Patferns of Asian-Uife

?Man and His Environment in Asia"
Fodd and Survival in Asia"

"Man and Woman .in Asia"

"Cldass and Casﬁ% in Village India"~
“"Cultural Patterns in Asian Life"

A comprehensive teacher®s guide helps to direct the élassroom activi-

ties and enables the teacher to play~a~more f1e§1b1e role. = . -

Each, booklet starts with an 1ntroduct1on ‘which focuses on a particu-

Tar problem or topic; there follows a séries of short readings which

present information usually in the form of a case study, autobiograph-

ical sketch, newspaper -or magdzine article, or other fipst hand report;

then-there is a series of questions which he1p to direct classroom or -
- group- d1scu551on of the top1c ) ’

eﬁgﬁ
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While the materials were designed for use in a tenth” grade World:
history course, it carl\be used with great success with ninth graders
or above average middle-school age students, as well as-seniors. - Given .
the flexibility of the materials this‘could be used .in a one-semester
course on Asia, along with student projects and audiod-visual materials,
and would make an exciting option for juniors or seniors in high school.

'y

. ' S
2. World Studies Inquiry Series:- "Asia" by Daniel Birch' et -al.
Like “Africa™, this high ‘interest rather easy reading b ok can be ‘used

with great flexibility in the classroom at- both the middle and secondary
levels." It, too, is multidisciplinary and based upon ihquiry concepts.
Besides helping students to become more aware of thefr own situation -
through the study of another culture, students learn to use the tools .,

of the social sciences in"analyzing and applying data.

Ls

3. There are some excellent film and filmstrip/records/tapes
that have recently been produced which provide insight into a culture
instead of just giving a quick overview, and which can be used with
much greater flexibility than. the older more traditional variety of

“audip-visual materials. One such film is Ja an, a Cultural Studies

Film'by Scott, Foresman Documentary Films.™ This is a-new film and
part of a series being produced which focuses on the people of a ,
single country or cultural area. The -film centers_ on their life ‘style,
incidents in their daily lives, happenings in which the are involved.
It provides un-posed views and interviews giving student the oppor-
tunity to see.and listen to—Qqrdinagy pepple engaged in t ir_daily
pursuits. * - ¢ _ ) ST “

14 < . " )
Another film, while not new, §till ranks as.one of the best yet made © - -
about China, It is Inside Red China, a CBS-TV documentary made in
1966. It is in"color and 51 minutes Tong and available through most
educational film distributers. The film-examines the.daily lives of -
Chinese people showing life in a farm commune, the interior of a mid-
dle. class home, a steel mill and some of- the school activities. The. .
film was made during tHe risé of the militant Red Guard by CBS in con-
Junction with foreign Jjournalists and photographers and ‘Han Sy Yen

, Y

.

the well-known Chineése: authoress.

-~ tr N “

~. ! ~e N ) ’ e : # '
A series of beautiful color films on _Asia -produced by the BBC-TV _and
available through Odessey Productiops include the areas of China,
Ceylon, Southeast Asia, Malaysia and Japan. There-is also available
from the same company a film ‘on Nehru (54 minutes, black & white),
and a film entitled Born Chinese (57 minutes, b. & w.) which is about °
the daily.life of the Lung Tamily and a study of.the Chinese character.

. . £ ) o
4.  There are many good books--fiction and non-fiction that could
be used successfully «n-an Asian Studies program, such as,The Good

Ny . .
- < »

5.
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Earth and other books by Pearl Buck about\phina. The Resource

Guide on Teaching -about Asia Tists many such bodks. One part}éu]ar
book stands out as an excellent choice. for india--it is At Home in °
India by Cymthia Bowles, daughter of Chester Bowles, who was ambassa-
dor to India far many .years. She wag a teenager. when she wrote the
book, ,and students\will easily be able to identify with this yery sen-
sitive aﬁtggjography. .. -

) - \4‘, B ) /\"‘ 4
.. Latin!American Area; \ - P )

Comparied to the African and Asian areas, ‘there is ¢ lack of good ma-
terials for Use ip secondary schools on Latin America. The great
majority of new materials direct thefselves to the primary and middle
grades|--particularly. grades,5-7. Some of: these materials would be ex-
cellent {d% problem readers in high school. As for the more able

- readers, the materials already described on Latin America are-éxcellent:
the segtion on Brazil-.éntitled "Race™Relations in Brazil" from Tradition
and Changeyin Four Societies is available in paperback with a teacher's
guide;|Llatin America (AEP series), Voices of Emerging Nations, People
and Places: Case<Studies in World GebgraBhy.  ~ -

4

-- In addftion there are some excellent new materials: ° -

' - §

1{» Inter-American Studies: Latin America and Inter-American
Studies: Mexico. These are new books pubTished by Scott, Foresman
& Co., [and consist.of Modular Learning Units ‘which direct students

- toward junderstanding by the use of the tools .of \inquiry, or concepts,
of seven social studies disciplines--history, geography, ecofiomics
sociology, anthropotogy, government and psychology. In a special
section on activities at the end of each-gnit, students apply the
tools of inquiry for an investigation ¢f the many problems faced by
Latin American countries. Ingluded, also, is a glossary of terms,
*tables of facts, biographical information, etc. .

2. Another book ‘from Scott, Foresman i§ Latin America: Refbrm
or Revolution, Carl H. Madden, Curricilum-Resources, Inc,, 1963, This
s from the series "Area Studies in Economic Progress”, which also in-
cludes the areas .of ChPna, Japan, India, Middle East and sub-Sahara
Africa. The material in this bodk is planned around a problems ap-
proach. Current economic problems are first introduced to encourage
student.motivation and to sustain a good level of interest. This ap--
proach enables ‘students to determine and discuss the relative signifi-
cance of custom and traditipn,-amount-and quality of basic productive
resources, political, social and educational opportunities that have
helped or hiridered economic progress up to the present time. 'Suf-
ficient analysis in-depth is given to enable students to speculate on
the outcome if alternative programs and policies had been followed. .’

‘

. v > >
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. 3. ‘WOrid Studies Inquiry Series--"Latin .‘Ame'r]'ca"tby A fred t
. “Jamieson.” [ike "Africa”™ and "Asia™ this is an-easy reading, high
" interest level book desiqned for the-problem reader or "turned-off" ™

student. Like the others it, too, is multi-disciplinary and helps
the students examire their qwn values and situations through 100kinq;

" at a collgction of twenty-five studies on Latin America %ag discus-
sing Tts implications on Latin America and themselves.

( ~ . * ",‘ i 1‘-’:4 . .\

. 4. The Story of Latin America is“another\Fie]d Social Studies

A Program.book by Peter Greco and Phillip Bacon. “Field Education Pub.,

-~ Inc., San Francisco, 1970. While this book was dﬁquned for sixth
grade, its inquiry concepts, its emphasis qn valies™and .problem-
© . Solving makes it an excellent book to be used with oldgr students,
'especially those with reading difficulties” It has an xcellent.
‘teacher's guide which helps the teacher to provide an exc%{ing flex~
" dble program.’ ) . ) o
,,./-, » ’ < R ¢ '
AL\‘ t et . ] . . B A
SEa 5. Most of the films op Latin America are old, or out of ‘date.
.0f “the newer films, few add any enrichment. O0Of those few, the NBC-TV
-has produced five. Like the others already. mentioned these have been
-produced with Odyssey Productions in New York, are beautifully photo-
-graphed in color and 25 minutes long. They portray the customs, cul-
* ‘tures and traglitions of Bpazil, Guatamala, Haiti, Peru.. ' -

-

e

Another film from the Cultural Studies *FiTm series. bv Scott, Foresman
‘Bocumentary- Films is Mexico. Like the film, Japan, it centers on the
people of Mexico, their Tife style, incidents in their dajily lives
and provides insight-into the cutture of Mexico. \ K

\
L J

Perhaps the best audio-visual material so far available on:latin
America is Latin America™Today. (20 filmstrips, JO LP records and .
teacher's manual)t. They are also available individually by title, -
Multi-Media Productions, Social:Studies Schoo] Service, 1000-CuTver

-

Blvd., Culver City, Calif., 90230. This is a series/of sound filT- S

strips presenting various themes which have shaped Latin American*
history and its social, political, economic development and the-re-

. lationship of Latin ‘American natigns to the -rest of the world. In-
quiry-and discovery techniques are used to éncourage the student to

. view Latin AméFica not as an isolated region but as part of the
mainstream of World History. * R r\

k-2

-

( 6., One book that students should read is The Chi]dreﬂ of Sanchez,
~ Adtobiography of a Mexican Family, by Oscar Lewis. Vintage Books,

L d

been acclaimed the world ever and would make an excéllent addition to
a Latin American Studies program. . . .

.

> oo - . + 4
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New York, . This very sensitive portrayal of Mexjcan people has .
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Qh\x\dd‘lé Eastern Area: )

\&\%@ Curriculum Mater1als on the°M1dd1e East, by Robert Pearson, Centér for~
Interngtional [Education, School of Educatign, University of Massachusetts,
Amherst, Massachu etts 1972, 473 p. Teachers guide. This ts the most inter-
esting and thorough mater1a1 yet encodntered on the Middle East for use in

the classroom. The approach is through "Middle Eastern Eyes" and does not
attempt teo” "covery th1s diverse area, but instead is designed to stimulate
quest1ons and discussions e ab11ng students to inquire into the nature of
Lultures ranging from Qpr1s ian Arabsq\n Lebannon to Moslem City dwellers in
Cairo, to Jewish farmers in Israel. This is done through the use of articles,
case studies, stories, b1ograph1ca1 and autob1ograph1ca1 sketches and critical
incidents. The material is divided into four Teach1ng Units; "The Fam11y in
the Middle East:- |Tradition and Change"; "The ‘Process of Modernization in the
Middle East"; "toloniatlism, Nat1ona11sm and Revolution in the Middle East";
"Life on Kibbutz in Israel®. * The"well=planned teachers guide- provides
continuity and va1ﬁab1e lésson ‘plans for teach1ng a un1t or course on .the
Middle East. - , | | e : ’ )

é

L -

2.  Laidlaw F

oreign Re]at1ons Series, La1d1aw Brothers, River Forest,

IT1Vinois, 1967. T
“demonstrates the g
policy. After giv
study is presented’

he LaidTaw Series book on the Middle East “is a good one and
omp]ex1t1es of. the are 'from the standpo1nt of American

ing background information on the area in general, a case
orf Yemen -- spec1f1ca11y whether or not the U.S. should

. recogn1ze a new revoTutionary government in Yemen The big power interests °
. in thé Middle East] are. clearly presented, ~and the complexity of the decision v
©amply démohstrated.

< -« - g

e East, American Educational” Pub11cat1ons (AEP) M1dd1etown,

short paperback includes good-=background material on

the Middle East as well as case studies designed to bring out current cultural

dilemmas in. the M1dd1@ East. Case studies 1ike “ShouTd Girls Go To School? A

- Prince Wonders" bring ouf the tensions on traditional cultural values that ,
] 1ndustr1a11zat1oh has brought to the Middle East. Though-a bit ethnocentric,
this bodklet gives'a yeasonable overv1ew of modern life in the area.

/f 4, Fi]ms, f11mstrgps, records, tapes. Two of the'best films on the: .
Middle East are full-Tength commetcial films. The Battle of Algiers, available
in both 16mm and -35mm,)is.a moving story of the Algerians resistance movement

against the JFrench. Ramparts of €lay, is a beautifully photographed (in color)
story of a Tab¥F strike ina t1ny village in Tunisia using the actual
“villagers, as actors. . .

hl - v

" 3. The Midd
Connecticut. Th1s

-

3

Some exce]lent f11ms on Middle Eastern cauntries are ava11ab1e free of charge
from Middie Eastern embassies. A beautiful color film of the annual pilgramage
to Mecca via camel, ship and airplane is availabte from the Saudi Arabian
.embassy. For films such.as this, write to the var1ous embassies for the1r

film 1ists.

film to rent on Morocco is Chaou1 Faces His Future- (Color;
20 min.) available:from Universal Education and Visual Arts,:221 Park Ave. South,
New York; N.Y. This is the story of a young Moroccon:boy from a village going
0 soﬁdoJ'in‘a town for the first time. There is also a'fine CBS documentary on
"Fgggpcco entitled Ip the Name of Allah available through local TV stations.
0

TA good 1nexpensmv§

y -schools, "of course, also have t1Im’'catalogues listing* films on particular
~Countries or topics. 128
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Middie Eastern music an add anothed dimension to various kinds of presentations .
on the Middle East. A variety of Middle Eastern records are available from '
Folkways R2cords and Service Corp., 165 W. 46th Street, New York, N.Y. . _\

- N v . ',\ N .

Audiotapes are‘also available and provide a >hange of pace on the study of
the Middle East. Many tapes on the. Midd]e East, including "Kemal Attaturk --
‘Westernizer of a Midd1é East Country™ and "Among the Bedouin Arabs" are

available from the National Tape Repository, University of Colorado, Boulder, »
Colorado. . - . ,

-
-

5. 'There are ;6me excellent books -- fiction and non-fiction -- thét can
be used as the core of a Middle Eastern studies program or as supplementary
material. The bést of these is a paperback Guests of the Sheik by Elizabeth
Fermed, (DoybTeday and Co., 1969). This is the story told with excellent
cultu;:;/j sight, "of a Fican woman's acceptance into the life of village

~

women ip~“Iraq. It is and easy reading. Another good book is-Life in a

Turkisf Viliage by Jodlf. Pierce (Case Studies in Cultural AnthropoTtogy,

Holt] Rinehart and ‘Winston, New York,-1964). This"beok deéscribes a Turkish” -
11lage from the standpoint of a Turkish boy, Mahmud. An excellent collection

of short stories exemplifying modern cultural themes is Modern Arabic Short

Stories, translated by Johnson-Davies (Oxford University Press, 1967). The

~ translations, are excellent and represent some of the best short staries written

Friends Service Committee, Philgde

in modern Arabic. An excellent booklet on the.Arab-Israeli crisis is Search
for Peace in the Middle East, the fesults of a three year study by the American
ia, Pennsylvania. ~ »

f




" pre-,and post-tests 'to measure'what studen
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Resource Guides -and Materia]s . ’ “ .

Y

o . ... o .
A, \-General « - . A v {T\ls
An excellent source of available materials, information on how to"

~

use these materials, their costs, etc., is available in the !SociaT -
Studies Cuprriculum Materials Data Book produced by the Social Sci- .
ence Educafon Consortium, Inc., Boulder, Golorado, 80302. I :

This Data Bodk is-a compilation of the varioyf social studies projects .
undertaken at’yarious colleges and universit{es-around the c untry and

a description of the materials that were a result of those projects.

Also included are materials from the [Fducation Development .Center, ‘Inc.,
and the Educatjonal Research Counciljof Aferica. The Data Book in-

cludes project miterials, textbooks and’ games and simulations for use

in kindergarten through grade 12. fj} b

Wt

B. Africa ) - . -
1. Africa, South of the Sghara: A Resource and Curritulum Guide,
Barry K. Beyer and Percy Hicks. Thomas A. Crowell Co., Inc.,

1969. Paper, $4.65

Dr. -Beyer i$ assistant professor of history and director of Projects
Africa’at Carnegie-Mellon University, Pittsburg, Penn. .15213: This
book inctudes a study of professional literature on sub-Saharan Africa,
guidelines and strategies for septing-up c.ursié-,~ a survey of, student
attitudes and understandings about sub-Sahajfa #rica and its peoples,

L already know, or think
;hg%udQ, and how attitudes have.changed ‘result of study. Also
JincRuded ig a fully annotated -}isting of over 600 written and audio- '
visual classroom materials, including a separate 1isting of those

‘most highly recommended. There is also a listing of agencies, embas-

sies and trade organizations\representing sub-Saharan Africa. L’

°

. 2. Studying Africa in Elementary and Secondary Schools.. Leonaryg
) ~Xehworthy, Teachers ColTege, Columbla University, Znd- ed. ' .
1965, paper, $1.95. R 5 w )

g

A b%b]iography of avgilab]e’resources for the classroom study of Africa,
as well as some suggestions for qgrricu]um development. Not as com-
prehensive as Beyer's book. - 3 .

\ e . : :
3. Africa in the Curriculum, Beryle Banfield, Edward Blyden Press<27
1908, paper, $7.95. N ’ : g

¥

‘Most of the book is.devoted to the kind of background information which
. . Y 4

P} ?
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helps the teachér to organize a course on Africa.

classroom teachers who intend to te

hTd

- useful: ancient empires 4nd heroes
- Jeaders; social .institutions and traditions; and the trgditional arts.
. The Tast chapter suggests specific learning activities. '

.7 T4, The African Experience, Northwestern Universlty Press, "1971.

, O
ach about Africa will find very
s independence movements and their

P

1

_This is 3 newiy pub]isﬁéd three volume (the first' two are available in .
" paperback) set-which includes Essays (Vol. I), a Syllabus (Vol..11)

and_an extensive Bﬁb]iggraphy (Vol. III), This set serves two yseful,’
- functjons: one, it provides background for the teacher<-and two, it J{ o
A4 .l‘

.

C. Asia
1.

Countries For Use

b

Preparation of Teachin Guides.and Materidls on Asian

in Grade

€

o - ~ =
.

-~

>

s 1-12. United States Department

of HeaTth, Education and Welfare, Office of Education,
Bureau of  Research, 1969, 312p. .
./ ) *

John V., Michaef?s was responsible for jthe gféparatiqn of this extreme-

1y useful book which provides guidelines for including Asian Studies

i the curriculum. It includes specific guidelines for preparing -
materials at .both the elementary and secondary levels. There are ex-.’
amples of.units on China, Japan and India and lists of objeetives and

ways of obtaining them. The emphasis is toward an inqujrx--discovery-r Co.
conceptual -approach and heavy emphasis is upon the use’ of materials

found in the Asian.Studies
]ipe‘for a course on Asia a
the most comprehensive,Asia

, D.A Latin Amerjca ’

1.
: erica for Use in

S
H

- 1969,

This represents the most thorougﬁ and newest guiqe‘so°fdr°devéloped
on Latin América, especially at the setondary Tevel. It is not as

nqusiry ‘ i
Mi-test-data on’selected>units. - This is, .. i
S curricu)um:guide so far encountered. &

n studie

’

Development of Guidelines and Resource Materiats on
rades . ;

e

/

Program, Also included is an out-.

s Un versity, Austin, Texa < Office
» Wash.; D.C., Bureau of Research,

- ’

" comprehensive as the Asian guide developed at Berkeley but it will be . .
extremely useful to the teacher in developing a Latin American $tud1es¢ S

{

Program. )
. ﬁ%'
The project consisted

1 4

of the brepara%fon, field testing and evaluation

of instructional materials for yse in grades 1-12.° It is ‘intetdis-
l - : .

¢

1
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ciplinary and involves not only the social” sciences but the humani-

ties Sdch as art and music. ° o .

2

. <0 . T, Tt
At the secondary level the guide is’designed for grades 8-12, - It
assfsts the teacher 1p structuring a 4-5 week un{t,‘as a unit in .
LS. History, as a. ster unit in Latin American’ Studies), Con-,
temporary’lq}er-Ame ican Relations or Contemporary Latin America.

2. Teaching Aboué Latiﬁ America in Seconaaryjséhoolz,tAn An-

notated Guide to Instructional Resources, BuTTetin No. 2. 1967. -

This is one\of five bulletins to come out of ‘the Texas University
project on Latin America.by Clark C. Gill and Willjam B. Conroy.- It
represents a selected annotated bibliqgraphy of current eaching ma-
terials (textbooks, supplementary books} pamphlets, sources of film
and filmstrips, and sources of free and inexpensive materials) on~ .
Latin-America for secondary schools. It is the only such guide dvail-
able and along with the just mentioned Fingl Repoyt on the Latin Amer-
<ican project, the teacher will have a valuable ‘resource design?n?
a Latin American Studies program in high school. - T

P
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Additional Information ",

;; A. General -- non-Western material as well as material on a. specific

»

) area, i.e., Africa, Asia, Latin America, Middle East. ‘ -

? Vol , ' -

1. UNA/USA (United Nations Association of the United States)
843 Un1ted‘§g§19ns Plaza, New York, N.Y. 10017 .

‘ 2. UNESCO, Place-de Fontenoy, Paris 7, Frange

3. Center fo} International Educat1on, Schoo! of Educgfion,
/// University of Massachusetts, Amherst, Ma. 81002

c ¢ / )

/4, Diffusion Project, Social Studies Development Cengef; -
1129 Atwater, Indiana University, Bloomington, Indiana. “47401
(oo ;

" 5. World Studies Inquiry Series Project, Dept. of Education,
Sproal 1223, Riverside, Calif. 94105 f

- ~

B. Specific Area -- Africa

“

1.. Project Africa, Barry K. Beyer, director. Carnegie-Mellon . o -
University, Pittsburg, Penn., 15213. .oy f\é?

. 2. The African-American Institute, 866.United Natidns Plaza, ~
y New York, N.Y. 10017- * - g
3. African Studies Center, University of California at Los

Angeles (UCLA) Los Angeles, Calif. 90024 .

C. Asia s " ‘ ’
T, Asian Studids Curriculym Projects, School of Education,
- " Tolman Hall, anversityxof California, Berkeley, Calif. 94720

. 2. AE%an Studies Project, Ohio §t§te Uniyersiti._Cofumbhs.
Ohio « 43210 . " .

3. The Asfan-Society, 122 E. 64th Street, New York, N.Y.
"4, The Japan Society, 250 Park Avenue, Neﬁinrk, N.Y. . s

5. Natfonal Committee on.U.S.-China Relations, 777 U.N. Plaza, -
New York, N.Y. 10017 . '

\«'.

-—

.P. -L?t1n America . L ee— s — | -
1. -Latin America Project, Texas UnivePsity, Aastin, Texas.

. 2, Center for Inter&Ameﬁigih‘gelations. 680 Fa}k Ave,

New York, N.Yx o= |
: 3, Organization of Aherfgin States, 19th St. and Consti ytion - ’
- - ‘Avenue, Washington, .D.C. 20006 ‘ -, " ‘
. . L4 Itd . B , B /
/ . 133~ T .
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°
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~»
The Embassy’1n wash1ngton of a part1cular country in Latin

* America.

Middle East

1.

Amefican‘Friends of the Middle East
N.W., Washington, D.C. 20009 -

Institute for Mediterranean Affairs
York, N.Y. 10028 .

L]

Middle East Institute, 1761 N. Street,rN W., Washington,
D.C. 20036 ) ‘ .

/
- . $
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L, 1605 New Hampshire Ave.

, 1078 Madison Ave., New

-
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.cusged earlier in this-section. T "

" PAR1 IT ~- CURRICULUM PROJECTS
. - %

\’:( B [ ]
The soctal studies currfculum projécts which this section covers

T gencrally the most important which have been produced_to date and

e . )

which tave a strong international‘emphasis This critical review will in-

clude ,an examination of the follpﬁdqg ¢ ) .

Anthropology Curriculum Project: (University of Georgial

gA Anthropology Curriculum Study Project (American Anthro—
™ pological Association); . .

Geography Curriculum Project (University of Georgia),

High School Geography Project*(Association aof American
Geographers e

4
- 7‘0 .

.Gréater Cleveland Social Science Program (Educational

Research Gouncil of America), .

Minnesota Social Studies Curriculum Project (University -
- of Minnesotal; »

_Social Studies’ Curriculnm Project (Educational Development
Center), . ¢

«

Taba' Curriculum Development Project (San Francisab State
College). - ' . r

°

The Fenton materials and,the World Studies Inquiry Project haye‘been dis-

'
— ) . AN

-

The materials have been divided into several categories, those % con-’z

@ e

" centrating on a discipline, such-as geography or anthropology, those which

\

N
concentrate most heavily on conceptual development; and one which stresses

L <

behavioral objectives. Aspects of the materials'which‘will be examined are:

.
2, A . B

- 1. Degree of iﬁterdisciplinary emphasis‘: Lo
' ’ b "» : -
) 2, Discipline emphasis . -
. R - ’
1 N '].E)ES
. ! v .

€
)
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¢
< 3. Adequasy o treatment _* values dne actitudes

. « .
. I

o 4. Quality of teaching methods/instructional activities
. . suggested DR : .
v ¢ < ’ : ’ .
« . v, _— 2z "
Some, genera. comrents dan be male aboust the characteristics of most

N 2 X :
»

of these¢ projects in a comparisen to the material previously availabie

s R

.

.. B v
briefi summaq;zeﬁ.they are:

LY -
. .. .
.~ - » K '
- =Xthe materinis have used heavily the :deas ané methods
.. . . ) ) :
R ~ T trom tn- sacialf sciences., - I d
Pt
A\l . LY

**most of the curricula are integrated and inrerdisciplipave|
s, ” ) ‘
- ] - L ‘

* **therc is a concern for fhe structure of knowledge as well

-

: as the facts themselveg, _ ' |

I3

*»there is a major’ emphasis on digbovery and inquiry method- -
ology, including probl'h solviqg, the*scientific method’
»and inductive and decuj ive thinking,i SR -
- Y ) T .-
,u*&most of the currizula shyiw a concern for'value§’quesgions,
- . both in the analysis oijﬁﬁé’student'€ own values and in- , -
creasing his awareness of his own and otlher values in *
genéral,, ’ . - -

’ -
4 < v z -

~

. - . ; o > . *
- . **there 1§ a greater ambunt of realism and gocial conflict

. than in previous mdterials, .
.. .- g:f\ - s T
**the patterns-ef pinkding which the materials emphasize are °,
* more crédative, suhjective and divergent than those in the
m Lo past, - T - : ,
¢ . v . N e ‘. Al . .
**erhss-cultural 'studies and an emphasis an the' non-Western
world are more in evidencefthan in previous efforts,
. . A Y - - :
s > **in-depth ®xamination of an event or questiod is more . -
: common than a general survey, especially the use of
case examples-and primary rather than seconda sources
of information, ., . . e <t
. WaRA . .
- " - A
k4 A - -
“*there is a great variety of types of materlalé,‘gﬁéluding, )
. ) booklets, simulatione and games, audio-visuals (films,
- recvras, film-strips, transparencies) and wqfkbooks, N
~ . *emany 3 tiie projects prov!.ﬁ all of the materiald and re-
. sources needed for the course in the pagkage itgelf, .
~ T k- ' : : v
N . L ) \ - ‘ -




-

includes study of patterns in:

g -

Re .
**a good many of the projects do not stop at the materials: )
themselves but ‘give equal attention to teacher preparation
and guidance, . . :

I3
lad 4

**the materials have been field tested in a variety of situa-
tions and the projects have often solicited the comments
gnd criticisms of teachers and educators’ Ce -

. . . V

In the disciplines there are four major projects, two in anthro-
l

€

pology and two in geography. The anthropology curricula as.developed by
groups at the University of Georgia and from the American Anthropological
Association are basically similar in content and in purpose. They are de-
signed to present in various formats the basieb of anthropology and to ex-

" pose studenta\to the ideas, skills and issues associated with-the field.

used in world history and world cultures courses at the high’

school level.- Called Patterns id Human History, this one-semester program
e . . . .

»

-
Moy .
n' ) . * 4 -
.

(1) how humah societies change and why there is resistance,
to change, _ . K

/

®) man’ /8 adaptation to his social and physical envigonment
;/ (3) how societies hold together againat internal conflict,
. “t

(4) .the distribution of power and weaith in different cultures.

.
S . B »
., . . . .

- -

-~

The project uses a variety of teaching materials to complement the

reading bboks, records, film strips, transparencies,

-

arﬁifacts" harts,

.evidence cards" and photographic prints. The course encourages the)pom-

parative ugse of data and by the study‘of a variety ofrEBbiet;es exposed . -

'the students to differing values and ways of "life.

ke

3
]

P - T w ) - S

' examination of the different perspectives including teacher guides, student(

o




s

RN ' <
i < . ——F . -
¢ <

. The material is distinctly anthropology-oriented and makes little ‘

effort to include research and/or questions from other disciplines. So-
cieties used as case e*amples are the Bushmen of the Kdlahari, the Mbuti.

‘Pygmy of the Congo, the people of Jarmo in Southwest Asia, Iran, Vietnam
. i
and Peru. The materials do recognize value and attitude questions, and‘

’

teachers are encouraged to deal with issues which might be raised, but no
. ' & -
b
-specific attention is given to them..

I3 )

< . : ’

\

The University of Georgia materials are much more extefisive. The.

-

’ /77 curriculum includes two kinds of materials ‘a aequentiall rganized an-

.

thropology curriculum for» grades one to seven and various other materia
for specific instructional purposes, (a unit on race, caste an E:ej
‘ [}

.archeological methods course on American Indians, political anthropology,

etc ) primarily for the upper grades. Thé elementary materials’ are or-
Q 12
ganized around some of the basic ideas of* anthropology--evolution, races -

culture, technology, kinsnip, life cycle--and the program has been de-

-

veloped so that grades 1-3 and 4-6 can study the same ideas in the same

order but at a different level The units produced so far are: o~

. The Concept of Culture (K, 1 and 4);

The Development of Man and His Culture (2 and 5);

4 ‘ Cultural Change (3 and 6); .

% o . y .

l; » ] Life Cycle (7); . %}
R

Race Cagte and Prejudice (Junior Highl. ’ - '

. »
.. . . ’ - .
..

- As with "the ASCP, the‘developers have drawn upon the latest knowledge
and thinking 4n anthropology. Since one of the ‘goals was to produce

k1

-

ig)‘
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3

materials for teachers who have -little or no experience in.teaching an-

thropology, there are extensive teacher puides provide
but little attention is given to the interdisciﬁliﬁary
The values and attitudes questions are'

N
some of the materials but the implication in the Cu

.ide&

ins

d with the course

1
A

teaching possibil-

not dealt with explicitly

Race Caste and Prejudice and Life Cycle Units is that

major focus.

Guides, textbooks, and pre~ and postft§s

a
»

.structional materials.
-
04

- Two geography curricula have also been'devoloped.

[

Georgia has fashioned a set of eiementary currivplm$5m

‘lels their anthtopology efforts; and the Wigh Schooi'ceog

-

Itural Changé,
' »

these should be a

ts comprise the in-
1 ]

[he University of

aterials which paral--

raphy Project

under the suspices of the American Associagion ‘of Ceographers, Q_g\ae—

veloped ‘a two-semester course instended for the tenth

>

materials focus on some.of the fundamentals of geograp

ade. The Ceorgia

gr

entitled:

.

]

ly and inclqde utits

Earth; Man's Home (X);

Place and Environment (1);

a

. ,
Resources and Production (2);

Spatial, Arrangement and Regiou;(3),

Rural Settlements (4); . ;i)’

%

Urban Settlements*(S)i and’

Population (6).

~

I\’
/

~ Through a variety of visual matefials aﬁd workﬁooks, students are intro-

;

’
£l

»

-

}/.

]

duced to geographical concepts and since several global settings and cul-t

£

tures are used

f
v

o
boey

V
AN

~

» they are feQuired to do some compa; atfve and- contrastive

,v .




. % -
. . ' g ' '
thinking. The materials ate distinctly-d W’iplinexoriented and there

. -
i

are few attempt's to relate;some of . the'lessons to other subject m”

<

&

.

which might be taughf. There is almost no treatment of values and at-

~
.

titudes and. these issues are left in the hands of the teacher to decidea

’ v

what he or she wants to'do. The materials make little use of the new

.

view of the world that space exploration,has afforded and in this re-
. : N AR

spect they are relatively traditional.:

]
- s i v

¢

. The High School Geography~Project is designed as a two-s%mester

.

course and has produced extensive and well-designed materials. The

-
. -

8ix units which comprise the'coursé——Geography of Citles; Manufacturing )

Y

and Agriculture qutural Gegggaphz Political Geography; Habitat and

Resources; and Japan—-are interdisciplinary and in large pdr{/integrated

. .

They draw from geography, history, economics; political science and ad-,
thropology. The n@terials have‘a strong culturaf'and international fla-
vor. For example, sections ‘on cultural geogxaphy which includes material

- on different ideas of cattle ‘(the Nuer of Sudan bullfights in Spain,
- 14
cattle in India); sports; the expansion of Islam; Canada' and cultural

change in the cities are excellent examples of hdv geography and culture

. °

are tied togéther presenting in a simple and«concise form some valﬁggle

resource material for comparative and contrastive gtudy. The anit on )

habitat and resources examines,the relationship between these two elemente
.ﬁ-.a [ Y

and uses rivers and water msnagement as thersubject matter, The conclud-

1 -

ing uni{ on Japan is. an effort to tie together much of the preceding five

units and can be used in conjunction;withsth% other units in the d%ries,
L ., . ' ’ . i
3

[

. ' . i
. . - ™ . A |
“* While all of the curricula pay some attention to ancept development,

*
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- there are three major Projects with "international" elements that rely -
R s
. heavily on the conceptual scheme approachx These are the Greater Cleve~

land Social Science Program, the Minnesota Social Studies Curriculum Pro-

:Ject and the Social Studies Curriculum Frogram. The’Greater Cleveland

- . ‘ 3 .

: A\
Project is a K-12 curriculum based on the sequential development\ofgﬁocial ‘ ™

science concepts and geperalizations. A major emphasis in the curriculum r*”'”f;

is on the process of transmission of culture with stress placed on important
e concepts sélected from all social science disciplines. The international

focus is evidenced in these units: : C }

‘

. ' N . .
B Learning About the World and Children in Other Lands K); ° "~

N Communities At Home and Abroad (2), LA

: India: A »Society in Transition (4); : ¢
. Middle East (5);

+ .
Latin America (6); _ . . e ‘

o ' Africa (7); . \ . ) 7

North America.and the Carribbean (8); and such topics as

The Challenge'of Our Time: The Récent and Contemporary Wonld,\and

.

Comparative Politics and Economics. o .ot s

* \ s N . . -
The goal of the program is Ehf development of “healthy emotional attitudes

-’

and intelligent interaction in social’relations", and in large part, tﬁg*“_

~

curriculum Bucceeds; but thig is not entirely consistent with the heavy c;;r

centration on subjeot matter. Values and attitudes receive -legg atten ,
’ than content matter, In general, however, the Cleveland materigls are a
- .‘6 N .
significant step toward disciplinary and integrated materials With heir

distinct cross—cultural focus. - ) §§
- v .a . . , i e

4 o

.
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. The Minnesota'Project, under the direction th West, has .pro~

duced a large number .of materials under thé general title, The Family of

\ . 4

- o Man. 'Hﬁycurriculum was develoued/by an interdisciplinary team of social

~‘scientis;tst, soclal studies specialists and clessrocm‘teachers) and the
‘e . . -

materials reflect this integration of knowledge and skills. .This pro-

ject emphésizee the behayioral sciences and the non-Western wcrld more

’

than most and includes a great deal of comparative-and contrastive study.

" The curriculum uses three basic principles in its design; mcving from the

N
~
Ed

simple to the complex, cross-cultural comparison: and the part-whole prin-

ciple or organizing ocntent. Beginning with The Earth As the Home of Man,

(K), through Communities Around the World (3), and Man and Culture (7),

" and areas stud%es of- the U.S.S.R. China, India ‘and Western Europe in the
- .
eleventh érade, the curriculum focuses on the concept of culture. In the.

. inquiry which takes ce, ﬁtﬁﬁtnts‘are required to'deVelop skills, at-

A~ . ' ) .
A ¥

" ~xitudes and major soctal science concepts which apply to this main thread.

-

-

BehaviorallgoalF, cognitive and affective, are developed for each unit.

T Value and attitude issues ére develdped most comuletely in the twelfth

f grade unit on Value Conflicts and Policy Decisions which deals with such ’
[ %” Y \ . .
" 1ssues as civil liberties, national security, economic growth, aiding

“~ .
underdeveloped countries, keeping peace and. racial conflict in the United
f States. Given the units which precede this one, the value and attitude
cuestions have a substantial crosa—cultural base for examination. . fgum
The Minnesoté materials are an ambitious effhrt'and often succeed in

terms of the world view'thej are trying,tc foster. Whi¥e inquiry is the
. - . . £y y .

-,

suggested uethod, there is a recognition that this may not be‘apprqprixfij




. flexibility is typical of the curriculum.

-~

-

for certain topics and expository teaching may be more appropriate. This

)

>
o . -

Man: A Course of Study, developed by the Social Studies Curriculum
~ w
Project at the Educational Development Center, places great emphasisyon

»

the fact that man is only.one Spec}es of life, and thus man-ani com~

parisonS‘nre a significant element in the curriculum. Where other pro-

~
jects follow the family, neighborhood community, state, nation, world

4

sequence, MACDS takes the child out of his cldssroom and neighborhood to

aid his understanding of himself as a human being. The curriculdm con-

Y a °

‘centrates on man's experience and his common or unifying characteristics.
. e ) S ,

\

A

The three major questions of the curriculum are: . .

. "What is human about humans?"

r
/

"How did they get that way?" N

"How can they be made more go0?". ’ J . .

R

. : - (
Much of the material is *heawily anthropological and-animal behavior and

man-animal relationshipp are an integral part of the curriculum.
H

B ’ \
The materials are designed for the intermediate school age and are

built around concepts such as life cycle,‘adaptation, innate and learnéd
behaviq;,.structure and function, territoriality, and social organization.
The basis of the course is a series of booklets beginning with the life
cycle of salmon and‘ﬁoving "upwards" to the Notsilik Eskimoe, which ‘vere
chosen because they were "intrinsically interesting" and are different

enough from most of the students which makes it easier to distihguish

l(.

what is common about man in general and what ia epecific to. culture. The
. B I

1 ‘ ¢ '
» N .
.
.
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materials are designed to be used with a whole series of excellent films
which form the backbone'of the course. Games and some individual projects

are also included.

s

*Cognitive and affective concerns are an essential part of the cur-
. , .

riculum There is a compandion set of teacher guides which leave the tea-
cher a good amount of flexibility for creative 'teaching unliké\gany of the -
| other curricula. Another significant feature are the teacher workshops

which are gequired for those who are planning to use the,curriculun. The

designers believe there is a yery real-connection between the content gf

. "
the curriculum and the process of teaching and this is the major emphasis’

f th rkshops. - - ’ ‘
o e wo- P </’ - . // .

Finally, the Taba Curriculum Development Project is f’najor effort

o

to state the principle objectivyes of a course in observable behaviors. The

curriculum, which will eventually be for grades 1-8, is designed to develog
¥y
thinking skilIs help acquire selected knowledge to help in acquiring ,sel-

ected values and attitudes, and/tt develop the academic and social skills- y—

;2‘ all of the aforementioned. The individual book materials which ere en~

tigled People in Families, People in Neighborhoods, People in Communities%,

&

and People in States take a comparative and contrastive approach to a var-

~. IS .

iety of cultures, "For ingtance, the Bamilies volume takes four AmerTcan

families and ope family each from Kenya, France, Canada and Mexico and .

through a series of pictures illustrates the primary activities of the fam-

s

{lies. The Communities book compares the Qedouin, the Yoruba, the Thai and

the Norwegian. There is no attempt to cover all of the faqtual material as

.

many social science curricula‘do. The books. are resource books rather than




textbooks and prov:}g\data which can be use for whatever learning ac-

tivities the teacher and students wish to d ) 7

.
’

. .
¢

The, teacher ™ guides are an extremely important .part of the curricuf
\

.

Each contains a 1ist of the overall objecfives and there \s a 1istﬁof more

4 ¥ hd

complex obJectlves for each succeeding year. Both cognitive skilis and

G .
affective learning are given equal weight .in the. curriculum. The,nfterials,
in spité of their completeness of objectives, ,leave the teacher much flex-

%

ibility in how the course is put together and what kinds of materialg could

be used. Additional preparation for teachers who would use this course

13

- .

would be necessary
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